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ABSTRACT 

In  1958  the  Library  Sub-Committee  of  the  Curriculum  Branch  of  the 
Alberta  Department  of  Education  arranged  for  a  provincial  survey  to  be 
made  of  the  junior  high  school  leisure  reading  program. 

In  June  of  1959  survey  questionnaires  were  mailed  to  nearly  seven 
thousand  students  and  nine  hundred  leisure  reading  teachers  in  junior  high 
schools  of  Alberta.  Answered  questionnaires  were  received  from  over  sixty 
per  cent  of  these  students  and  from  nearly  ninety  per  cent  of  the  teachers. 
The  data  were  recorded  on  cards,  tabulated  electronically,  and  analyzed. 

The  results  of  this  survey  seemed  to  indicate  that  students,  gen¬ 
erally,  were  benefiting  considerably  from  the  leisure  reading  program 
and  that  the  objectives  set  down  by  the  Department  of  Education  were 
being  met  satisfactorily.  There  were  evident,  however,  some  deficiencies, 
numerous  differences  in  interpretation  of  the  program  and  variations  in 
the  methods  used  in  teaching  and  motivating  leisure  reading. 

As  a  result  of  this  investigation,  certain  recommendations  were 
made  to  the  Leisure  Reading  Sub-Committee.  It  was  recommended  that  more 
books  be  provided  for  junior  high  school  libraries,  that  the  reading  in¬ 
terests  of  individual  students  be  respected  and  widened,  and  that  more 
time  be  provided  for  leisure  reading.  It  was  also  suggested  that  a 
provincial  supervisor  of  libraries  should  be  appointed  and  that  a  handbook 
on  leisure  reading  should  be  prepared. 
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CHAPTER  I 


THE  PROBLEM  AND  DEFINITIONS  OF  TERMS  USED 

I.  THE  PROBLEM 

Johnny  can  read  but  does  he  read?  Does  he  read  widely,  with  plea¬ 
sure  and  appreciation?  To  what  extent  do  television  and  other  mass  media 
limit  his  reading? 

Teachers  and  school  administrators  are  much  concerned  with  these 
questions;  their  answers  will  reveal  the  efficacy  of  current  reading  pro¬ 
grams. 

Answers  to  certain  other  questions  are  also  necessary  if  we  are  to 
evaluate  present  techniques  and  to  plan  future  reading  programs.  Such 
questions  are:  What  are  the  effects  of  present  literature  curricula  and 
prescribed  texts  upon  student  choices  and  tastes  in  reading?  Are  teach¬ 
ing  techniques  in  the  field  of  leisure  reading  being  modified  to  meet  ever- 
changing  sociological  conditions?  Are  school  libraries  adequate?  To  what 
extent  are  auxiliary  libraries  available?  How  may  teachers  and  librarians 
increase  the  scope  and  quality  of  our  students*  leisure  reading?  Speci¬ 
fically:  Is  our  leisure  reading  program  meeting  the  needs  of  students  and 
the  objectives  of  the  Department  of  Education? 

Early  in  1959  the  Leisure  Reading  Sub-Committee  was  instructed  to 
conduct  a  survey  of  leisure  reading  among  students  and  teachers  of  the 
junior  and  senior  high  school  grades  in  the  province  of  Alberta.  The  com¬ 
mittee  appointed  two  of  its  members  to  carry  out  this  taskt  Charles  H. 
Campbell,  Red  Deer,  was  selected  to  organize  the  survey  in  senior  high 
schools;  and  Robert  R.  Fisk,  Edmonton,  was  made  responsible  for  the  junior 
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high  survey. 

In  June  1959,  after  several  months  of  planning  and  preparation,  the 
surveys  were  conducted  by  means  of  questionnaires  answered  by  a  large 
sample.  Reports  were  made  to  the  Leisure  Reading  Sub-Committee  on  January 
15,  1960,  and  to  the  Curriculum  Branch  in  March,  1960. 

The  substance  of  this  written  report  concerns  itself  with  the  prepar¬ 
ation,  collection  and  analysis  of  data,  and  with  the  conclusions  arrived 
at  from  the  answered  questionnaires  received  from  teachers  and  students  of 
the  junior  high  schools  of  the  province. 

II.  DEFINITIONS  OF  TERMS  USED 

Before  consideration  is  given  to  related  studies  and  survey  pro¬ 
cedures  the  following  brief  description  of  the  work  of  the  Curriculum 
Branch  of  the  Department  of  Education  is  given,  together  with  definitions 
of  terms  used  in  the  discourse. 

In  Alberta,  the  Department  of  Education,  through  its  Curriculum 
Branch  of  the  Division  of  Instruction,  prescribes  the  courses  to  be  taught 
in  the  schools  of  the  province.  The  underlying  educational  philosophy,  the 
scope  of  the  courses,  and  the  textbooks  to  be  used  are  outlined  in  hand¬ 
books,  resource  units,  and  curriculum  guides  prepared  by  the  Curriculum 
Branch. 

Sub-committees  composed  of  teachers,  administrators,  and  lay  persons 
recommend  revisions  in  the  curricula  from  time  to  time  in  order  to  meet 
changing  needs  in  the  junior  high  school  division. 

For  those  unacquainted  with  the  organization  of  Alberta’s  public 
schools,  it  might  be  well  to  explain  that  the  6-3-3  plan  prevails.  This 
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provides  for  six  years  of  elementary  school  (Grades  I  to  VI),  three  years 
of  junior  high  school  (Grades  VII,  VIII  and  IX)  and  three  years  of  senior 
high  school  (Grades  X,  XI  and  XII). 

The  functions  of  the  junior  high  school  are  outlined  in  the  official 
handbook : 


Its  program  must  provide  for  further  development  and  integration 
of  the  basic  skills  and  learnings  acquired  in  the  elementary  grades. 
It  must  present  opportunities  for  exploring  new  subjects  according 
to  special  interests.  It  must  meet  the  basic  needs  of  pupils  approx¬ 
imately  twelve  to  fifteen  years  of  age  at  a  time  when  they  are  under¬ 
going  rapid  physical,  emotional  and  social  development . * 

The  Junior  High  School  Curriculum  Guide  for  Literature,  1951,  defines 

"leisure  reading"  as  the  reading  in  leisure  time  of  books  of  the  students* 

choice.  It  is  suggested  that  at  least  ten  such  books  be  from  Reading  for 

Pleasure ,  the  Department  of  Education  junior  high  school  book  list. 

The  term  "leisure  reading"  with  its  connotation  of  personal  reading 

is  a  relatively  recent  innovation  in  Alberta  curricula.  The  Course  of 

Studies  for  the  Public  Schools,  1920,  designated  reading  beyond  the  grade 

readers  as  "supplementary"  and  clearly  delineated  the  restrictive  nature 

of  educational  policy  and  the  paucity  of  available  reading  materials: 

Use  of  Supplementary  Reading 

The  list  of  books  for  supplementary  reading  is  purposely  made 
rather  complete.  In  the  lower  grades  the  supplementary  work  must 
necessarily  be  largely  under  the  direction  of  the  teacher.  All 
the  books  named  may  not  be  used,  but  such  as  are  not  used  in  class 
are  likely  to  be  useful  material  for  the  enlargement  of  pupil's 
literary  experiences  and  enjoyment.  The  teacher  should  be  in¬ 
terested  to  the  extent  of  personally  possessing  the  books  read 
by  the  pupils  and  should  encourage  them  by  brief  class  or  in¬ 
dividual  discussion,  of  what  they  are  reading.  In  the  building 
up  of  the  school  library,  teachers  should  see  that  all  supple- 


1  Government  of  Alberta,  Junior  High  School  Handbook,  Department 
of  Education  (Edmonton,  Alberta:  Department  of  Education,  1955),  p.6. 
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mentary  works  are  made  available  to  pupils 


2 


Eighteen  titles  were  listed  for  use  in  Grades  VI  and  VII: 


Treasure  Island 
Little  Women 

Children's  Treasury  of  Golden  Verse 

Captain  January 

Tom  Brown 

The  Odyssey 

Gulliver's  Travels 

Ivory  Gate  (Book  IV) 

Golden  Rule  (Book  IV) 


Rebecca  of  Sunnybrook  Farm 
With  Roberts  in  Pretoria 
Thirty  More  Famous  Stoties 
The  Nurnburg  Stove 
The  Kentucky  Warbler 
Two  Little  Savages 
Puck  of  Pook's  Hill 
Swiss  Family  Robinson 
Anne  of  Green  Gables  3 


Seven  additional  titles  were  prescribed  for  Grade  VIII: 


The  Adventures  of  Billy  Topsail 
Red  Cloud 

King  Arthur's  Stories 


Heart  of  the  Ancient  Wood 
The  Deerslayer 

20,0000  Leagues  Under  the  Sea 


Jean  Valjean 


4 


The  1936  Program  of  Studies  for  the  Intermediate  Grades  (Grades  VII , 
VIII,  IX)  reflected  radical  changes  in  educational  philosophy.  In  the 
section  under  ’’Literature  and  Reading"  for  the  intermediate  grades,  it 


stated: 


Here  the  value  of  a  course  in  Literature  will  be  judged  mainly 
by  the  extent  to  which  it  guides  the  pupils  in  exploring  the  field 
of  reading,  enlarging  their  reading  interests,  and  finding  good 
material  of  the  type  they  most  enjoy.  Different  pupils  will  have 
differedt  tastes.  Literature  that  is  universal  and  timeless, 
making  its  appeal  to  all  men  for  all  time,  is  by  no  means  plenti¬ 
ful.  One  need  not  expect,  therefore,  that  all  the  pupils  of  a  class 
will  appreciate  and  enjoy  all,  or  even  many,  of  the  selections  in 
a  school  "anthology."  The  material  selected  for  pupils'  reading 
should  represent  a  range  of  types  wide  enough  to  give  the  individual 
some  freedom  in  choosing  what  appeals  to  his  personal  interests. 


2  Government  of  Alberta,  Course  of  Studies  for  the  Public  Schools, 
Grades  I -VI I I ,  Department  of  Education  (Edmonton,  Alberta;  Department  of 
Education,  1920),  pp.  18-19. 


3  Ibid. ,  p.  27 . 


4  Ibid.,  p.  28. 
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There  is  a  fair  chance  that  pupils  whose  interests  have  been 
aroused  will  learn  to  like  the  flavor  of  at  least  some  kinds  of 
good  reading,  and  will  leave  school  equipped  with  the  habit  of 
seeking  enjoyment  and  recreation  in  good  books. ^ 


In  this  outline  there  are  five  divisions  of  Literature 
and  Reading:  (1)  Intensive  Literature;  (2)  Extensive 
Literature,  consisting  of  Individual  Reading  and  Free 
Reading;  (3)  Oral  Reading;  (4)  Work-type  Reading;  and 
(5)  Remedial  Reading.5 6 


It  should  be  noted  that  the  term  "Supplementary  Reading"  is  replaced 
by  "Extensive  Reading,  consisting  of  Individual  Reading  and  Free  Reading" 
in  this  1936  publication;  and  that,  for  the  first  time,  recreational  read¬ 


ing  was  named  and  defined: 


Free  Reading 

Free  Reading  is  based  on  the  fundamental  principle  that  the  habit 
of  reading  good  books  comes  only  through  enjoyment,  and  never  through 
compulsion.  It  is  reading  that  the  pupil  is  free  to  do,  or  not  to 
do,  as  he  chooses.  Free  reading  will  be  done  at  home,  where  the 
pupil  may  now  and  again  exercise  his  right  to  choose  a  poor  book 
as  well  as  a  good  one.  He  will  learn  to  discriminate  by  reading 
both  kinds.  There  is  a  general  prejudice  against  prescribed  read¬ 
ing,  which  it  will  take  our  schools  a  long  time  to  overcome.  Many 
adults  still  think  of  literature  as  the  kind  of  thing  that  is  read 
in  schools,  but  nowhere  else.  Adolescent  pupils  are  susceptible 
to  the  influences  of  their  community.  They  want  to  read,  not 
classics,  but  books  that  they  hear  about — books  by  contemporary 
authors  that  'are  being  read.'  In  this  connection,  the  influence 
of  film  plays  and  radio  programmes  should  not  be  overlooked. 

It  is  to  be  expected  that  the  teacher  will  guide  his  pupils  in 
their  choice  of  material  for  free  reading.  The  guidance  should 
be  systematic,  but  so  unobstrusive  that  the  pupils  are  not  directly 
aware  of  it.  The  teacher  who  is  well  informed  about  juvenile  books, 
and  who  at  the  same  time  knows  his  pupils  well  enough  to  be  ac¬ 
quainted  with  their  personal  likes,  dislikes  and  aspirations,  can 
do  some  very  effective  work  by  suggesting  for  each  pupil  books  that 
are  suited  to  the  pupil's  present  experience  and  level  of  compre¬ 
hension.  If  the  teacher’s  advice  is  really  helpful,  the  pupils 


5  Government  of  Alberta,  Program  of  Studies  for  the  Intermediate 
Grades,  Department  of  Education  (Edmonton,  Alberta:  Department  of 
Education,  1936),  pp. 19-20. 


6  Ibid.,  pp.  19-26. 
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will  soon  acquire  the  habit  of  discussing  their  reading  frankly  with 
the  teacher. 

Both  the  classroom  and  the  school  library  should  be  places  where 
reading  stimulations  and  opportunities  abound.  Book  lists,  book 
jackets,  and  interesting  illustrations  from  books  may  be  posted  in 
the  classroom.  Book  lists  should  include  some  short  stories, 
fiction,  descriptions  of  travel,  practical  applications  of  science, 
biography  and  drama,  suited  to  each  of  the  three  grades.  For  each 
grade  there  should  be  a  range  of  choice  corresponding  to  differences 
in  mental  capacity. 

Free  reading,  like  all  other  activities  of  the  Intermediate 
School,  should  be  exploratory.  Pupils  should  therefore  be  encouraged 
to  venture  occasionally  into  fields  of  reading  other  than  those  with 
vdiich  they  are  most  familiar. 

The  value  of  the  course  in  Literature  as  a  whole  depends  on  the 
quality  of  the  pupils*  free  reading.  The  final  test  is  simply  this: 
Are  the  pupils  reading  more  and  better  books?7 

In  1951  free  reading  gained  a  new,  and  more  apt  title — "leisure 

reading."  It  was  defined  in  the  Junior  High  School  Curriculum  Guide  for 

Literature  as  follows: 

Leisure  Reading 

Junior  high  school  pupils  are  expected  to  devote  part  of  their 
leisure  time  to  reading  books  of  their  own  choice,  within  wide 
limits.  Each  pupil  should  read  a  minimum  of  ten  books  from  the 
Department  of  Education’s  book-list  entitled  Reading  for  Pleasure.  a 
These  books  should  be  chosen  from  at  least  four  different  fields, 
e.g.  western,  family,  historical,  adventure,  biography,  science, 
hobbies,  etc.  Formal  written  book  reviews  need  not  be  required, 
although  oral  reports,  either  to  the  teacher  alone  or  to  the  class, 
might  be  requested.  In  order  that  pupils  may  be  encouraged  to  read 
widely,  they  should  not  be  held  accountable  for  reports  on  any 
books  read  over  the  minimum  of  ten,  other  than  a  report  that  they 
have  been  read.  Nor  should  a  pupil  feel  any  compulsion,  once  having 
started  a  book,  to  finish  reading  itif  he  finds  it  too  difficult,  or 
too  dull  to  maintain  his  interest.  On  the  other  hand,  the  teacher 
should  not  accept  with  equanimity  a  pupil’s  leisure  reading  program 
that  consists  of  many  books  started  but  none  finished.  A  child 
with  such  a  program  needs,  not  coercion,  but  guidance  in  choosing 
books  within  his  comprehension  and  within  his  interest  range.  Such 
guidance  may  be  individual  or  group  in  scope.  Perhaps  one  liter¬ 
ature  period  every  two  weeks  might  be  devoted  to  class  discussion 


7  Ibid. ,  pp.  22-23. 


7a  "Appendix  E" 
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of  the  leisure  reading  program. 

The  value  of  the  leisure  reading  program  toward  achieving  the 
objectives  of  the  literature  program  must  not  be  overlooked.  ^ 

The  objectives  of  the  program  and  the  functions  of  the  teacher  are 
quoted  in  Appendix  F.  It  is  of  interest  to  note  the  emphasis  placed  upon 
reading  for  enjoyment,  upon  fostering  the  reading  habit,  and  upon  provid¬ 
ing  for  individual  differences  in  reading  ability  and  taste.  Noteworthy, 
too,  is  the  recognition  of  the  fact  that  reading  interests  vary  with  sex 
and  maturity,  and  with  the  desire  to  guide  the  reading  growth  of  students. 
General  knowledge  of  these  factors  certainly  must  have  contributed  much  to 
the  success  of  the  leisure  reading  program  in  this  province  during  the 
past  ten  years. 


8  Government  of  Alberta,  Junior  High  School  Curriculum  Guide  for 
Literature ,  Department  of  Education  (Edmonton,  Alberta:  Department  of 
Education,  1951),  p.8. 
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CHAPTER  II 


REVIEW  OF  THE  LITERATURE 


Much  research  and  writing  have  been  done  in  the  field  of  reading 
during  the  past  two  decades;  and,  specifically,  investigation  in  the  field 
of  leisure  reading  has  been  extensive.  Such  research  reveals,  in  part, 
results  of  reading  programs,  and  the  skill  of  teachers  in  developing  in 
students  reading  attitudes  and  habits,  reading  interests  and  taste.  Re¬ 
search  eeflects,  also,  the  importance  which  has  been  attached  to  leisure¬ 
time  reading  by  parents,  teachers,  school  boards,  and  state  and  provincial 
authorities. 

In  this  chapter  some  of  the  literature  and  research  in  the  field  of 
leisure  reading  is  reviewed. 

Gray  and  Iverson  of  the  University  of  Chicago  have  this  to  say  about 
the  development  of  an  interest  in  reading  in  students: 

Of  the  many  current  criticisms  of  reading,  none  is  more  persistent 
than  the  assertion  that  schools  are  failing  to  promote  wide  interest 
in  personal  reading  among  children  and  youth.  Stated  differently 
the  view  prevails  among  many  parents  that  pupils  have  either  lost, 
or  have  never  acquired  the  art  of  reading  regularly  for  recreation, 
stimulation  and  enlightenment.  Many  teachers  and  librarians  concur 
in  these  judgments.  As  a  rule,  neither  lay  nor  professional  critics 
present  convincing  evidence  in  support  of  their  views. 

On  the  other  hand  there  is  a  great  mass  of  evidence  of  both  a 
statistical  and  a  subjective  nature  to  prove  that  pupils  of  this  gener¬ 
ation  read  more  books  in  their  leisure  time  and  read  more  widely  than  did 
their  parents  when  they  were  young. 


1  William  S.  Gray  and  William  J.  Iverson,  'TJhat  Should  Be  the 
Professions  Attitude  Toward  Lay  Criticism  of  the  Schools,  Elementary 
School  Journal,  LIII  (September,  1952),  p.30. 
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It  is  common  knowledge  that  the  total  book  circulation  of  the 
children's  section  of  any  public  library  is  greater  than  the  circulation 
of  books  of  the  adult  section.  In  the  pages  that  follow  results  of  re¬ 
search  and  quotations  from  recognized  authorities  are  presented  with  the 
purpose  of  drawing  together  current  professional  views  on  leisure  reading. 

Some  of  the  literature  in  the  following  areas  of  leisure  reading 
will  be  reviewed:  Libraries,  The  Home  and  Reading,  Guiding  Leisure  Reading, 
Reading  Interests  of  Junior  High  Students,  Boys'  and  Girls*  Differing 
Interests,  Amount  and  Scope  of  Leisure  Reading,  Comic  Books,  Classics, 
Magazines  and  Newspapers,  T.V.  and  Reading,  Adult  Choices  of  Children’s 
Books,  and  Current  Trends  in  Leisure  Reading. 

I.  LIBRARIES 


La  Brant  said  "Availability  of  books  is  an  important  factor  in  de- 

2 

termining  choices  in  teen-age  reading";  and  Handlan  expressed  the  same 

3 

idea  when  she  said,  "Students  read  books  most  easily  accessible".  0  For 
this  reason  one  must  be  cautious  in  assessing  students'  reading  interests 
not  to  equate  books  read  with  interest,  for  the  problem  may  be  one  posed 
by  Hayes:  "Is  interest  in  Nancy  Drew  evidence  of  their  desire  for  effort - 


2  Lou  L.  La  Brant,  "An  Evaluation  of  Free  Reading,"  Research  in 
the  Three  R's,  ed.  C.  W.  Hunnicutt  and  William  J.  Iverson,  (New  York: 
Harper  and  Brothers,  1958),  p.  159. 

3  Bertha  Handlan,  "How  Free  Should  Reading  Be?"  Research  in  the 
Three  R's,  ed.  C.  W.  Hunnicutt  and  William  J.  Iverson,  (New  York: 
Harper  and  Brothers,  1958),  pp.  162-63. 
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less  reading  and  viaarious  thrills^or  ijs  it^  evidence  of  scarcity  of  books 
in  our  libraries  that  appeal  to  their  craving  for  adventure  and  excite¬ 
ment  . 

In  a  1952  survey  the  Committee  on  Children*s  Recreational  Reading 

in  Ontario  questioned  forty-eight  inspectors  and  superintendents  regarding 

children's  interests  and  the  availability  of  books.  Consensus  of  opinion 

was  that  good  library  facilities  promote  good  reading  habits,  interests 
5 

and  tastes. 

Sir  Richard  Livingstone,  the  esteemed  British  educator,  stated  in 

essence  the  same  idea  when  he  said: 

The  most  important  room  in  any  school  is  the  library.  If  it 
contains  good  books,  well  chosen  and  well  used,  we  may  feel  reason¬ 
ably  sure  that,  on  the  intellectual  side  at  least,  it  is  a  place 
where  real  education  is  given.  If  the  library  is  neglected,  ill-  6 
equipped,  dreary,  unused,  we  may  feel  equally  sure  of  the  opposite. 

The  American  Library  Association  recommends  that  a  school  having  an 

enrollment  of  500  pupils  have  a  book  collection  of  at  least  3,500  titles, 

7 

a  minimum  of  seven  titles  per  student. 


4  Margaret  Hayes:  "The  Status  of  Personal  Reading,"  Developing 
Permanent  Interest  in  Reading,  Proceedings  of  the  Annual  Conference  on 
Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  The  University  of 
Chicago  Press,  1956),  p.  46. 

5  Committee  on  Children's  Recreational  Reading  in  Ontario,  'The 
Recreational  Reading  Habits  of  Ontario  School  Children,"  Study  Pamphlets 
in  Canadian  Education,  X  (Toronto:  The  Copp  Clark  Publishing  Company,  Ltd., 
1952),  p.  4. 

6  Laurence  W.  Wiedrick,  'The  Heart  of  the  School,"  Curriculum  News 
Letter ,  Department  of  Education  (Edmonton,  Alberta,  February,  1960),  p.l, 
quoting  Sir  Richard  Livingstone. 

7  Mary  Peacock  Douglas,  The  Teacher-Librarian's  Handbook  (Chicago: 
American  Library  Association,  1949),  p.8. 
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Winnifred  Davis,  Supervisor  of  School  Libraries,  Toronto,  writing  in 
"School  Progress  in  Canada,"  October,  1960,  said: 

Boys  and  girls  need  good  books,  and  plenty  of  them,  both  for 
their  formal  education  and  for  leisure  reading.  No  problems  exist 
where  schools  and  libraries  are  close  together.  But  while  schools 
are  within  reasonable  distance  of  all  children,  libraries  are  not 
equally  accessible  in  every  case,  and  particularly  so  in  the  fast¬ 
growing  communities  of  today. ^ 

Miss  Davis  goes  on  to  say  that  the  number  of  books  in  each  school 

9 

library  in  Toronto,  is  based  on  a  minimum  of  five  books  per  pupil. 

The  Alberta  Library  Sub-Committee  in  its  May  1959  report,  stated: 

The  demands  of  the  curriculum,  of  our  society,  of  the  ever-growing 
core  of  human  knov/ledge,  necessitates  a  far  superior  library  service 
to  that  given  in  the  past.  We  have  always  needed  books  to  enrich 
and  supplement  the  educational  process  but  there  are  developments 
today  which  make  good  libraries  imperative.1® 

The  same  report  outlined  the  history  of  direct  assistance  of  the 
Department  of  Education  to  individual  school  libraries  as  follows: 

In  1907,  a  money  grant  was  given  to  each  classroom  to  help 
purchase  library  books.  In  1913  the  money  grant  was  changed  to  a 
book  grant.  After  1923,  the  library  grant  was  no  longer  available 
to  schools  more  than  four  years  old;  there  is  no  evidence  that  any 
grant  was  paid  after  1935. H 


8  Winnifred  Davis,  "Libraries  in  Toronto’s  Elementary  Schools," 
School  Progress  in  Canada,  XXIX  (October,  1960),  p.  35. 

9  Ibid. 

10  Government  of  Alberta,  Report  of  the  Library  Sub -Commit tee , 
Elementary  School  Curriculum  of  the  Alberta  Department  of  Education 
(Edmonton,  Alberta:  Department  of  Education,  1959),  p.3. 


11  Ibid. 
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George  A.  Bayly,  Assistant  Superintendent  of  the  Edmonton  Public 
School  System,  wrote  in  January,  1959:  "The  last  few  years  have  witnessed 
a  rapidly  growing  appreciation  of  the  success  of  modern  school  programs  of 
an  ample  supply  of  suitable  reference  and  recreational  books  in  each  school 
In  the  same  article  Bayly  noted  that  the  Public  School  Board’s  an¬ 
nual  grant  for  library  books  had  risen  from  thirteen  cents  per  pupil  in 

13 

1936  to  $1.74  per  pupil  in  1958.  It  is  interesting  to  note  that  in  1957 
the  average  expenditure  by  school  boards  in  the  Province  of  Alberta  on 
library  books  was  $2.00  per  pupil.14 

The  Library  Sub-Committee  in  1957  reported: 

Of  the  fifty-eight  people  who  assist  with  rural  school  libraries 
none  has  a  library  degree.  Only  eight  have  had  some  training  in 
librarianship. 

Only  one  hundred  and  forty-six  schools  have  space  specifically 
designed  for  a  central  library.  Most  of  these  are  in  either  high 
schools  or  in  schools  in  which  high  school  is  taught. J 5 

Lawrence  Wiedrick,  Supervisor  of  Libraries  for  the  Edmonton  Public 

School  System,  stated: 

The  library  in  the  school  can  make  an  important  contribution 
toward  realizing  educational  objectives,  but  not  all  libraries  are 
doing  so.  Weaknesses  sometimes  exist  in  one  or  more  of  these  areas: 
book  stock,  personnel,  physical  facilities,  program. 


12  George  A.  Bayly,  "Good  Libraries  are  Essential  to  the  Success 
of  Modern  School  Programs" \  The  Edmonton  Public  Schools,  XII  {January, 
1959),  p.  4. 

13  Ibid- 

14  Report  of  the  Library  Sub-Committee,  op.cit . ,  p.  22. 

15  Ibid. ,  p.  20. 
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Frequently  the  book  stock  is  too  small.  Librarians  believe  that 
a  minimum  of  five  books  per  student  is  needed  and  that  ten  books  per 
student  are  required  for  adequate  service.  In  some  school  libraries 
there  are  only  two  or  three  books  per  student,  and  many  of  these 
should  be  discarded  because  they  are  unattractive  in  appearance .out- 
of-date,  or  not  suitable  for  the  age  level  of  the  students.  Books 
donated  to  the  school,  particularly  sets  of  novels,  are  often  in¬ 
cluded  in  the  collection  even  though  the  quality  of  writing  is  poor 
and  the  print  too  fine.  Because  of  their  scarcity,  neither  age  nor 
condition  has  been  considered  justification  for  discarding  school 
books.  16 

Dr.  Marion  Jenkinson  summarizing  and  commenting  on  the  discussions 
which  took  place  as  part  of  the  Workshop  on  Library  Service  in  Schools  held 
in  Edmonton  on  June  26,  27,  1959,  wrote: 

Since  the  era  of  sputnik  there  has  been  much  discussion  by  American 
educators  on  how  much  Russia  spends  on  education.  The  Russians  com¬ 
plain  constantly  of  a  dearth  of  books  but  the  proportionate  amount 
of  money  per  capita  spent  on  books  in  Russia  is  twice  as  great  as 
it  is  in  the  United  States. ^ 

In  discussing  who  should  provide  the  books  she  concluded:  ’The  public 

library  and  the  school  library  should  buttress  and  supplement  one  another. 

Of  vital  importance,  whatever  the  agency — is  to  provide  the  child  with  the 

18 

basic  material  of  learning — books." 


II.  THE  HOME  AND  READING 


In  1956  Hayes  claimed:  "Many  parents  charge  that  the  schools  no 
longer  teach  children  how  to  read  or  transmit  to  them  an  enduring  en- 

/A9 

thusiasm  for  reading. 

16  Wiedrick,  0£.  cit . ,  p.  6. 

17  Marion  Jenkinson,  "Summary  of  the  Workshop  Discussion  Groups," 
Proceedings  of  the  Library  Service  in  the  Schools  Workshop  (Ottawa: 
Canadian  Library  Association,  1959),  p.  47. 

18  Ibid.,  p.  48. 


19  Hayes,  0£.  cit . ,  p.  42. 
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That  may  be,  but  Dupee  turned  the  responsibility  upon  another 
quarter : 


I  would  like  to  suggest  that  this  battle  is  a  sham,  and  the 
victory  is  not  to  be  won  on  the  present  terrain  at  all... Johnny 
is  likely  to  do  what  is  honored  in  his  own  home  and  what  is  honor¬ 
ed  in  the  society  of  which  he  is  becoming  aware.  And  ours  is  a 
society  which  does  not  honor  reading.  We  turn  our  own  deprec¬ 
iation  of  reading  to  indignation  and  blame  the  schools.2^ 

Dupee  referred  to  a  report  of  the  American  Institute  of  Public 

Opinion  which  showed  that  in  1937,  29  per  cent  of  all  adults  were  reading 

books  in  contrast  to  17  per  cent  in  1956,  and  further,  that  13  per  cent 

of  adults  borrow  books  from  public  libraries  only  5  per  cent  of  which 

21 

were  good  reading. 

In  1959,  Marcus  Van  Steen  made  a  similar  criticism  of  Canadian 


homes: 


It  is  difficult  to  persuade  a  ten-year -old  of  the  value  of 
books  if  he  never  sees  his  own  parents  reading.  And  it  is  unlikely 
that  any  child  spend  his  time  in  a  corner  with  the  book-case  while 
his  elders  are  ensconced  before  the  T.V.  set  or  at  the  card  table. 
In  fact,  the  average  Canadian  child  will  be  lucky  if  he  can  find 
a  book-case  in  his  home.  In  the  study  'The  Reading  Habits  of 
Ontario  Children"  the  Ontario  Federation  of  Home  and  School  Asso¬ 
ciations  found  that  while  only  one  home  in  fifty  occasionally 
spent  some  money  on  books,  every  home  with  children  spent  money 
regularly  on  comic  books,  in  some  cases  as  high  as  $6.00  a  month. 


20  Gordon  Dupee,  "Can  Johnny’s  Parents  Read?"  Saturday  Review, 
XXXIX  (June,  1956),  p.5. 

21  Ibid. 

22  Marcus  Van  Steen,  "Children’s  Books  Without  Magic,"  Saturday 
Night ,  LXXIV  (November  7,  1959),  p.  27. 
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Wickens  maintained: 

More  reading  and  better  quality  of  reading  are  associated  with 
socio-economic  level... with  education  of  parents  and  their  occupa¬ 
tional  and  leisure-time  pursuits  as  well  as  with  the  amount  of 
value  which  families  accord  educational  attainments . 23 

She  ftated  further  that  "the  number  and  kinds  of  books,  magazines 

24 

and  newspapers  found  in  the  home"  are  important  factors.  Television,  found 

in  most  homes,  is  also  a  potent  factor  as  we  shall  see  later. 

Handlan  found  that  capable  students  from  privileged  homes  surpass 

the  less-favored  in  quantity,  quality,  maturity,  variety  and  difficulty 

25 

of  materials  read. 

Jenkinson  said:  "An  interest  in  and  a  love  of  reading  can  only  be 

caught  not  taught .  We  have  to  inculcate  a  love  of  reading,  so  that  there 

,>26 

can  be  growth  through  reading; 

Wiedrick  outlined  parents'  responsibilities  thus: 

When  parents  read  books  themselves  and  when  they  read  to  their 
children,  they  are  developing  in  their  children  a  respect  for, 
and  joy  in,  reading.  Parents  can  also  support  the  development  of 
public  and  regional  libraries,  and  encourage  their  children  to 
use  them.27 

Is  the  home  measuring  up  to  these  challenges?  80  per  cent  of  the 
teachers  answering  the  questionnaire  sent  out  by  the  Committee  on  Children's 


23  Alice  R.  Wickens,  "A  Survey  of  Current  Reading  Interests," 
Developing  Permanent  Interests  in  Reading  (Chicago:  University  of 
Chicago  Press,  1956),  p.  63. 

24  Ibid. 

25  Handlan,  0£.  cit . 

26  Jenkinson,  o£.  cit. ,  p.  50. 

27  Wiedrick,  op.  cit . ,  p.6. 
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Recreational  Reading  in  Ontario  "stated  flatly  that  in  their  opinions 
the  unsatisfactory  intellectual  background  of  the  home  is  the  reason  for 
poor  reading  habits."28 

They  stated  further: 

Childhood  is  an  impressionable  time,  and  children  reflect  the 
attitudes  of  their  parents  and  the  atmosphere  of  their  home  ,  and 
if  they  did  but  know  it,  parents  who  do  not  know,  or  who  do  not 
believe  in,  the  importance  of  good  books  and  recreational  read¬ 
ing  make  the  work  of  the  school  doubly  difficult.2^ 

In  conclusion  let  us  see  what  Nancy  Larrick  said  about  the  in¬ 
fluence  of  the  home:  "If  your  child  enjoys  reading/take  a  bow.  It  prob¬ 
ably  means  you  enjoy  reading*  too,  or  that  you  have  shown  an  interest 
in  his  reading."3^ 


III.  GUIDING  LEISURE  READING 


Because  the  home  must  bear  a  responsibility,  and  perhaps  the  major 
one,  for  inculcating  the  love  of  reading  it  does  not  relieve  the  school 
of  its  responsibility  for  guiding  reading  growth.  "Children,"  said 

Jenkinson,  "need  to  be  influenced  in  their  reading.  We  cannot  afford 

-2  1 

to  let  them  go  undirected'. 


28  Committee  on  Children*'^  Recreational  Reading  in  Ontario, 
'The  Recreational  Reading  Habits  of  Ontario  School  Children,"  Study 
Pamphlets  in  Canadian_Edu cation  X  (Toronto,  The  Copp  Clark  Company, 
Ltd.,  1952),  p.  4. 

29  Ibid . ,  p.  5. 

30  Nancy  Gray  Larrick,  A  Parent *s  Guide  to  Children’s  Reading 
(New  York:  Pocket  Books  Inc.,  1958),  p.  3. 

31  Jenkinson,  op.  cit . ,  p.  50. 
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In  this  regard  readiness  and  personality  are  vital  factors. 

Woellner  found  that  the  reading  attitudes  of  young  people  can  be  classi¬ 
fied  into  three  major  groups:  Those  who  read  to  excess  as  a  result  of  emo¬ 
tional  difficulties  (these  choose  without  discrimination  or  balance), 
those  who  avoid  reading  because  of  personality  or  skill  problems,  and 
those  who  possess  emotional  poise  and  versatility  in  interests  (i.e.  the 
'  normal'  ).32 

Wickens,  in  1956,  said: 

It  cannot  be  stressed  too  heavily  that  these  personality  dif¬ 
ferences  must  be  understood  and  accepted  by  the  teacher.  Each 
adolescent  is  still  himself,  no  matter  what  the  generalizations 
about  the  reading  patterns  and  interests  of  his  age  group  may  be. 

But  if  each  child  is  to  select  the  reading  materials  that  will 
make  the  most  of  his  personal  caoacities  and  interests,  the  teacher 
must  provide  careful  guidance.  ^ 

Dwight  L.  Burton,  in  the  same  vein,  wrote  that  teachers  must  begin 

with  the  student  and  help  him  find  reading  materials  which  are  within  his 

intellectual  power  and  which  contain  characters  with  which  he  can  identify 

himself  in  some  satisfactory  manner.  Burton  claimed  that  children  turn  to 

easy  trashy  fiction  because  this  type  contains  characters  with  which  child- 

34 

ren  can  identify  easily.  This  is  a  real  challenge  for  the  teacher  and 
librarian. 

Books  must  be  available  and  students  must  be  guided  in  their  read¬ 
ing.  The  fundamental  factor,  however,  which  decides  whether  students  read, 


32  Mary  H.  B.  Woellner,  Children's  Voluntary  Reading  as  an  Express¬ 
ion  of  Individuality, ’  Teachers  College  Contributions  to  Education,  No.  944 
(New  York:  Bureau  of  Publications,  Teachers  College,  Columbia  University, 
1949),  pp.  73-75. 

33  Wickens,  od.  c i t . ,  p.  64. 

34  Dwight  L.  Burton,  "There's  Always  A  Book  For  You"  The  English 
Journal,  XXXVIII  (1949),  p.  371. 
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or  do  not  read,  is  interest.  In  1951  Russell  remarked:  "The  teacher  who 

is  helping  build  permanent  interests  in  reading  is  accomplishing  the  high- 

35 

est  aim  in  the  reading  program." 

IV.  READING  INTERESTS  OF  JUNIOR  HIGH  SCHOOL  STUDENTS 


Catherine  Ham  said  that  "during  the  junior  high  years  the  teacher 
must  find  books  about  young  people  who  face  and  solve  significant  problems 

and  books  which  not  only  give  pleasure  but  yield  a  profit  if  they  fbooks] 

0/1 

are  to  play  a  significant  role  in  the  years  ahead."  Frances  Ruramell  made 

a  similar  remark  when  she  stated  that  we  should  not  equate  "interest  with 

entertainment"  and  pleaded  for  "some  solid  intellectual  subject"  in  read- 
37 

mg. 

The  Curriculum  Guide  for  Literature,  1951,  stated  that  the  function 
of  the  teacher  responsible  for  leisure  reading  in  the  junior  high  school  is 
that  of  guide  and  adviser,  "to  assist  the  pupil  up  the  reading  ladder  from 
the  round  on  which  his  present  interest  and  ability  have  placed  him  to  a 
round  that  demands  broader  interest,  increased  skill,  and  greater  maturity. 
It  is  important  that  we  work  from  the  present  level  of  the  pupil’s  reading 


35  David  H.  Russell,  "The  Mature  Reader,"  Bulletin,  IV  (Phila¬ 
delphia:  The  International  Council  for  the  Improvement  of  Reading  In¬ 
struction,  January,  1951),  p.14. 

36  Catherine  Ham,  "Objectives  for  Improving  Reading  Interests," 
Developing  Permanent  Interest  in  Reading,  Proceedings  on  the  Annual  Con¬ 
ference  on  Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  University 

of  Chicago  Press,  1956),  pp.  33-37. 

37  Frances  T.  Rummell,  "Are  U.S.  School  Children  Being  Cheated?," 
The  Reader^  Digest ,  LXVIII  (June,  1956),  p.  43. 
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competence  and  interest  toward  that  which  is  better."  ° 

Ham  reported  that,  at  the  1956  meeting  of  the  International  Reading 
Association,  William  S.  Gray  exorcised  teachers  to  learn  means  by  which 
they  might  guide  children  in  personal  reading  so  that  these  children  might 
read  efficiently,  widely,  critically  and  appreciatively:  "Although  our 
task  is  a  formidable  one,  we  may,  through  wise  counsel,  stimulating  guid¬ 
ance,  and  infectious  enthusiasm,  inspire  our  students  not  only  to  read 

39 

but  to  read  with  discernment  and  sensitivity." 

Today's  young  people  must  catch  at  the  erstwhile  lessons  of  youth 
'on  the  run*.  Social  demands,  distractions,  diversified  interests  and 
crowding  adulthood  reduce  the  amount  of  available  time  teachers  may  pro¬ 
mote  reading  interests  and  inculcate  regard  for  worth,  while . books .  The 
task  cannot  be  left  for  post-school  years,  of  course,  for  adulthood  will 
bring  its  own  time-consuming  responsibilities;  it  must  be  started  in  the 
elementary  school  and  furthered  in  grades  seven,  eight  and  nine.  'These 
middle  years  are  crucial  ones  in  the  life  of  the  child."  ^0 

How  can  teachers  promote  the  interest  which  is  so  necessary  for 
the  development  of  reading  power?  Most  librarians  know  that  a  prime  re¬ 
quisite  is  a  good  supply  of  books  of  interest  to  students;  philosophers 
and  reading  experts,  too,  agree  that  this  is  fundamental.  What  sorts  of 
books  are  of  interest  to  students?  Unfortunately  there  is  a  world  eepar- 

38  Government  of  Alberta,  Junior  High  School  Curriculum  Guide 
for  Literature,  Department  of  Education  (Edmonton,  Alberta:  Department 
of  Education,  1951),  p.8. 

39  Ham,  loc.  cit . 

40  Ham,  0£.  cit . ,  p.34. 
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ating  books  which  adults  think  are  of  interest  to  children  and  books  in 
which  children  are  genuinely  interested.  One  will  recall  Paul  Hazard's 
sage  observation: 

Entirely  pleased  with  themselves,  they  ||dults£  offered  the 
child  books  that  represented  themselves,  with  all  the  attributes 
thrown  in,  their  practical  sense,  their  science,  their  hypocrisy 
and  their  ankylosis.  They  offered  him  books  that  oozed  boredom, 
that  were  likely  to  make  him  detest  wisdom  forever;  silly  books  and 
empty  books,  pedantic  books  and  heavy  books;  books  that  paralyzed 
the  spontaneous  forces  of  his  sou}.;  absurd  books  by  tens  and  by 
hundreds,  falling  like  hail  on  the  springtime. 41 

Hayes  remarked: 

The  spate  .of  books  on  the  market  today  which  are  thinly  dis¬ 
guised  sermons  on  social  consciousness  and  character  development 
is  scarcely  the  kind  of  fare  to  answer  children's  demand  for  a 
"really  good  book."  Such  titles,  in  their  attempt  to  make  good 
citizens,  may  only  make  poor  readers. 42 

Do  we  keep  children  in  juvenile  books  too  long?  "Are  we,"  as  Hayes 

has  asked,  "destroying  youths*  interest  in  reading  by  keeping  them  over- 

long  in  junior  novels  with  their  patterned  plots  and  happy  endings?"  What 

43 

is  "youths*  interest"  in  reading? 

Wickens  reported  that  "the  major  interest  (of  junior  high  students) 
is  in  fiction, mostly  juvenile,  with  a  dawning  interest  in  adult  fiction."44 
She  claims  that  young  people  are  influenced  in  their  choice  of  books  by 
interesting  titles  or  pictures,  or  because  they  know  and  like  other  works 
by  the  same  author.  In  her  words: 


41  Paul  Hazard,  Books  Children  and  Men  (Boston:  The  Horn  Book 
Inc.,  1947),  p.3 . 

42  Hayes,  ££.  cit . ,  p.  46. 

43  Ibid. 

44 


Wickens,  o£.  cit. ,  p.  61. 
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Literary  elements  with  appeal  for  them  include  action,  human 
interest,  imagination,  humor,  direct  discourse,  colorful  descrip¬ 
tions  and  names.  Particularly  they  dislike  preaching  or  moral¬ 
izing.  Other  interest  factors  are  suspense,  happy  endings  and 
situations  in  which  students  can  imagine  themselves.  Elements  of 
style  which  appeal  are  a  free  and  easy  manner  of  writing,  brevity, 
sincerity  and  straightforwardness  of  language,  joined  with  rapidity 
of  movement. 45 

Hayes  stated  that  at  all  ages  children  read  more  fiction  than  non¬ 
fiction  and  like  it  better.  They  read  increasingly  more  difficult  child¬ 
ren’s  stories  until  the  junior  high  period;  between  12  and  15  years  of 
age  they  shift  from  juvenile  to  adult  fiction,  usually  completing  the 
transition  by  age  16  years. ^  It  is  at  this  point  that  care  must  be  exer¬ 
cised  for,  as  Handlan  noted,  it  is  at  this  transition  point,  usually  at 
the  grade  nine  level,  that  students  virtually  stop  reading,  turn  to  in¬ 
ferior  adult  magazines  or  make  a  quick  jump  from  Sue  Barton  to  Grapes  of 

47 

Wrath  or  Forever  Amber. 

Handlan  made  some  very  shrewd  observations  that  are  worthy  of 
enumerating: 

1.  We  must  realize  that  students  are  not  one  day  children  and 
the  next  day  adults.  The  process  of  growing  up  to  great  and  good 
books  is  long  and  gradual. 

2.  Students  who  are  treated  as  children  cannot  be  expected  to 
read  as  adults. 

3.  Schools  and  homes  should  seek  adult  books  which  will  enable 
students  to  make  the  transition  from  child  to  adult  books. 

>  /O 

4.  Publishers  must  be  made  aware  of  students  needs.  0 


45 

Ibid. 

46 

Hayes,  o£.  cit. ,  p.44. 

47 

Handlan,  o£.  cit . ,  pp. 

163-164. 

48 

Handlan,  0£.  cit . ,  pp. 

165-7. 
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Zeller  listed  nine  interest  factors  common  to  junior  high  school 

students:  action,  suspense,  situations  in  which  they  can  imagine  themselves, 

49 

plot,  humor,  sincerity,  happy  ending,  people  and  love. 

These  parallel  interests  listed  by  Wickens.5^ 

Ham  said  that  stories  of  the  problems  and  activities  of  adoles¬ 
cents  are  significant  to  junior  high  students  because  they  fulfill  their 
need  for  role-playing  whereas  universal  human  experience  is  still  remote 
and  meaningless.  Stories  involving  excitement  and  adventure  of  boys  and 
girls  of  their  own  age  give  adolescents  vicarious  feelings  of  accomplish¬ 
ment  and  emttional  release  and  satisfaction.  She  declared: 

Our  library  shelves  and  our  reading  lists  should  be  filled 
with  humorous  books,  attractive  narratives  of  youthful  escapades 
and  adventure  thrillers  whose  only  aim  is  to  delight  and  enter¬ 
tain.  Whether  they  read  series  books  or  literary  classics,  our 
students  must  enjoy  what  they  are  reading  or  they  will  most  prob¬ 
ably  not  continue  to  read. 51 


V.  BOYS7' AND  GIRLS 'DIFFERING  INTERESTS 


Many  studies  state  categorically  that  the  sex  of  the  reader  is 
one  of  the  most  significant  determinants  of  reading  interest.  Consider¬ 
ation  will  now  be  given  to  the  interests  of  boys  and  the  interests  of  girls 


49  Dale  Zeller,  "Relative  Importance  of  Factors  of  Interest  in 
Reading  Materials  for  Junior  High  School  Pupils,"  Contributions  to  Edu¬ 
cation  ,  No.  841,  (New  York:  Bureau  of  Publications,  Teachers  College, 
Columbia  University,  1941),  p.73. 

50  Wickens,  op.  cit .  ,  p.62. 

51  Ham,  ojp.  cit . ,  p.  35. 
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in  the  field  of  recreational  reading  in  the  junior  high  schools  as  re- 

52 

vealed  by  several  investigations. 

Malchow^in  1937,  analyzed  the  reading  preferences  of  1,387  Wis¬ 
consin  junior  high  school  boys  and  girls  from  a  listing  of  ninety  titles. 
She  concluded: 

1.  Roth  boys  and  girls  are  much  more  concerned  with  the  content 
than  with  the  style  or  form  of  the  books  they  read. 

2.  Love  of  adventure  is  the  greatest  single  factor  in  creating 
interest  for  boys  in  a  story.  It  is  also  a  most  significant  factor 
for  girls. 

3.  Love  of  mystery  is  a  strong  factor  in  the  reading  interest  of 
girls  but  not  for  boys. 

4.  Love  of  animals  is  a  significant  influence  on  the  reading  of 
junior-high-school  boys.  It  does  not  rate  so  high  for  girls. 

5.  Idealism  is  an  implied  influence  in  such  interests  as  hero- 
worship  and  home  life. 

6.  True-to-life  stories  and  stories  of  home  life  have  great  ap¬ 
peal  for  girls  but  no  special  appeal  for  boys. 

7.  There  is  a  tendency  for  both  boys  and  girls  to  be  interested 
in  stories  of  new  countries,  people,  and  customs. 

8.  There  seems  to  be  a  tendency  for  pupils  of  higher  levels  of 
intelligence  to  be  conscious  of  the  element  of  humor  in  books. 


52  Evangeline  C.  Malchow,  "Reading  Interests  of  Junior  High  School 
Pupils",  School  Review,  XLV  (March,  1937),  pp.  175-185. 

Robert  L.  Thorndike  and  Florence  A. Henry,  "Differences  in  Reading 
Interests  Related  to  Sex  and  Intelligence  Level,"  Elementary  School  Journal 
XI  (June,  1940),  pp.  751-763. 

George  W.  Nor veil.  The  Reading  Interests  of  Young  People,  (Boston: 
D.C. Heath  and  Company,  1950),  p.  47. 

Bernice  J.  Wolf son,  "What  Do  Children  Say  Their  Reading  Interests 
Are?,"  The  Reading  Teacher ,  XIV  (November  1960),  p.  81. 
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9.  In  general,  boys  with  low  intelligence  ratings  have  a  slight 

preference  for  sports,  mischief,  fighting,  and  much  action. 

10.  A  great  proportion  of  girls  with  intelligence  quotients  be¬ 
low  90  prefer  stories  because  they  are  real  or  true  to  life. 53 

In  1941,  Zeller  presented  a  book  list  of  48  titles  to  approximate¬ 
ly  4,000  students  in  grades  7,  8  and  9;  from  this  list  the  students  were 
asked  to  note,  in  order  of  preference,  their  four  favorites.  It  was  found 
from  an  analysis  of  the  preferred  books  that,  for  boys,  "the  chief  factors 
which  make  a  book  interesting  are:  adventure,  action,  combat,  humor, 
rivalry  and  appeal  to  the  senses.  For  girls  the  factors  are:  humor, 
people,  familiar  experiences  and  situations  in  which  they  can  imagine 
themselves."54  The  titles  of  the  25  most  popular  books  are  listed  in 
Appendix  Q.  ^ 

Lazar  found  that  mystery  stories  were  the  first  choice  for  boys  and 
girls,  with  adventure  second.56 

Thorndike  ranged  the  reading  interests  of  boys  as  follows:  animals, 
outdoor  adventure,  mystery,  success,  sports,  travel,  exploration,  biography, 
war,  and  occupations.  The  interests  of  girls  differed  from  those  of  boys 
as  this  list  denotes:  animals,  mild  child-adventure ,  child  life  in  other 

53  Malchow,  0|).  cit . 

54  Zeller,  op.  cit . ,  p.  73. 

55  Ibid. 

56  May  Lazar,  "The  Reading  Interests  of  Bright  Average  and  Dull 
Children,"  Research  in  the  Three  R*s,  ed.  C.  W.  Hunnicutt  and  William  J. 
Iverson  (New  York:  Harper  and  Bros.,  1958),  p.  122. 
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lands,  magic  and  phantasy,  romantic  love,  adult  adventure,  success,  school 

57 

life,  feminine  activities,  war,  self-improvement  and  occupations. 

Thorndike  found  that  boys  do  not  like  stories  involving  mild  child- 
adventure,  child  life  in  other  lands,  magic  and  phantasy,  romantic  love, 
school  life,  feminine  activities,  or  self-improvement;  girls  express  neg¬ 
ative  interest  in  stories  of  sports,  mythology,  travel,  hobbies,  science, 
and  biography. 53 

Lazar  found  that  "with  advance  in  age  boys  turn  with  increasing 
frequency  to  realistic  narratives  in  which  the  element  of  adventure  is  pro¬ 
nounced.  Girls  continue  to  favor  themes  of  home  life  and  show  a  decidedly 

59 

greater  inclination  to  read  romantic  stories." 

Alice  M.  Williams  reported  that  increased  interest  in  science  books 
in  the  junior  high  was  coincidental  with  "the  common  practice  of  delaying 
the  presentation  of  scientific  materials  until  pupils  reach  the  upper 
grades  of  the  elementary  school  or  the  junior  high  school."  u  Teacher 
and  librarian  guidance  in  the  reading  choices  of  students  is  undoubtedly 
a  potent  factor,  but  the  following  question  is  worryingly  recurrent:  Are 
not  student  choices  dependent  primarily  upon  the  number  and  variety  of 
available  books? 

The  classic  investigation  of  reading  interests  is  the  twelve  year 
study  conducted  among  50,000  students  and  625  teachers  in  the  State  of  New 

57  Thorndike,  op.  cit .  ,  pp.  751-63. 

58  Ibid. 

59  Lazar,  0£.  cit . 

60  Alice  M.  Williams,  "Children's  Choices  in  Science  Books," 

Child  Development  Monograph,  XXVII  (New  York:  Teacher's  College, 

Columbia  University,  1939). 
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York  by  George  W.  Norvell.  Norvell  realized  that  there  were  a  number  of 
contributing  and  conflicting  factors,  besides  the  sex  of  the  reader, 
which  affect  the  reading  interests  of  each  child.  He  knew,  too,  that  iso¬ 
lation  and  exact  measurement  of  each  of  the  factors  was  impossible;  in 
addition  to  the  236  selections  from  which  data  was  gathered  for  most 
items  under  investigation,  he  included  the  balance  of  the  1,700  selected 
titles.  Using  this  mass  of  data  he  determined  the  comparative  popular¬ 
ity  of  certain  literary  types  among  junior  high  school  boys  and  among 
junior  high  school  girls,  and  the  comparative  popularity  of  each  literary 
type  between  these  boys  and  girls. 

At  this  point  it  may  be  of  interest  to  present  briefly  a  few  of 
the  conclusions  drawn  by  Norvell: 

(a)  In  literary  material  girls  enjoy  seven  of  the  types  (novel, 
play,  short  story,  biography,  essay,  poem  and  letter)  more  so  than  do  boys; 
the  boys  led  over  the  girls  in  only  one  form:  the  speech. 

(b)  Since  the  materials  checked  were  representative  of  materials 
used  in  school,  it  may  be  concluded  that  girls  enjoy  literary  materials 
used  in  school  more  than  boys  do. 

(c)  Boys  have  decided  preference  for  biographies  of  men  over 
women;  girls  prefer  biographies  of  women  over  men  but  the  percentage  dif¬ 
ference  in  popularity  is  small  0>c^[  • 

(d)  Girls  like  novels,  biographies  and  short  stories  written  ex¬ 
pressly  for  boys  almost  as  much  as  they  like  the  same  genre  written  for 
girls;  the  reverse  does  not  hold  true. 

61  George  W.  Norvell,  The  Reading  Interests  of  Young  People, 
(Boston:  D.C.  Heath  and  Company,  1950),  pp.  15-77. 


;  :')~r  . 


J  .  j  :  lit-  •'  ’.t\) 


. 


■  -  .1  - 


.  <  .  -  .  .  .  'j. 

;  ..  ■■■)'}  '  ■  ■  V. j-J:  o'-  >  i  .  u  •  J:  .  : 

' 

-  .  .  :  .  :  , 


.Vj 

S  « 

.  ■  :  .(  L, 

■. 

. 


. 

:  .  .  . 

•  j 

' 


:  .  u  .  .  -  f 


■  ;;  •  ,.or  ,  ’  ,;3  :r. 

<  ■' 

t  ■ 

.  .V.  j 

:  *  -) 

L  - 

) 

XUS-  > 

, 

■  J  «  ’.If)  i>i l J  ft)  . 

; 

.  ..  , 

<  L 

. 

;  - 

« 

27 


(e)  In  general  essays  are  not  enjoyed.  However,  humorous  essays 
rate  higher  than  do  didactic  essays. 

(f)  "Science  is  primarily  a  boys'  reading  field,"  but  the  interest 
scores  indicate  comparatively  low  interest. 

Cg)  Short  stories  are  enjoyed  equally  well  by  both  boys  and  girls. 
As  one  would  anticipate,  the  results  vary  with  the  type  of  short  story; 
humorous  short  stories  rank  high  among  both  boys  and  girls;  grim  physical 
adventure  is  more  popular  with  boys  than  is  mild  adventure  (school  games) 
but  the  spread  is  not  great;  if  love  is  added  to  adventure  the  rating  for 
girls  increases,  and  for  boys  decreases;  both  boys  and  girls  approve  of 
detective  stories  but  reject  folk  tales,  myths  and  legends.  Both  boys 
and  girls  enjoy  stories  of  patriotism  and  of  animals  but  girls  reject  such 
types  if  savagery  is  presented. 

(h)  Generally,  girls  prefer  most  forms  of  poetry  more  than  do  boys 
but  the  spread  varies  according  to  theme  as  it  does  in  prose;  love  and 
mild  narrative  poems  rate  high  with  girls  while  poems  of  games,  grim  ad¬ 
venture  and  humor  are  favored  by  boys. 

(i)  Girls  like  animal  tales  as  well  as  do  boys,  except  when  grim 
physical  struggle  is  involved. 

(J)  Girls  show  clear-cut  preferences  over  boys  for  stories  of 
love,  and  family  life. 

(k)  The  supernatural  and  didactic  are  not  of  interest  to  either 
boys  or  girls  and  the  spread  of  their  respective  ratings  is  small. 

(l)  Girls  are  almost  as  ready  as  boys  to  read  with  interest  the 
exploits  of  either  men  or  boys  {providing  the  adventure  is  mi  Id)  ,  but 
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boys  reject  selections  in  which  the  dominant  roles  are  played  by  females.62 

To  summarize  the  foregoing:  Boys  prefer  narration  in  which  the  dom¬ 
inant  characters  are  male.  Acceptable  themes  must  be  "adventure  (includ¬ 
ing  war),  animals,  obvious  humor  and  patriotism."  Lessons,  if  any,  "must 
be  well  concealed."  The  following  factors  will  be  avoided  if  one  wishes 
to  have  boys  read  the  selection  with  satisfaction:  romantic  love,  home 
and  family  life  and  religion.  Girls  on  the  other  hand  will  read  nar¬ 
ratives  in  which  the  chief  characters  are  male  or  female;  they  will  also 
enjoy  mild  adventure  and  animal  selections,  but  their  preference  is  for 
stories  of  sentiment,  romantic  love,  and  home  and  family  life. 

Teachers  and  librarians,  in  setting  up  libraries  or  book  col¬ 
lections,  would  be  well  advised  to  consider  Nor veil’s  foregoing  conclu¬ 
sions  which  stated  in  effect: 

If  books  are  to  be  read  by  boys  they  must  meet  the  reading  re¬ 
quirements  of  boys.  If  books  are  to  be  read  by  girls  consider¬ 
ation  of  girls  preferences  is  important  in  choosing  books.  If 
books  are  to  receive  general  acceptance  they  must  meet  the  sep¬ 
arate  standards  for  both  boys  and  girls. 

VI.  AMOUNT  AND  SCOPE  OF  LEISURE  READING 

Despite  better  teaching  of  reading  and  remedial  reading,  greater 
knowledge  of  students’  reading  interests,  and  wider  selection  of  child¬ 
ren’s  books,  is  this  generation  reading  as  much  as  the  last  generation? 
Hayes  said:  'The  number  of  books  read  by  each  junior  high  student  is 
neither  greater  nor  less  than  it  formerly  was."  ^ 

62  TbidT  ~ 

63  Ibid. 


64  Hayes,  Op.  cit . ,  p.  46. 
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Charles  G.  Spiegler  reported  that  Johnny  can  read,  does  fead  and 

reads  more  and  better  than  ever.  He  said: 

Talk  to  the  publishers  and  librarians  and  you'll  learn  that 
there  are  now  120,000  outlets  for  children's  books,  where  there 
were  but  800  a  few  years  back.  According  to  a  national  survey, 
children  borrow  more  than  half  of  all  the  public  library  books 

circulated. 

Lazar  found  that  57%  of  all  students  possess  library  cards.  La 
Brant  found  that  junior  high  girls  read  2.3  times  as  many  books  as  junior 
high  boys.  Alice  R.  Wickens  concluded  that  "the  junior  high  years  bring 
the  peak  in  amount  of  reading  done."  Only  a  few  children  do  no  reading 
during  this  three-year  period;  Hayes  stated  that  the  percent  of  children 
who  read  books  voluntarily  increases  rapidly  in  the  primary  and  inter- 

zi  z: 

mediate  grades  and  approximates  100%  in  the  junior  high  school. 

Wickens  found  that  in  the  University  of  Chicago  Laboratory  School 

the  range  of  reading  of  Grade  VII  was  5-79  books  per  year,  Grade  VIII  was 

1-108  books  and  Grade  IX  1-55  books.67  A  marked  decline  (5.9^  in  free 

68 

reading  occurs  in  the  senior  high  school,  but  it  must  be  kept  in  mind 
that  prescribed  reading  in  these  grades  is  increasing  continuously,  and 
the  favorite  leisure  pursuit  of  both  boys  and  girls  at  all  ages  is  reading 
More  significant  than  how  many  students  read  and  how  much  is  read 


65  Charles  G.  Spiegler,  "Johnny  Will  Read  What  He  Likes  to  Read," 
Developing  Permanent  Interests  in  Reading,  Proceedings  of  the  Annual  Con¬ 
ference  on  Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  The  University 
of  Chicago  Press,  1956),  p.  182. 

66  Hayes,  op.  cit . ,  p.  43. 

67  Wickens,  o£.  cit.  p.  60. 

68  Ibid. 

69  Spiegler,  op.  cit . ,  p.  182. 
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is  information  about  the  range  and  quality  of  children's  reading. 

Junior  high  students  range  broadly  in  their  leisure-time  reading. 

The  subject  pattern  of  their  reading  is  in  both  fiction  and  non-fiction 
according  to  Hayes,  "almost  identical  with  other  periods  although  the 
specific  books  and  magazines  read  vary  from  decade  to  decade  as  a  con¬ 
sequence  of  what  is  published  and  made  available."7^ 

As  was  pointed  out  earlier  in  discussing  general  interests,  stud¬ 
ents  in  the  junior  high  gradually  progress  through  juvenile  and  ’Teen¬ 
age  story  to  adult  fiction.  The  reading  of  non-fiction  increases  pro¬ 
gressively  too — the  results  of  shifting  interests  and  the  increase  in 
informational  books  published  during  recent  years  for  youth. 7^ 

The  consideration  of  quality  leads  one  into  the  leisure  reading 
extremes— the  comics  and  the  classics. 

VII.  COMIC  BOOKS 

Witty  and  Sizemore  claimed  that  90%  of  boys  and  girls  between 
the  ages  of  eight  and  thirteen  read  five  .or  six  comic  books  per  week  and 
that  the  interest  continues  in  the  seventh  and  eighth  grades.  They  found  that 
the  amount  of  reading  of  comics  was  unrelated  to  marks  in  school  or  stand¬ 
ardized  test  results.  Further  they  found  no  relation  between  delinquency 
and  comics.  Other  investigates  found  that  "poor  reading  ability  is  more 

70  Hayes,  od.  cit . ,  p.  44. 

71  Ibid. 

72  Paul  Witty  and  Robert  A.  Sizemore,  "Postscript,"  Research 
in  the  Three  R’s,  ed.  C.  W.  Hunnicutt  and  William  J.  Iverson,  (New 
York:  Harper  and  Brothers,  1958),  p.  174. 


'  • 

..  v  r  •  L  :  j  :  vS.'  ,  v  0^  '-t  -  ••"  . 

-  j  ’•  -  -  :  '  •„ 

r,  j  ■').  ...  -  o  i  ' '  j-  •  -  •"  t 


■  .  :  O  ■  •.  .  • 

j:„  c  . ,  .>  1  -  ••  ■  -><  '  ■  ‘ 

„  1  .  .  . 

-  •  .  .  .  "  -j 

all  d  — 

. 

. 

. 


. 

■  i\.  I  .  .  -<  I  ■  ‘  r. 


. 


I 


, 


I 


•  • 


,  .  ■ 


31 


likely  to  be  the  cause  of  excessive  comic  reading  than  the  result  of  it." 

An  unsatisfactory  feature  of  excessive  comic  book  reading  is  that  comics 

73 

cut  into  the  time  that  children  could  otherwise  spend  in  reading  books. 

A  Canadian  publishing  firm  declared: 

Before  starting  to  worry  over  a  child's  comic  book  reading  look 
for  evidence  about  his  total  reading  pattern.  Perhaps  it's  a  bal¬ 
anced  one  including  a  wide  assortment  of  books,  magazines,  and 
comics.  Many  good  readers  read  comics,  too.  But  they  also  read 
-  a  variety  of  worthwhile  books  and  magazines.  Moderate  comic  book 

reading—  up  to  10  to  15  per  cent  of  a  child's  total  reading  time— 
ordinarily  need  cause  no  alarm.  If  all  the  child  reads  is  comics, 
however — and  the  wrong  kind  of  comics  at  that — parents  and  teachers 
have  a  problem  to  meet.^4 

In  the  seventh  and  eighth  grades,  pupils  were  attracted  somewhat 
less  frequently  to  the  comic  magazines,  although  some  favorites  of  the 

7  c 

middle  grades  were  still  read.  However,  interest  in  the  comic  strip, 
according  to  Witty,  Smith  and  Coomer ,  appeared  with  the  same  intensity 
ats  in  the  lower  grades.  Thus,  at  the  junior  high  school  level,  as  in  the 
middle  grades,  reading  the  comics  was  found  to  be  a  favored  leisure  pur¬ 
suit  of  boys  and  girls— a  general  interest  affected  to  a  relatively  small 

76 

degree  by  differences  in  age,  sex,  or  locality. 

To  quote  these  specialists: 

The  problem  in  excessive  reading  of  the  comics  is  not  to  be  met 
by  exacting  conformity  or  by  setting  up  restrictions  or  prohibitions 
Reading  the  comics  should  be  regarded  as  an  activity  which  paral¬ 
lels  the  child's  interest  in  the  highly  exciting,  adventurous 


73  Thomas  Nelson  and  Sons  Ltd.,  "Radio,  T.V., Comics  and  Movies," 
Nelson's  Notes  for  Teachers,  V  (Toronto:  Thomas  B. Nelson  and  Sons, 1955) ,p.  1 


74  Ibid. ,  p.  2. 

75  Witty,  Paul;  Smith,  Ethel;  and  Coomer,  Ann,  "Reading  the  Comics 
in  Grades  VII  and  VIII,"  The  Journal  of  Educational  Psychology,  XXXIII 
(1942),  pp.  173-183. 

76  Ibid. 
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offerings  of  the  radio  and  the  motion  picture.  In  meeting  the 
problems  presented  by  these  three  media  the  teacher  should  first 
study  each  child’s  total  pattern  of  interests  in  order  to  have  an 
adequate  understanding  of  his  activities,  preferences,  and  be¬ 
havior.  It  may  be  found  that  a  seemingly  excessive  interest  in 
one  field  such  as  the  comics  is  not  interfering  with  a  whole¬ 
some  development  along  many  other  lines... 

The  second  step  involves  an  attempt  to  offer  pupils  a  variety 
of  good  literary  sources  which  are  rich  in  the  elements  of  action, 
surprise,  adventure,  and  excitement.  There  are  many  books  for 
boys  and  girls  which  can  be  used  advantageously  in  this  effort. 
Some  of  these  books  are  reasonable  in  price,  and  all  of  them 
will  be  found  in  well  equipped  school  or  community  libraries. 

And  the  parent  who  cooperates  will  strive  to  see  that  the  home 
offers  further  opportunities  for  reading  that  are  individually 
appropriate  and  beneficial.  The  intensity  and  universality  of 
interest  in  the  comics  afford  an  unique  opportunity  to  offer 
discriminating  guidance.  Through  the  cooperative  efforts  of 
parents  and  teachers,  boys  and  girls  may  be  introduced  to  a 
variety  of  satisfying  reading  experiences  from  factual,  imagin¬ 
ative,  and  exciting  sources.  This  will  be  the  first  important 
forward  move  on  the  road  to  better  reading  and  improved  tastes.77 

Robert  Warshaw,  in  his  treatise  on  horror  comic  books,  stated  that 
"we  are  left  above  all  with  the  fact  that  for  many  thousands  of  children 
comic  books,  whether  ’bad’  or  ’good',  represent  virtually  their  only  con¬ 
tact  with  culture."  He  goes  on  to  state  that  while  we  cannot  lay  upon 
comic  books  the  major  blame  for  delinquency,  perversion  and  criminality, 
"to  say  that  the  comics  do  not  contribute  to  the  situation  would  be  like 
denying  the  importance  of  the  children's  classics  and  the  great  English 
and  European  novels  in  the  development  of  an  educated  man,"7® 

In  1955  the  Alberta  Advisory  Board  on  Objectionable  Publications 


77  Ibid- 

78  Robert  Warshaw,  "Paul,  the  Horror  Comics,  and  Dr.  Wertham," 
Mass  Culture  ed.  B.  Rosenberg  &  D.  M.  White  (Glenco,  Ill.:  The  Free 
Press,  1959),  pp.  209-210. 
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declared  that  'Comics  are  no  laughing  matter"  for  the  following  reasons: 

1.  Some  comics  glorify  crime  and  criminals. 

2.  Some  comics  present  a  distorted,  unhealthy  and  immoral  concept  of 
sex  and  marriage. 

3.  Some  comics  foster  prejudice  against  class,  race,  creed  and 
nationality. 

4.  Some  comics  portray  violent  death,  grotesque,  fantastic  and  un¬ 
natural  creatures  with  repulsive  realism. 

5.  Most  comics  are  inartistic. 

79 

6.  All  comics  are  detrimental  to  good  reading  skills. 

Margaret  Hayes  was  more  generous  when  she  said: 

Obviously  this  trend  towards  comic  book  reading  in  the  inter¬ 
mediate  grades  and  junior  high  school  cannot  be  interpreted  as  im¬ 
proving  the  quality  of  modern  children's  reading.  The  best  that  can 
be  said  about  the  best  of  the  comics  is  that  they  are  harmless 
and  sometimes  comic. ^0 


VIII.  CLASSICS 

Hayes  declared  that  children  today,  as  their  parents  and  grandpar¬ 
ents  before  them,  read  a  mixture  of  the  good,  the  bad,  and  the  indiffer¬ 
ent.  Many  classics,  as  pointed  out  earlier,  are  being  read  as  frequently^! 
by  this  generation  as  by  any  former  generation.  A  1954  study  of  the  vol¬ 
untary  reading  of  750  Chicago  school  children  was  analyzed  to  determine 
how  many  of  the  300  titles  found  in  publisher's  reprints  had  been  read. 

79  Advisory  Board  on  Objectionable  Publications,  What's  Wrong 
With  Comic  Books?,  (Edmonton,  Alberta:  Government  of  Alberta,  c.1955), 
pp.  2-5. 

80  Hayes,  op.  cit . ,  p.  46. 
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Ibid. 
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It  was  found  that  half  of  the  300  titles  were  not  read  at  all  and  the 

82 

other  half  were  read  by  only  43  per  cent  of  the  pupils.  These  findings 
are  not  too  revealing,  however,  for  they  do  not  indicate  the  scope  nor 
quality  of  the  student’s  leisure  reading  not  listed  by  the  publishers. 

Criticism  of  children's  taste  in  leisure  reading  comes  from  adults. 
They  deplore  the  lack  of  classics  and  excerpts  from  classics  in  the  school's 
literary  fare  and  the  failure  to  develop  a  taste  for  good  literature.  Is 
it  not  fair  to  ask,  "Are  adults  reading?  Are  parents  indicating,  by  ex¬ 
ample,  their  appreciation  of  the  classics?" 

Elizabeth  Rose  reported  in  1955  that  75  per  cent  of  our  adults  read 
no  books,  25%  read  one  book  a  year  and  only  1%  read  as  many  as  five  books 
a  year. 83 

Bernard  Berelson  said: 

By  a  reasonable  definition,  only  one  quarter  to  one  third  of 
the  adults  qualify  as  'book  readers'.  This  makes  the  actual  aud¬ 
ience  for  books  the  smallest  among  the  major  media  of  communi¬ 
cation;  radio,  television,  newspapers,  magazines  and  motion  pictures 
all  attract  much  larger  numbers  than  books.  About  10  per  cent  of 
the  adult  population  does  70  per  cent  of  the  book  reading. 84 

As  to  classics  Berelson  had  this  to  say: 

There  probably  never  was  a  mass  audience  for  good  books.  Almost 
certainly  there  are  more  book  readers  today  then  ever  before.  It 
may  be  that  the  average  quality  of  all  the  book  reading  done  today 
is  lower  than  the  average  quality  decades  or  a  few  centuries  ago— 
although  this  is  far  from  certain, . .Despite  the  general  and  per¬ 
vasive  impact  of  mass  culture  today,  it  is  altogether  likely  that 
there  is  just  as  large  and  hard  a  core  of  serious  readers  today 
as  there  ever  was.  I  personally  believe  it  is  larger  and  that 


82  Ibid. ,  p.  45 . 

83  Elizabeth  Rose  "Literature  in  the  Junior  High,"  English 
Journal,  XLIV  (March  1955),  p.  141. 

84  Bernard  Berelson,  "Who  Reads  What  Books  and  Why,"  Mass  Culture, 
ed.  B.  Rosenberg  and  D.M.  White  (Glencoe,  Ill.;  The  Free  Press,  1957), p. 120. 
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85 

it  will  grow  with  increases  in  popular  education. 

Rodgers  said  in  1956: 

The  conclusion  seems  inescapable;  we  should  never  stop  giving, 
in  the  public  schools,  the  best  and  the  most  stimualating  materials 
which  we  can  find.  Many  of  the  students,  perhaps  most  of  them, 
will  not  be  able  to  rise  to  the  full  heights  of  the  challenge, 
but  all  have  some  capacity  for  growth.  And  the  few  whose  latent 
capacities  may  enable  them  to  rise  to  truly  mature  levels  of  ac¬ 
complishment  may  well  be  the  leaders  of  tomorrow — 6f  whose  fully 
developed  talents  we  stand  desperately  in  need.^6 

Hayes  summed  up  her  ideas  of  quality  by  challenging  teachers  to  en¬ 
courage  students  to  strike  a  balance  between  acceptable  and  casual  read¬ 
ing.  Class  discussions  she  says,  may  help  students  to  sense  the  "provo¬ 
cation  and  artistry  of  writers  who  have  something  important  to  say"  and 
develop  permanent  interest  in  reading.' 

IX.  NEWSPAPERS  AND  MAGAZINES 


Someone  has  said,  "The  newspaper  press  is  the  people’s  university. 
Half  of  Christendom  read  little  else."  This  is  a  reflection  of  what  is 
happening  in  the  child’s  formative  years  for  a  1939  survey  of  1,532 
Chicago  high  school  students  found  that  73  per  cent  of  those  answering 
spent  thirty  minutes  or  more  every  day  reading  a  newspaper  and  25  per  cent 
of  these  spent  one  hour  or  more.^ 


85  Ibid. ,  p.  122. 

86  Bernice  Rodgers,  ’The  Reading  Interests  of  Mature  Readers," 
Developing  Permanent  Interests  in  Reading,  Proceedings  of  the  Annual 
Conference  on  Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  The 
University  of  Chicago  Press,  1956  >,  p.20. 

87  Hayes,  op.cit. ,  p.  47. 

88  William  G.  Brink,  "High  School  Students’  Interests  in  Mag¬ 
azines  and  Newspapers,"  School  Review,  XLVIII  (January,  1948),  pp.  40-48. 
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Florence  B.  Boeckel  remarked  in  the  English  Journal: 

The  intelligent  reading  of  newspapers  would  train  students  to 
recognize  words  for  what  they  are,  and  to  look  through  and  back 
of  them  for  the  fact  and  for  the  truth. 

The  success  of  democratic  government  depends  not  so  much  upon 
the  kind  of  newspapers  we  have  as  upon  how  we  read  them.  The  news¬ 
paper  is  something  for  us  to  use  and  we  can  use  it  passively. 

Hayes  reported  that  since  1940  magazines  and  newspapers  have  in- 

Q0 

creased  in  popularity  at  all  grade  levels. 

Are  teachers  training  students  to  read  newspapers?  Brink  found 
little  indication  of  teacher  guidance  for  he  discovered  that  31.3%  of  all 
grades  preferred  comics  to  all  other  parts  of  the  paper,  23.7%  prefer¬ 
red  sports  and  22.5%  read  world  news.91 

Lazar  in  a  study  of  the  sections  of  newspapers  prepared  by  990 
boys  and  955  girls,  found  the  following  data: 


Rank 

Boys 

Section 

Number 

Per  Cent 

1 

Comics 

793 

80.1 

2 

Sport 

223 

22.5 

3 

News 

68 

6.8 

4 

Crimes 

36 

3.6 

5 

Stories 

26 

2.6 

6 

Crossword  Puzzles 

25 

2.5 

7 

Front  Page 

21 

2.1 

8 

All 

14 

1.4 

9 

Editorial 

14 

1.4 

10 

Rotogravure 

11 

1.1 

11 

Magazine 

3 

0.3 

12 

Political 

3 

0.3 

89  Florence  B.  Boeckel,  "On  Teaching 

Students  to  Read  Newspapers 

Intelligently, " 

English  Journal,  XXIV  (March, 

1935),  pp.  211 

-215. 

90  Hayes,  op. cit . ,  p.  43. 

91  Brink,  op. cit . 
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Rank 

Girls 

Section 

Number 

Per  Cent 

1 

Comics 

852 

89.2 

2 

News 

73 

7.6 

3 

Crossword  puzzles 

53 

5.5 

4 

Stories 

40 

4.2 

5 

Crimes 

23 

2.4 

6 

Sport 

23 

2.4 

7 

Editorial 

16 

1.7 

8 

Theater  &  Screen 

11 

1.2 

9 

All 

10 

1.0 

10 

Front  page 

8 

0.8 

11 

Society 

8 

0.8 

12 

Rotogravuee 

8 

0.8 

A  similar 

Rank 

study  in  magazine  choices  shov/ed 

Boys 

Type 

preferences 

Number 

as  follows: 

Per  Cent 

1 

Detective  &  Mystery 

303 

29.2 

2 

Science  &  Mechanics 

241 

23.2 

3 

Children's 

124 

11.9 

4 

Adventure 

117 

11.3 

5 

General  Story 

97 

9.3 

6 

Aviation 

77 

7.4 

7 

Serious — popular 

61 

5.9 

8 

Comics 

39 

3.8 

9 

Sports 

33 

3.2 

10 

Movie  and  Theater 

31 

3.0 

11 

Literary 

26 

2.5 

12 

Household 

19 

1.8 

13 

Religion 

5 

0.5 

14 

Lodge 

4 

0.4 

15 

Health 

2 

0.2 

16 

Musical 

- 

- 

92 


92  May  Lazar,  "Reading  Interests,  Activities  and  Opportunities  of 
Bright,  Average  and  Dull  Children,"  Contributions  to  Education,  707  (New 
York:  Teachers'  College,  Columbia  University,  1937),  p.  65. 
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Girls 


Rank 

 Type  . 

Number 

Per  Cent 

1 

General  Story 

198 

20.0 

2 

Movie  &  Theater 

185 

18.7 

3 

Children's 

155 

15.7 

4 

Detective  &  Mystery 

113 

11.4 

5 

Household 

90 

9.1 

6 

Serious — popular 

88 

8.9 

7 

Science  &  Mechanics 

80 

8.1 

8 

Literary 

53 

5.4 

9 

Comics 

30 

3.0 

10 

Adventure 

16 

1.6 

11 

Lodge 

13 

1.3 

12 

Religion 

6 

0.6 

13 

Sports 

5 

0.5 

14 

Musical 

4 

0.4 

15 

Health 

3 

0.3 

16 

Aviation 

— 

93 

It 

is  generally  agreed  that  junior  high  school;  students  are  reading 

more  magazines  regularly  than  did  their  forbears. 

Saturday  Evening  Post, 

American , 

Colliers,  Ladies’  Home  Journal,  Life  and 

Look  are 

read  by  American 

youth. 

"Neither  the  quality  periodical  ,  such  as 

Harper  's 

and  the  Atlantic 

nor  the  pulp  magazine,  like  Detective  Story  and  True  Romance,"  said  Hayes, 
"appears  on  these  lists." 

Hayes  warns  that  these  preferences  do  not  reveal  the  wide  range  of 
students'  magazine  reading  and  suggests  that  a  large  part  of  such  reading 
may  be  from  trashy  pulps.9-* 

It  would  appear  that,  in  both  newspaper  and  magazine  reading, teachers 
and  parents  are  not  stimulating  children  to  make  judicious  selections  of 
mateeials.  We  cannot  prescribe  what  students  shall  read  but  we  can  influence 
how  students  will  read. 


93  Ibid. ,  p.  60. 

94  Hayes,  0£.  cit. ,  p.  46. 


95 


Ibid. 
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In  the  words  of  Mary  Hodge  Cox:  "It  is  the  responsibility  of  the 
teaching  profession  to  educate  our  youth  to  read  the  newspapers  intelli¬ 
gently  and  to  evaluate  its  articles;  to  know  well-written,  unbiased  news 
and  to  demand  that  kind." 

X.  TELEVISION  AND  READING 

There  are  two  diverse  opinions  regarding  the  effects  of  television 
upon  reading.  Josette  Frank  says:  "More  young  people  are  growing  up  with  an 
appreciation  of  the  arts  because,  through  the  mass  media,  more  children  are 
exposed  to  them. . .Books ,  newspapers,  magazines,  television,  and  radio  bring 
the  world  into  their  homes."  97 

Marvin  Magalaner  represents  the  opposite  point  of  view: 

Even  in  his  leisure  hours  it  is  harder  than  it  was  fifty  years 
ago  for  the  modern  reader  to  concentrate.  Motion  pictures,  radio, 

TV  have  established  prior  claim  upon  the  modern  consciousness.  Prop¬ 
aganda,  publicity  stunts,  advertising  jingles,  usurp  the  place  once 
occupied  by  reading  in  the  American  par  lor. 

Hayes  expressed  similar  fears  when  she  remarked  that  "parents  and 
teachers  fret  that  magazines,  television,  and  movies  are  making  books  ob¬ 
solete."  99  -phe  fact  that  more  books  are  being  read  today  by  more  people 
than  at  any  time  in  the  past  disproves  this  statement.  Somewhere  between 
Frank  and  Magalaner  lies  the  truth  of  the  impact  of  television  upon  our  youth. 

96  Mary  Hodge  Cox,  "Learning  How  to  Read  a  Newspaper , "  Curriculum 
Journal  X  (April,  1939),  pp.  172-174. 

97  Josette  Frank,  Your  Child’s  Reading  Today,  (New  York:  Doubleday 
and  Co.,  Inc.,  1953),  p.19. 

98  Marvin  Magalaner,  "Pitfalls  in  Modern  Reading",  English  Journal, 
XXXVIII  (1949),  p.  6. 

99  Hayes,  op.  cit . ,  p.  64. 
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In  1951  there  were  146,000  television  sets  in  use  in  Canada;  in  1958 

there  were  3,000,000  sets.1*^  Interestingly  enough,  in  1951^1,390,607  readers 

101 

borrowed  25,099,920  books  from  a  library  bookstock  of  7,466,048  books; 

in  1957  approximately  1,850,000  readers  borrowed  36,483,200  books  from  a 

102 

library  bookstock  of  9,449,400  books.  The  growth  in  book  readers  and 
books  borrowed  indicates  that  during  that  six  year  period  TV  had  not  ad¬ 
versely  affected  personal  reading  of  library  books. 

In  1955  the  average  American  home  occupied  three  hours  and  thirty- 

103 

nine  minutes  daily  televiewing. 

It  is  not  suggested  that  all  members  of  the  family  spend  three  and 
a  half  hours  daily  before  their  television  sets  but  it  might  be  assumed 
that  junior  high  school  children  spend  upwards  of  seven  hours  a  week  viewing 
television.  If  the  viewers  were  receiving  culture,  as  Frank  suggests,  all 
would  be  well;  but  television  fare  is  often  rather  mediocre.  Meyer sohn  re¬ 
ported  that  32  per  cent  of  programs  may  be  rated  as  excellent  to  good,  29 
per  cent  are  fair  to  poor,  and  39  per  cent  are  objectionable  or  worse. 

100  liominion  Bureau  of  Statistics,  Canada  Year  Book,  1959  (Ottawa: 
Queen’s  Printer,  1959),  p.  866. 

101  Dominion  Bureau  of  Statistics,  Canada  Year  Book,  1953  (Ottawa: 
Queen's  Printer,  1953),  p.  359. 

102  Canada  Year  Book,  1959,  p.  366. 

103  Richard  E.  Chapin,  Mass  Communications,  A  Statistical  Analysis 
(East  Lansing:  Michigan  State  University  Press,  1957),  p.  96. 

104  Rolf  B.  Meyersohn,  ’’Social  Research  in  Television,"  Mass 
Culture ,  ed.  Bernard  Rosenberg  and  David  Manning  White  (Glencoe,  Ill.: 

The  Free  Press,  1956),  p.  345. 
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Eleanor  Maccoby  in  her  investigations  on  children  and  television 
found  parents  highly  uncritical  of  TV: 

Although  many  educators  and  social  scientists  are  concerned  over 
the  long  range  effects  of  television  on  children,  the  large  majority 
of  parents  are  not  concerned.  Most  parents  who  own  television  and 
even  a  large  number  of  those  who  do  not  yet  own  it,  consider  tele¬ 
vision  an  unmixed  blessing  for  themselves  and  their  children.10^ 

Blessing  or  curse  television  is  a  firmly  entrenched  and  integral  part 

of  life  today.  Teachers  of  literature  would  do  well,  then,  to  exploit  its 

literary  potential.  Wagner  stated  that  TV  is  not  a  threat  to  education, 

it  is  "a  thrilling  opportunity." 

In  1956  Nancy  Larrick  reported: 

In  many  ways  the  modern  American  home  has  become  an  audio-visual 
center  pouring  forth  a  bewildering  assortment  of  sound  and  fury — 
some  of  it  shockingly  crude  and  sensational,  some  of  it  highly  art¬ 
istic  and  intellectually  stimulating.  But  the  variety  is  there,  for 
every  corner  of  the  world  is  represented  and  every  discipline.  And 
the  potential  impact  is  there  for  better  or  for  worse.107 

With  interest  in  television  so  high,  it  might  seem  that  reading  would 

be  forgotten  even  by  parents.  But  the  situation  seems  to  be  just  the  reverse. 

Today’s  parent  is  very  much  interested  in  his  child’s  reading.  In  a  recent 

survey  of  parents  in  one  community,  60  per  cent  said  their  first  interests 

regarding  their  children’s  reading  are  to  help  them  enjoy  reading  more  fully 


105  Eleanor  E.  Maccoby,  'Television,  Its  Impact  on  School  Children," 
Public  Opinion  Quarterly,  XV  (Fall  1951),  pp.  422-44. 

106  Paul  A.  Wagner,  "Relationship  of  Mass  Media  to  Reading  Interests," 
Developing  Permanent  Interests  in  Reading,  Proceedings  of  the  Annual  Con¬ 
ference  on  Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  The  University 

of  Chicago  Press,  1956),  p.  94. 

107  Nancy  Gray  Larrick,  "Opportunities  in  the  Home  for  Stimulating 
Reading  Interests,"  Developing  Permanent  Interests  in  Reading,  Proceedings 
of  the  Annual  Conference  on  Reading,  ed. Helen  M.  Robinson,  XVIII  (Chicago: 

The  University  of  Chicago  Press,  1956),  p.  158. 
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IQ  O 

and  to  be  able  to  recommend  appropriate  books  to  their  children.  ° 

Larrick  believed  that,  rather  than  a  hindrance  to  reading  television 
may  be  used  to  stimulate  reading  interests.  She  said,  "In  the  proper  setting, 
television  often  provides  the  basis  for  expanding  interests.  Alert  parents 

are  learning  to  scan  the  week's  programs  on  Sunday  and  note  those  that  sound 

•  •  „  109 

promising. 

David  V.  Curtis  agreed  with  Larrick  when  he  reported,  "Radio  and 
television  have  been  accepted  by  many  educators  today  as  media  for  stimu¬ 
lating  children  to  do  serious  thinking  to  increase  understanding,  and  to 


7 


..  110 


stimulate  children  to  read. 

Teachers  and  libr aria«s ,by  discovering  a  child’s  favorite  television 
programs^, will  have  gained  a  clue  to  that  child's  actual  or  potential  reading 
interests.  The  reverse  also  holds  true  as  Bleismer  said  in  1956: 


Many  teachers  have  built  up  interest  in,  and  anticipation  and  pre¬ 
paration  for,  specific  programs  by  finding  and  making  available  read¬ 
ing  materials  related  to  the  topics  of  those  forthcoming  programs. 
Many  have  also  followed  through  by  finding  and  providing  materials 
pertinent  to  interests  initiated  or  generated  by  specific  programs, 

Marshall  claimed: 


Because  of  their  versatility,  radio  and  television 
teaching  tools,  for  they  offer  a  wealth  of  fine,  free 
related  to  a  wide  variety  of  language  arts  abilities. 


can  be  potent 
program  fare 
Herein  lies 


108  Ibid. ,  p.159. 

109  Ibid. 

110  David  V.  Curtis,  "Using  Radio  and  Television  to  Incite  Interest 
in  Reading,"  Developing  Permanent  Interests  in  Reading,  Proceedings  of  the 
Annual  Conference  on  Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  The 
University  of  Chicago  Press,  1956),  p.  103. 

111  Emery  P.  Bleismer,  "Classroom  Methods  for  Developing  Interests," 
Developing  Permanent  Interests  in  Reading,  Proceedings  of  the  Annual  Con¬ 
ference  on  Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  The  University 

of  Chicago  Press,  1956),  p.  126. 
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their  affinity  for  reading  interests;  radio  and  television  belong 
to  reading's  own  language^ arts—  in-action  family.112 

Television  is  a  potent  force  in  education  today.  It  is  not  for  us 
to  fear  or  damn  its  impact  upon  the  youth  in  our  schools;  we  must  use  it  to 
encourage  critical  thinking,  to  broaden  understanding,  and  to  motivate  read¬ 
ing,  for, as  Soderstrom  said: 

We  are  justified  in  assuming  that  radio  and  television  are  in¬ 
escapable  parts  of  our  educational  program.  Their  potentialities 
are  boundless  in  scope  and  exciting  to  anticipate.  Not  only  do  the 
magic  box  and  video  screen  sell  products,  but  they  change  the  habits 
and  lives  of  the  nation.  If  we  as  educators  seize  the  opportunity 
to  use  these  media  and  do  our  job  well,  television  and  radio  will 
serve  as  a  motivating  force  to  create  interests  which  will  overcome 
the  appthy  of  many  students  toward  reading.  Ideas  will  be  sold 
that  will  help  children  discover  new  fields  of  interest  leading  them 
to  turn  more  and  more  to  the  printed  page.113 

Paul  Witty  summoned  up  these  thoughts  very  succinctly:  "The  almost 

universal  appeal  of  TV  to  children  offers  an  unparalleled  opportunity  for 

7>Al4 

influencing  children  in  positive  ways. 


112  Elizabeth  E.  Marshall,  "How  Can  Schools  Set  Up  and  Effect  the 
Use  of  Radio  and  Television  to  Promote  Reading  Interests,"  Developing 
Permanent  Interests  in  Reading,  Proceedings  of  the  Annual  Conference  on 
Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  The  University  of  Chicago 
Press,  1956),  p.  197. 

113  Viola  S.  Soderstrom,  "Using  Radio  and  Television,"  Developing 
Permanent  Interests  in  Reading,  Proceedings  of  the  Annual  Conference  on 
Reading,  ed.  Helen  M.  Robinson,  XVIII  (Chicago:  The  University  of  Chicago 
Press,  1956),  p.  101. 

114  Paul  Witty,  "Television  and  the  Educative  Process,"  Bulletin , 
IV  (Philadelphia:  The  International  Council  for  the  Improvement  of  Reading 
Instruction,  March  1951),  p.  12. 
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XI.  ADULT  CHOICES  OF  CHILDREN'S  BOOKS 


This  question  has  already  been  raised:  Do  children  read  certain  books 
because  they  like  those  books  or  because  those  books  are  available?  Or  do 
they  read  because  those  books,  and  no  others,  are  available?  We  can,  of 
course,  check  by  supplying  more  books.  But  what  books?  At  every  turn  we 
are  faced  with  these  questions:  Who  is  best  able  to  select  children’s  books? 
Will  children  be  interested  in  books  in  which  adults  think  children  will 
be  interested?  Can  adults  instill  appreciation  in  children  for  books^ which 
adults  think  children  ought  to  appreciate^simply  by  placing  these  in  a 
book  collection? 

Paul  Hazard,  in  1932,  made  observations  which  are  timeless  in  their 

import : 


Our  children  are  growing;  they  are  asking  us  for  books.  We’d 
better  take  advantage  of  their  wishes  and  their  curiosity.  Let's 
pretend  to  build  the  castles  they  are  so  crazy  about,  but  build  them 
with  our  own  superior  wisdom.  We'll  have  a  few  clasrooms  concealed 
in  their  palaces,  and  we'll  plant  vegetables  in  their  gardens, 
which  they  will  take  for  flowers.  We'll  have  reason  and  order  and 
wisdom  and  natural  history  and  physics  and  chemistry  turn  up  by 
chance  along  the  winding  paths.  While  we  seem  to  be  telling  them 
familiar  nursery  tales,  they  will  really  be  listening  to  stories 
full  of  knowledge.  They  are  so  innocent  they  will  never  notice, 
and  while  they  think  they  are  having  fun,  they  will  actually  be 
learning  from  morning  to  night.  H-5 

And  again  Hazard  said:  "If,  for  centuries,  grownups  did  not  even 
think  of  giving  children  appropriate  clothes,  how  would  it  ever  have  occur- 

V-i  -1  zi 

red  to  them  to  provide  children  with  suitable  books?-*--1-0 


115  Paul  Hazard,  Books,  Children  and  Men , (Boston:  The  Horn  Book, 
Inc.  ,  1947),  p.  5. 

116  Ibid. ,  p.  6 . 
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Also  in  Books,  Children  and  Men,  Hazard  declared: 

Children  reject  the  books  that  do  not  treat  them  as  equals...;  the 
books  which  do  not  respond  to  their  nature,  which  do  not  attract  the 
eye  through  pictures,  or  their  spirit  by  liveliness;  books  which 
teach  them  only  what  they  can  learn  at  school,  books  which  put  them 
to  sleep  but  not  to  dream.  But  inversely,  when  they  have  singled 
out  a  work  that  they  like  and  have  decided  to  take  possession  of  it, 
nothing  can  make  them  change  their  minds.  It  is  that  book  there 
that  they  want,  that  very  one  and  not  its  neighbor.  And  they  all 
want  it,  the  whole  lot  of  them.  They  seize  it,  hold  on  to  it,  put 
their  mark  on  it,  make  it  their  own.  If  the  story  is  not  written  for 
them,  that  is  a  detail  which  does  not  concern  them;  they  attach  no 
importance  to  it,  unless  they  see  in  that  an  added  charm.  H? 

Should  we  not  allow  mature  reading  interests  to  come  with  maturity? 

Betzner  and  Lyman  in  1937  said:  "School  guidance  in  reading  has  not  been 

successful;  preferences  in  reading,  perhaps  as  a  relief  from  required  read- 

ing,  are  mainly  for  inferior  materials. 


XII.  CURRENT  TRENDS  IN  LEISURE  READING 


At  a  recent  meeting  of  the  International  Reading  Association  W.  S. 
Gray  pointed  out  that  society  is  now  demanding  that  children  read  better 
than  their  parents, and  that  schools  learn  more  about  better  ways  to  help 
children  read  for  personal  and  social  purposes  (and  for  solving  urgent 
problems  in  society.  )  9 

Wickens  reported  that  career  books  are  being  read  at  an  earlier  age; 


117  Ibid.,  pp.  50-51. 

118  Jean  Betzner  and  R.  L.  Lyman,  "The  Development  of  Reading  In¬ 
terests  and  Tastes,"  The  Teaching  of  Reading:  A  Second  Report,  Thirty-Sixth 

Yearbook  of  the  National  Society  for  the  Study  of  Education,  Part  I. 

(Chicago:  Distributed  by  the  University  of  Chicago  Press, 1937),  pp.  189-90. 

119  Helen  M.  Robinson,  "Introduction,  ,  Developing  Permanent  In- 
erests  in  Reading,  Proceedings  of  the  Annual  Conference  on  Reading,  ed. 

Helen  M.  Robinson,  XVIII  (Chicago:  The  University  of  Chicago  Press,  1956 ),d. 3. 
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they  are  now  being  read  as  early  as  the  sixth  grade.  Television  has  been 

responsible  to  considerable  extent  for  the  increased  popularity  of  books 

about  the  ballet,  biography,  science,  fiction,  and  informative  books.  She 

claims  that  publishers  are  turning  out  more  books  to  meet  these  demands  and 

this  in  turn  is  providing  television  with  more  plots;  an  interaction  is  thus 

resulting  between  the  various  media  of  mass  communication. 

Spiegler  predicted  an  increase  in  children’s  reading  as  a  direct 

result  of  improved  methods  of  teaching  reading  and  the  emphasis  upon  the 

121 

importance  of  pleasure  in  the  act  of  reading. 

Margaret  Hayes  saw  an  increase  in  magazine  and  newspaper  reading  at 
practically  all  grade  levels  and  an  increase  in  reading  in  elementary  and 
junior  high  divisions;  recreational  reading  is  reduced  in  the  senior  high 

as  a  result  of  greater  demands  upon  students  to  read  Reference  materials  in 

122 

connection  with  core  subjects. 

SUMMARY  OF  THE  CHAPTER 

The  foregoing  extracts,  selected  from  the  vast  and  rapidly  growing 
literature  in  the  field  of  leisure  reading,  made  several  important 
assertions : 

1.  Extensive  and  well-directed  libraries  are  imperative  for  the  pro¬ 
motion  and  development  of  an  interest  in  personal  reading. 

2.  The  home  is  a  potent  influence  in  promoting  the  reading  habits 
of  children. 

120  Wickens,  op.  cit_.  ,  p.  59. 

121  Spiegler,  0£.  cit . ,  p.  182. 

122  Hayes,  0£.  cit . ,  p.  43. 
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3.  Leisure  reading  is  one  of  the  most  personalized  of  human  pursuits. 

Individual  differences  must  be  considered  in  guiding  children's  reading. 

4.  Reading  interests  of  children  vary  with  age,  sex  and  mental  matur¬ 
ity.  Parents,  teachers  and  librarians  must  be  aware  of  the  reading  in¬ 
terests  of  each  child,  and  the  preferences  boys,  girls  and  of  children 
generally. 

5.  Junior  high  school  Stidents  are  reading  as  many  significant  books 
today  as  they  did  at  any  time  in  our  history. 

6.  Comic  books  are  popular  among  students  of  junior  high  school  age. 

It  is  agreed  that  they  neither  edify  nor  pervert.  The  principal  disservice 
of  comic  books  is  that  their  reading  consumes  time  which  could  otherwise 

be  used  for  more  worthwhile  reading. 

7.  Classics  are  being  read.  Class  discussions  of  books  of  quality 
are  recommended. 

8.  Much  newspaper  and  magazine  reading  is  being  done  by  students. 
Children  must  be  taught  to  interpret  the  news. 

9.  Television  and  radio  are  strong  teaching  forces.  The  thoughtful 
parent  and  teacher  can  derive  assistance  from  these  media  in  promoting 
reading. 

The  research  of  experts  such  as  Norvell,  Lazar,  La  Brant,  Wickens, 
Hayes,  Robinson,  Witty  and  Larrick  is  bearing  fruit.  Book  store  shelves 
bear  evidence  that  attention  is  being  given,  by  authors  and  publishers, 
to  the  reading  interests  of  children.  More  children  are  reading  more  widely 
and  with  more  enjoyment  than  ever  before.  Public  and  school  libraries, 
though  inadequate,  are  expanding.  Television,  rather  than  a  hindrance  to 
reading, is  opening  up  new  avenues  for  eeading  exploration.  We  could  well  be 
approaching  a  "golden  age"  in  the  realm  of  personal  reading. 
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CHAFfER  III 


PLAN  AND  PREPARATION  OF  THE  SURVEY 

I.  THE  NATURE  OF  THE  SURVEY 

To  survey  the  state  of  leisure  reading  in  the  junior  high  schools 
the  questionnaire  method  was  chosen  for  the  following  reasons: 

1.  It  was  believed  that  there  was  a  wide  range  in  the  reading  facil¬ 
ities  available  in  Alberta  schools.  Though  consolidation  had  improved 
library  conditions  in  most  non-urban  areas,  many  rural  schools  with  limited 
facilities  still  remained.  To  get  a  broad  picture  of  leisure  reading,  then, 
a  method  of  questioning  which  would  reach  isolated  areas,  where  facilities 
were  thought  to  be  sub-standard,  had  to  be  used. 

2.  The  large  physical  area  of  the  province  (in  excess  of  a  quarter 
of  a  million  square  miles)  rendered  personal  interview  impractical.  It 
was  thought  that  a  printed  questionnaire  would  obtain  information  quickly 
from  all  districts. 

3.  The  questionnaire  method,  though  subject  to  certain  limitations, 
was  thought  the  most  satisfactory  method  of  gathering  opinions  from  many 
schools  over  a  vast  area. 

To  conform  with  the  wishes  of  the  Leisure  Reading  Sub-Committee 
it  was  decided  that  this  would  be  an  opinion  survey  and  not  a  statistical 
study.  This  affected  the  questioning,  sampling  and  treatment  of  data. 
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II.  THE  FORM  OF  THE  SURVEY 

The  form  which  the  questionnaire  would  take  was  arrived  at  by  con¬ 
sideration  of  questionnaires  used  in  related  studies  and  by  'trial-and- 

error  ’  processes.  Norvell 's'^study  of  students*  appreciation  for  pre- 

2 

scribed  and  leisure  reading  books  was  one  approach.  Handlan's  study  of 

students*  reading  from  a  collection  of  a  large  number  of  different  titles 

3 

was  a  second  method  considered.  Lazar's  investigation  into  types  of  read 

4 

ing,  and  Witty's  study  of  comic  book  reading,  were  also  consulted. 

The  procedures  Sused  in  the  above  studies  could  not  be  duplicated 
because  the  scope  of  this  study  was  to  be  much  broader.  From  the  studies, 
however,  much  information  which  affected  the  structuring  of  the  questions*' 
was  obtained. 


1  George  W.  Norvell,  The  Reading  Interests  of  Young  People , (Boston: 
D.C.  Heath  and  Company,  1950). 

2  Bertha  Handlan,  "How  Free  Should  Reading  Be?"  Research  in  the 
Three  R*s,  ed.  C.  W.  Hunnicutt  and  William  J.  Iverson  (New  York:  Harper 
and  Brothers,  1958). 

3  May  Lazar,  ’*The  Reading  Interests  of  Bright,  Average  and  Dull 
Dull  Children,"  Research  in  the  Three  R*s,  ed.  C.  W.  Hunnicutt  and 
William  J.  Iverson  (New  York:  Harper  and  Brothers,  1958). 

4  Paul  A.  Witty,  "Reading  the  Comics",  Research  in  the  Three  R*s, 
ed.  C.  W.  Hunnicutt  and  William  J.  Iverson  (New  York:  Harper  and 
Brothers,  1958). 
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III.  THE  SCOPE  OF  THE  QUESTIONNAIRE 


It  was  decided  that  the  following  leisure  reading  areas  would  be 
investigated: 

1.  The  library  facilities  and  personnel  at  the  service  of  school 
children.  This  would  include  the  types,  sizes  and  scope  of  lib¬ 
raries  and  book  collections,  the  supervision  of  libraries,  and 
the  preparation  of  teachers  for  the  presentation  of  the  leisure 
reading  program. 

2.  Current  teaching  procedures  in  leisure  reading,  including  the 
the  amount  of  school  time  provided,  the  emphases,  the  checking 
and  reporting  methods,  and  the  motivational  techniques. 

3.  The  factors  governing  student  choices  of  books  as  reported  by 
both  students  and  teachers. 

4.  The  reading  interests  of  students. 

5.  The  quantity  and  quality  of  present  leisure-time  reading. 

6.  An  evaluation  of  the  present  leisure  reading  program  with  special 
reference  to  the  suggested  book  list,  Reading  for  Pleasure. 

Opinion  of  size,  scope, and  annotations  of  books  on /the  list  would 
be  sought,  and  suggestions  for  improving  the  list  gathered. 

7.  An  evaluation  of  the  present  leisure  reading  course  with  refer¬ 
ence  to  fundamental  reading  skills  and  taste. 

8.  An  evaluation  of  achievement  in  leisure  reading  in  relation 
to  the  objectives  set  down  by  the  Department  of  Education. 

9.  Suggested  improvements  to  the  present  leisure  reading  program. 


IV.  LIMITATIONS  OF  THE  QUESTIONNAIRES 


From  a  study  of  survey  methods  it  was  recognized  that  there  are  a 
number  of  grave  problems  and  limitations  connected  with  the  questionnaire 
technique.  Some  of  these  are  common  to  all  questionnaires  and  some  were 
peculiar  to  the  survey  at  hand.  The  latter  are  listed  here: 

1.  The  problem  of  communi cat ion, always  important  in  writing,  became 
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a  najor  consideration  because  one  questionnaire  had  to  be  devised 
for  the  use  of  students  in  Grades  VII  through  XII.  It  had  to  be 
intelligible  to  weak  students  in  the  first  year  of  junior  high, 
and  yet  challenging  to  senior  high  school  students. 

2.  The  vocabulary  had  to  be  articulate  to  students  from  a  wide  range 
of  backgrounds  in  language,  culture  and  training. 

3.  The  student  questionnaire  had  to  be  self-explanatory.  A  minimum 
of  teacher  assistance  was  essential  in  order  that  results  not  be 
influenced  or  colored. 

4.  It  was  important  that  the  questionnaire  be  given  in  June  in  order 
to  question  students  on  the  leisure  reading  of  the  1958-59  term. 
Grade  IX  and  XII  students  were  preparing  for  departmental  exam¬ 
inations.  In  a  matter  of  days  regular  classes  would  be  concluded 
and  students  released. 

5  No  information  was  available  regarding  the  number  of  students  in 
each  grade  or  class;  there  was  no  information  on  the  number  of 
teachers  responsible  for  leisure  reading  in  each  school. 

6.  It  had  to  be  recognized  that  answers  could  be  affected  by  the 
recency  of  books  read,  "Current  TV  and  movie  programs,  by  start¬ 
ling  titles,  and  by  the  effects  of  teacher-directed  activities  at 
the  time  of  the  questionnaire  presentation. 

7.  The  questionnaire  had  to  be  set  up  to  permit  machine-scoring. 

8.  Care  had  to  be  taken  to  assure  both  students  and  teachers  that, 
while  this  survey  was  sponsored  by  the  Department  of  Education, 
this  was  not  an  inspection,  or  a  checking  of  student  answers 
against  teacher  answers. 

Most  of  the  objectionable  features  of  the  questionnaire  were  ob¬ 
viated  by  the  interest  and  cooperation  demonstrated  by  teachers  in  the  field 
of  leisure  reading  and  by  the  assistance  of  the  Department  of  Education. 

This  was  proven  in  the  high  percentage  of  returns  and  in  the  completeness 
of  the  ansvjers. 


V.  PREPARATION  OF  THE  QUESTIONNAIRES 


As  has  been  stated  before,  very  little  assistance  was  obtained  from 
previous  studies.  Some  help  in  the  phrasing  of  questions  was  derived  from 
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the  wording  and  arrangement  in  the  teacher  questionnaire  of  the  Royal  Com¬ 
mission  on  Education  in  Alberta.5 6  The  final  drafts  of  the  reading  question¬ 
naires  were  constructed  largely  by  a  'trial  and  error*  method.  In  all, 
four  student  trial-questionnaires  and  two  teacher  trial-questionnaires  were 
prepared.  These  were  given  to  pilot  groups  varying  from  100  to  1000  in 
the  case  of  students,  and  from  20  to  100  in  the  case  of  teachers. 

Refinements  were  made  in  the  wording  of  general  directions  and  spec¬ 
ific  questions,  and  in  the  answering  techniques  employed.  Finally,  the 
questionnaires  were  adapted  to  meet  machine-scoring  requirements. 

Before  printing,  the  final  drafts  were  submitted  to  the  Leisure 
Reading  Sub-Committee,  to  members  of  the  Alberta  Education  Research  Council, 
and  to  the  Department  of  Education,  for  approval.  The  printed  forms,  which 
appear  in  the  Appendix,  were  mailed  to  school  principals  on  June  13,1959, 
according  to  a  sampling  arrangement  now  explained. 

VI.  THE  SAMPLING  PROCEDURE 


It  was  first  necessary  to  determine  the  number  of  junior  high  school 

rooms  in  Alberta.  From  the  Annual  Report  of  the  Department  of  Education, 

6 

1958,  the  classroom  arrangement  was  fourid  to  be  as  follows: 


TABLE  A 

Rooms 

Elementary 

5123 

Junior  High 

1838 

Senior  High 

1199 

Elementary  &  Junior 

439 

Junior  &  Senior  High 
Elementary,  Junior  & 

126 

Senior  High 

4 

Total 

8729 

5  Royal  Commission  on  Education  in  Alberta,  Teacher  Survey  (Edmonton 
Royal  Commission  on  Education  in  Alberta,  1959). 

6  Department  of  Education,  Fifty-Third  Annual  Report,  (Edmonton: 

The  Department  of  Education,  1958),  p.  129. 
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From  this  it  was  concluded  that  approximately  22.5%  of  the  students 
in  Alberta’s  schools  were  in  junior  high  school; 

It  was  then  thought  necessary  to  categorize  the  schools;  in  this  con¬ 
nection  the  departmental  nomenclature  was  used:  Divisional  or  County,  City, 
Town,  Village,  R.C.  Separate,  Consolidated,  Rural. 

7 

From  Table  17  of  the  Annual  Report  of  the  Department  of  Education  the 
enrolment  numbers  of  students  were  given  as: 

TABLE  B 


Divisional  or  County 

114,891 

City 

84,500 

Town 

14,474 

Village 

1,307 

R.C. Separate 

24,056 

Consolidated 

2,657 

Rural 

5,294 

Total 

247,179 

Applying  the  ratio  determined  from  Table  A  to  Table  B,  the  approximate 
enrolments  of  junior  high  schools  were  calculated  according  to  school 


TABLE 

C 

Students 

Divisional  or 

County 

25,850 

Cities 

19,012 

Towns 

3,256 

Villages 

294 

R .C .Separate 

5,412 

Consolidated 

597 

Rural 

1,151 

Total 

55,6-12 

It  was  decided  that  a  sample  of  11%  would  be  adequate.  The  final 
allotment  of  questionnaires  mailed  was  as  follows: 


7.  Ibid. 
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TABLE  D 


Divisional  or  County 

2,843 

City 

2,091 

Town 

358 

Village 

32 

R.C. Separate 

595 

Consolidated 

65 

Rural 

129 

Total  6,113 

In  addition  to  these,  325  questionnaires  were  mailed  to  schools  re¬ 
presentative  of  dominant  ethnic  groups,  parochial  schools  and  Indian  schools 

The  next  consideration  was  that  of  junior  high  school  classroom  en¬ 
rolments.  It  was  arbitrarily  decided  to  allot  30  questionnaires  to  each 
city  classroom,  25  to  each  R.C. Separate  classroom,  20  to  each  town,  division 
al,  consolidated,  and  rural  classroom,  and  10  to  each  village  classroom. 

In  some  cases  the  class-sets  proved  insufficient;  in  other  cases  surpluses 
of  questionnaires  were  received. 

The  questionnaires  were  sent  out  under  deadline  pressure;  if  delayed, 
postponement  of  a  full  year  would  have  been  necessary.  The  mailing  date, 
June  13,  was  too  late  for  some  classes  which  had  ceased  regular  teaching. 

By  using  the  Department  of  Education  terminology  for  schools  (City, 
Town,  etc.)  it  was  assumed  that  teachers  in  each  school  would  know  the 
classification  to  which  the  school  belonged.  This  was  not  the  case.  Some 
schools  were  categorized  by  their  teachers  as  "Rural-Consolidated,"  others 
"R.C.  Separate-Village,"  others  "County-Rural, "  There  was  no  way  of  check¬ 
ing  the  returns  against  the  numbers  mailed  for  each  category  of  the  sample. 

It  must  be  pointed  out  that  the  sample  was  sent  out  in  accordance 
with  recognized  statistical  procedure.  The  fact  that  returns  were  not 
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made  in  the  same  proportions  was  unavoidable.  It  was  found  that  answered 
questionnaires  were  received  from  every  school  division  and  county  in  the 
province,  except  Ponoka  #3,  and  from  every  city  and  major  town,  except 
Ponolca.  Ethnic  groups,  parochial  schools,  and  Indian  schools,  were  also 
represented  so  that  the  results  must  be  considered  valid  for  survey  purposes. 

Of  6,438  student  questionnaires  sent  out,  4,231  were  returned.  Of 
the  900  questionnaires  mailed  to  leisure-reading  teachers,  803  completed 
forms  were  returned. 

In  Chapter  IV.  data  and  analyses  of  data  obtained  from  the  student 
questionnaires  is  presented. 

In  Chapter  V  the  information  given  by  803  teachers  in  the  answer¬ 
ing  of  the  teacher  questionnaire  is  presented  and  analyzed. 
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CHAPTER  IV 


STUDENT  QUESTIONNAIRE 

In  this  chapter  the  answers  obtained  from  the  students  are  con¬ 
sidered  in  the  order  in  which  they  appeared  on  the  questionnaire.  Rank 
order  of  choices,  rather  than  percentages  are  used  for  most  items.  Tables 
1  to  52  inclusive,  which  give  the  numerical  distributions  on  which  the  fol¬ 
lowing  generalizations  were  made,  are  in  the  Appendix. 

A.  FACTORS  WHICH  INFLUENCED  STUDENTS’  CHOICES  OF  BOOKS 

From  the  data  it  appeared  that,  regardless  of  age,  sex,  grade  or 
type  of  school,  junior  high  school  students’  choices  of  books  were  affected 

by:  -  the  title  of  the  book 

-  the  relationship  of  certain  books  to  personal  interests 

-  the  authorship 

-  the  recommendations  of  friends 

-  the  teachers'  or  librarians'  recommendations 

in  that  order. 

The  number  of  pages  and  the  cover  design  and  illustrations,  gen¬ 
erally  did  not  affect  their  choices  nor  were  picture  shows  or  television 
programs  significant  influences;  children  in  rural  areas,  where  theaters 
and  TV  were  not  commonplace,  were  somewhat  less  sophisticated  than  their 
urban  counterparts  in  this  regard. 

Size  of  print  and  class  discussions  of  books  were  of  minor  con¬ 
sequence  in  students'  selections  of  books. 

The  marked  outcomes  in  this  section  were  the  high  significance 
placed  by  students  upon  title,  interests  and  author,  and  the  relative 


:l a.  . .  •... 


. •  .ICV  ■ 


-  •  -  s  j  'i  :j'  '  .. ..  :  -  '1.  - 

;  .  0.  ..  .  ...  '.  ’  .  v  .  J 

....  .  „  i.  ‘  '  -  .... 

■  .  ;;  :  .  >  .  i  ..  \  -  '  / '.  ..  .'  1 

.  .  .  :  .  '.  ,  ;  .' .  '.. 


.  '  ... 


•i  oJ.  . t  /.  ,  ..  '  •?  j.  .  t  ..  ..  a  s  ..  .  .  v 

:  -  o'  ;  r  '.  .’.  1  •  -  .  .'  ,  . 


OJ  1  >  1  « 

'.  ■.  ■  .  . 

io  i_  .  •.  .  - 


: 


,  H  '•  J  .1 

.  •  ■  .  .  /  *x : •  i  r: : 

. 


57 


insignificance  of  format  and  television  as  factors  affecting  their  choices 
of  reading  material  for  leisure  hours, (see  Appendix,  Tables  1,  2,  3  and  4). 

B.  PREFERENCES  FOR  TYPES  OF  NON-FICTION 

1.  According  to  Age 

Top  non-fiction  preferences  in  the  junior  high  school,  at  all  ages, 
are  biographies  and  autobiographies,  accounts  of  war  and  conquest,  explor¬ 
ation,  nature,  and  occupations  and  careers.  Non-fiction  of  games  and  other 
athletic  activities,  hobbies  and  handicrafts,  science  and  invention,  and 
self-improvement  were  relegated  to  bottom  positions  at  all  ages  (see  Appendix, 
Table  5). 

2.  According  to  Sex 

As  ppinted  out  by  Norvell1  and  Lazar2,  difference  in  sex  is  one  of 
chief  factors  affecting  students'  reading  preferences.  Boys  rated  accounts 
of  war  and  conquest  as  top,  with  nature  books  second/and  biographies  third. 
They  generally  avoided  books  pertaining  to  hobbies  and  handicrafts,  occupa¬ 
tions  and  careers,  or  grooming.  Girls,  on  the  other  hand,  preferred  bio¬ 
graphies  and  books  about  careers  and  grooming,  and  rejected  non-fiction 
dealing  with  hobbies,  science  and  invention,  and  books  explaining  games  and 
other  athletic  activities.  Natural  history,  and  accounts  of  war  and  con¬ 
quest,  held  only  mild  interest  for  girls,  (see  Appendix,  Table  6). 

1  George  N.  Norvell,  The  Reading  Interests  of  Young  People, 

(Boston:  D.  C.  Heath  and  Company,  1950),  p.  47. 

2  May  Lazar,  !The  Reading  Interests  of  Bright,  Average  and  Dull 
Children,"  Research  in  the  Three  R's,  ed.  C.W.  Hunnicutt  and  William  J. 
Iverson  (New  York:  Harper  and  Bros.,  1958),  pp.  121-122. 
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3.  According  to  Grade 

Through  the  junior  high  school  grades  interest  in  biography  and  auto¬ 
biography  was  very  high;  occupations  and  careers,  exploration,  war  and  con¬ 
quest,  and  nature  showed  high  levels  of  preference.  Hobbies  and  handi¬ 
crafts,  explanations  of  games,  self-improvement,  invention,  and  scientific 
discovery ,  were  not  favored  generally  as  non-fiction  reading. 

Interest  in  reading  about  careers  was  higher  in  Gr.  VIII  and  IX 
3 

than  in  Gr.  VII.  Interest  in  natural  history  declined  from  second  position 
in  Gr.  VII  to  fifth  position  in  Gr.  VIII  and  IX.  There  was  a  drop  in  read¬ 
ing  interest  in  hobbies  and  handicrafts  in  the  last  two  years  of  the  junior 
high  school  program. 

Students  in  the  eighth  and  ninth  grades  showed  more  interest  in  non¬ 
fiction  dealing  with  self-improvement  than  they  did  in  Grade  VII.  There 
was  progressive  increase  in  preference  for  books  of  war  and  conquest  as 
students  moved  through  the  junior  high  school  (see  Appendix,  Table  7 j . 

4.  According  to  Type  of  School 

Life  stories  of  interesting  people  again  held  first  position  in 
non-fiction  preference  regardless  of  the  type  of  school,  with  war  and  con¬ 
quest,  careers,  and  exploration,  generally  high.  Sports  non-fiction  was 
generally  rejected.  The  inconsistencies  to  a  broad  pattern,  such  as  lack 
of  interest  in  natural  history  in  R.C.  Separate  schools,  and  the  low  rating 
of  science  non-fiction  in  rural  schools  may  be  seen  in  the  appendix  fable 
(Table  8). 


3  Grade  VII,  32%  of  choices;  Grade  VIII,  407o  of  choices;  Grade  IX, 
38%  of  choices. 
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C.  PREFERENCES  FOR  TYPES  OF  FICTION 

1.  According  to  Age 

Mystery  and  detective  stories  were  most  favored  fiction  at  all  ages 
in  the  junior  high  school  with  animal  stories,  adventure  stories  about 
young  people,  and  ’western'  stories  strong  favorites.  Interest  in  humor 
dropped  as  students  became  older,  as  did  science  fiction,  but  travel 
stories,  phantasy,  and  adult  adventure,  including  historical  fiction,  held 
little  interest.  At  age  seventeen,  love  stories  and  historical  novels 
made  slight  gains  in  reading  preference.  Stories  of  careers  and  personal 
achievement,  and  science  fiction,  held  little  interest  for  junior  high 
school  students ®(see  Appendix,  Table  9). 

2.  According  to  Sex 

Top  fiction  preferences  for  junior  high  school  boys  were  mystery 
and  detective,  ’western,’  sport  and  animal  in  that  order  with  career, love 
and  travel  at  the  bottom  of  the  scale;  science  fiction  ranked  fairly  high 
with  junior  high  school  boys. 

Girls  in  Grades  VII, VIII  and  IX  preferred  mystery  and  detective, 
adventure  about  young  people,  including  school  stories;  novels  dealing 
with  love  and  careers  or  personal  achievement  were  also  in  demand.  They 
found  science,  phantasy,  travel  and  sports  fiction  of  little  interest. 

In  the  ninth  grade,  older  boys  and  girls  indicated  a  growing  in¬ 
terest  in  adventure  vand  historical  novels  about  adults,  (see  Appendix, 
Table  10). 

3.  According  to  Grade 

At  all  of  the  junior  high  grade  levels  mystery  and  detective  stories 
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held  top  preference;  from  the  book  titles  given  in  the  Appendix  it  will 
be  noted  that  these  are  not  of  the  Conan  Doyle,  Oppenheim  or  John  Buchan 
types;  rather  they  were  typified  by  school-girl  ’mysteries'  and  the  Hardy 
Boys'  series. 

Animal  books  and  adventure  novels  about  young  people,  were  consistent 
favorites  at  all  grades.  Westerns  (cowboy  novels)  diminished  in  popular¬ 
ity  from  Gr.  VII  to  VIII  to  IX,  as  did  science  fiction,  while  humor  and 
sport  gained  in  favor.  Fairy  and  travel  books  were  of  consistently  low 
interest  in  the  junior  high  school  grades;  historical  novels  made  slight 
gains  in  Gr.  IX, (see  Appendix,  Table  11). 

4.  According  to  Type  of  School 

Mystery  and  detective  stories  were  top  favorites  with  junior  high 
school  students  throughout  the  province. 

Adventure  stories  about  adults  including  historical  novels,  phantasy, 
and  travel  stories,  held  little  general  interest.  Some  interesting  obser¬ 
vations  may  be  drawn  from  the  table:  cowboy  tales  were  of  high  interest  in 
all  except  city  schools j  love  stories  were  favorites  in  rural  schools f  in 
R.C. Separate  schools  animal  stories  and  humorous  stories  were  read  less; 
and  science  fiction  was  read  more  in  R.C. Separate  schools  than  in  other 

types  of  school;  children  in  consolidated  schools  have  less  preference  for 

in 

young  people's  adventure  stories  than  do  their  counterparts  other  types 
of  school. 

As  with  non-fiction,  apparent  inconsistencies  in  fiction  prefer¬ 
ences  from  one  type  of  school  to  another  may  be  a  reflection  of  what  books 
were  available  to  students , (see  Appendix,  Table  12). 
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D.  PREFERENCES  FOR  CERTAIN  LITERARY  FORMS 


1.  According  to  Age 

From  the  data  received,  short  stories  and  magazine  articles  were 
much  preferred  by  junior  high  students  of  all  ages  over  plays,  poetry,  and 
essays.  There  was  a  consistent  increase  in  preference  for  magazine  articles 
as  students  became  older;  and  a  corresponding  decline  of  interest  in  plays, 
poetry,  and  essays  could  be  noted, (see  Appendix,  Table  13). 

2.  According  to  Sex 

The  interest  of  boys  in  magazine  articles  and  short  stories  and 
essays  was  greater  than  the  interest  of  girls  for  these  genre.  Girls  were 
more  interested  than  boys  in  poetry  and  plays. (see  Appendix,  Table  14). 

3.  According  to  Grade 

There  is  a  consistent  decline  in  the  personal  choice  of  plays, 
poetry  and  essays  as  students  move  from  Grade  VII  to  Grade  VIII  to  Grade 
IX,  and  a  consistent  increase  in  preference  for  short  stories  and  magazine 
articles  .  (see  Appendix,  Table  15). 

4.  According  to  Type  of  School 

Regardless  of  the  type  of  school  in  which  children  were  taught 
the  pattern  of  preferences  for  various  literary  forms  was  similar  to  the 
patterns  revealed  in  parts  1,  2  and  3.  Short  stories  and  magazine  articles 
were  much  preferred  to  the  other  forms. (see  Appendix,  Table  16). 

E.  TITLES  OF  BOOKS, FOUND  IN  SCHOOL  LIBRARIES, WHICH  STUDENTS  WOULD  RECOMMEND 

TO  FRIENDS 


In  this  section  students  were  asked  to  write  three  titles  of  school 
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library  books  which  they  would  recommend  to  friends.  There  were  hundreds 
of  different  titles  listed  by  boys  and  girls  of  each  grade;  only  those 
titles  listed  three  or  more  times  were  tabulated.  These  agreed  closely 
with  the  students'  declared  interests  recorded  in  Section  C. 

Students  in  Grade  VII  recommended  98  animal  boobs,  91  adventure 
books  about  young  people,  66  mystery  books,  57  western  fiction,  and  44 
adventure  books  about  adults.  Books  of  careers  or  personal  achievements 
numbered  33,  sports, 16;  travel,  13  titles;  science  fiction,  12  titles; 
humor,  9  titles;  phantasy,  9  titles,  and  love  novels,  3  titles.  All  of 
these  were  different  titles,  and  all  were  suggested  by  several  students. 

Fewer  titles  were  listed  by  students  in  Grade  VIII  than  by  those 
in  either  Grade  VII  or  Grade  IX.  Animal  books  numbering  63,  adventure 
about  youth, 57,  mystery,  24  and  western/ 27,  continued  to  be  favorites. 
Adventure  novels  about  adults  increased  proportionately  (33)  as  did 
careers  (25).  Very  few  titles  were  suggested  for  sports  (12),  travel  (9), 
love  (7),  humor  (4),  science  fiction  (1),  and  phantasy  (0). 

In  the  Grade  IX  list  of  recommended  books  the  number  of  titles  of 

'Z  books  about  animals  dropped  from  first  to  fourth  position  (50)  and 

adventure  about  adults  rose  from  fifth  to  second  place  (68);  adventure 
about  youth  was  first  with  75  titleS/and  western  novels  were  third  with 

51  titles.  Mystery  and  detective  novels  dropped  to  fifth  position  (36); 

careers  rose  slightly  (36);  love  novels  showed  growing  popularity  with 
15  titles;  science  fiction  (7)  and  phantasy  tfb)  received  little  popular 
preference  .(see  Appendix,  Table  17). 

A  comparison  of  titles  of  books  recommended  by  boys  and  titles  of 
books  recommended  by  girls  revealed  facts  which  most  teachers  would 
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expect.  Junior  high  boys*  lists  indicated  that  most  boys  enjoyed  books 
about  animals,  cowboys,  detectives  and  mystery.  Boys  read  sports  novels 
with  relish/but  avoided  books  about  love  and  phantasy.  Boys  rejected  any 
novels  having  girls  as  principal  characters. 

Girls,  as  has  been  stated  repeatedly,  recommended  many  books  which 
were  popular  with  boys,  particularly  novels  about  youthful  adventure,  cow¬ 
boys,  sports  and  mystery.  In  addition  girls  favored  love  novels —  a 
subject  rejected  by  boys  in  their  early  ’teens.  Further,  girls  enjoyed 
adventure  novels  and  mystery  novels  about  boys, (see  Appendix,  Table  18). 

F.  TITLES  OF  BOOKS, NOT  FOUND  IN  SCHOOL  LIBRARIES,.  WHICH  STUDENTS 

WOULD  RECOMMEND  TO  FRIENDS 

The  pattern  of  recommended  titles  of  books  not  in  school  libraries 
was  similar  to  that  of  books  in  the  school  libraries  and  the  students’ 

declared  interests  as  given  in  Section  C.  Novels  about  animals,  adven¬ 
tures,  mystery  and  the  west  were  favored;  phantasy,  science  fiction,  travel 
and  humor  were  not  so  widely  read.  Girls  recommended  love  and  career 
stories;  boys  enjoyed  sports  stories,  (see  Appendix,  Tables  19,20). 

Some  of  the  titles  categorized  in  Sections  E  and  F  were  rather 
difficult  to  define  as  to  class.  For  example,  Green  Grass  of  Wyoming 
might  be  classed  as  an  adventure  story  about  youth,  an  animal  story,  or 
a  western  story;  it  was  listed  as  an  animal  story  because  its  principal 
appeal  to  children  is  in  this  category. 

To  recall  a  book  title  on  the  spur  of  the  moment  is  difficult. 
Students  would  remember  outstanding  books,  it  is  true,  but  there  are  titles 
listed  which  suggest  catchy-titled  books  (I  Take  This  Man),  highly-publi¬ 


cized  thrillers  (Peyton  Place) ,  current  TV  programs  (  Manhunt ,  Dragnet , 
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Gunsmoke) ,  and  current  movies  (Auntie  Mame ,  Shane,  Giant) ;  these  may  have 
been  listed  because  of  their  impact,  or  because  of  desperation  on  the  part 
of  the  student. 

From,  school  libraries  Grade  VII  students  recommended  28  books  which 
may  be  termed  'classics.'  From  sources  other  than  the  school,  they  re¬ 
commended  12  classics. 

From  school  libraries  Grade  VIII  students  recommended  31  classics. 
From  sources  other  than  school,  they  recommended  27  classics. 

From  school  libraries  Grade  IX  students  recommended  49  classics. 

From  sources  other  than  school,  they  recommended  26  classics. 

In  addition  to  the  titles  listed  in  Sections  E  and  F,  there  were 
several  hundred  different  titles,  many  mentioned  only  once  or  twice. 

Some  of  the  books  listed  as  from  school  libraries,  and  from  other 
sources,  were  not  good  reading,  as  far  as  quality  was  concerned,  but  perusal 
of  the  lists  will  reveal  that  the  books  listed  were  of  fairly  good  quality, 
and  indicated  that  many  of  our  junior  high  students  were  developing  commend¬ 
able  taste  and  discrimination  in  leisure  reading. 

From  the  titles  given  it  would  appear  that  there  was  a  shortage  of 
well-written  mystery  and  detective,  science,  career,  travel,  and  humor 
books  in  school  libraries. 

G.  THE  NUMBER  OF  BOOKS  WHICH  STUDENTS  READ  DURING  THE 

1958-59  TERM 

(a)  Books  for  which  they  received  credit 

In  junior  high  school  students  read  most  books  at  twelve  years  of 
age  (average:  9.3  books).  This  decreased  year  by  year  until  age  sixteen 
when  an  average  of  7.0  books  was  read.  (See  Appendix,  Table  21.) 
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Girls  read  an  average  of  .7  books  more  than  boys  did. (see  Appendix, 
Table  22). 

Grade  VIII  was  the  peak  reading  year  (9.2  books)  compared  with  8.4 
books  in  Grade  VII  and  8.0  books  in  Grade  IX  .(see  Appendix,  Table  23). 

Rural  school  students  read  most  books  (9.3)  for  credit, followed 
closely  by  city  students  (8.8),and  village  students  (8.6  books).  R.C. 
Separate  students  received  credit  for  an  average  of  6.4  books  per  year, 
(see  Appendix,  Table  24). 

(b)  Books  for  which  no  school  credit  was  given. 

Students  aged  14  years  read  '  more  uncredited  books  (8.4)  than 
at  any  other  junior  high  school  age.  The  average  number  of  books  read  de¬ 
creased  to  6.5  books  at  age  seventeen  .(see  Appendix,  Table  21). 

Girls  read  an  average  of  .7  books  more  than  did  boys. (see  Appendix, 
Table  22). 

Grade  VIII  students  read  more  books  than  did  Grade  VII  or  Grade  IX 
students  -(see  Appendix,  Table  23). 

The  average  city  student  and  the  average  rural  student  read  9.0 

*n 

books;  these  were  the  highest  readers T(See  Appendix,  Table  24). 

The  3,812  junior  high  school  students  who  marked  Section  G  read 
a  total  sixteen  or  seventeen  books  during  the  school  year.  They  received 
school  credit  for  about  half  of  these  books. 

H.  WHY  STUDENTS  FOUND  READING  THE  REQUIRED  NUMBER  OF  BOOKS  DIFFICULT 

At  all  ages,  lack  of  suitable  books  at  school,  lack  of  reading  time 
because  of  homework  assignments,  and  lack  of  reading  time  because  of  home 
duties  were  given  as  the  principal  reasons  why  students  found  it  difficult 
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to  read  the  required  number  of  books.  As  one  would  expect,  homework  assign¬ 
ments  and  home  duties  required  more  and  more  out-of-school  time  as  students 
got  older,  leaving  less  time  for  leisure  reading.  Time  spent  travelling 
to  and  from  school  did  not  appear  to  be  a  significant  hindrance  to  reading, 
and  comic  books  dropped  progressively  from  9th  to  12th  place  as  a  hind¬ 
rance  to  reading  as  students  moved  from  age  twelve  to  seventeen.  As 
students  got  older,  part-time  employment  became  an  increasing  factor  in 
reducing  reading  time.  Television  and  movie  viewing,  a  moderately  signi¬ 
ficant  factor  at  ages  twelve  to  fifteen,  became  of  lesser  significance  at 
ages  sixteen  and  seventeen.  Students  did  not  consider  lack  of  reading  skill 
as  a  deterrent  to  reading  except  at  age  sixteen.  The  answers  to  parts  3  and 
4  indicated  that  older  students  found  the  obtaining  of  suitable  books  as 
an  increasing  problem.  (See  Appendix,  Table  25.) 

Differing  reading  interests  between  the  sexes  brought  out  inter¬ 
esting  comparisons  in  reasons  given  for  difficulty  in  completing  the  re¬ 
quired  leisure  reading.  Lack  of  suitable  books  at  school,  homework  assign¬ 
ments  and  home  duties  were  the  chief  reasons  given.  Travelling  time  and 
comic  books  were  not  recognized  as  significant.  Boys  found  that  part-time 
employment  affected  reading  time;  girls  did  not.  Boys  were  aware  of  the 
fact  that  lack  of  reading  skill  affected  the  amount  of  reading  they  were 
able  to  complete.  Hobbies,  TV,  and  movies  were  moderately  significant- 
factors  for  both  boys  and  girls.  (See  Appendix,  Table  26.) 

Lack  of  suitable  books  at  school,  homework  assignments,  home  duties 
and  hobbies,  all  seriously  hindered  students*  leisure  reading  in  all  grades. 
Homework  assignments  became  the  major  factor  in  Grade  IX.  Travel  time  was 
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not  a  significant  factor  at  any  grade  level;  TV,  movies^nd  lack  of  books 
at  home^were  recognized  as  moderate  deterrents  to  reading.  Magazines  became 
a  consistently  increasing  factor  in  affecting  leisure  reading  as  students 
moved  through  the  grades  ,( see  Appendix,  Table  27). 

The  same  general  pattern  as  hitherto  held  true  for  types  of  schools x 
with  a  few  notable  differences.  Students  from  rural  schools  found  home 
libraries  meagre.  City  students  allowed  TV  and  movies  to  significantly 
reduce  their  leisure  reading  time.  Part-time  employment  was  a  significant 
factor  in  city  and  town  schools  only.  Comic  books  were  a  hindrance  to 
reading  in  village,  separate^and  rural  schools/more  so  than  in  the  other 
types.  Lack  of  public  library  facilities  as  a  deterrent  to  reading  W3S 
recognized  mostly  in  village,  divisional  and  rural  schools  .(see  Appendix, 
Table  28). 


I.  DID  STUDENTS  FIND  READING  PLEASURABLE? 

The  fact  that  ninety-two  per  cent  of  all  students  in  the  junior 
high  school  found  reading  to  be  a  pleasure  is  significant.  It  indicated 
that  students  found  their  own  reading  adequate,  that  they  found  reading 
materials  which  were  satisfying  and  challengingrand  that  they  were  build¬ 
ing  habits  of  reading  for  pleasure  in  their  leisure  hours. 

The  percentage  of  boys  who  did  not  enjoy  reading  (12.1%)  is  higher 
than  that  of  girls  (4.5%),  but  in  neither  case  was  the  figure  sufficiently 
large  to  warrant  concern. 

Returns  showed  that  proportionately  more  rural  than  non-rural 
children  found  reading  pleasurable.  Proportionately  fewer  city  and  R.C. 
Separate  students  found  reading  pleasurable  than  did  those  students  in  the 
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other  types  of  schools.  However,  data  emphatically  declared  that  an  over¬ 
whelming  majority  of  students  enjoyed  reading  .(see  Appendix,  Tables  29,  30, 
31,  32). 

WHY  STUDENTS  FOUND  READING  A  PLEASURE 

The  reasons  for  the  fact  that  students  found  reading  pleasurable 
were  fairly  consistent.  At  all  grades  the  main  reasons  were:  "It's  a 
quiet  pastime,"  "I  feel  excitement  as  I  read,"  'The  manner  in  which  some 
writers  describe  things  pleases  me,"  and,  "It  satisfies  my  curiosity." 

A  habit  of  getting  books  from  a  library  did  not  appear  to  be  established, 
and  in  but  few  cases  was  reading  declared  "a  hobby."  The  encouragement 
of  teachers  was  not  recognized  as  a  significant  factor  in  gaining  pleasure 
from  reading.  The  reading  habits  of  parents  or  others  in  the  family  had 
not  markedly  affected  students’  reading  pleasure — according  to  their  state¬ 
ments  *(see  Appendix,  Table  33). 

Both  boys  and  girls  declared  that  they  found  reading  pleasurable 
because  of  the  excitement  it  offered^and  because  it  was  a  quiet  pastime. 

Boys  appeared  to  have  been  affected  more  so  than  girls  by  the  encourage¬ 
ment  of  teachers;  more  girls  than  boys  recognized  reading  as  a  hobby.  All 
junior  high  children  gained  considerable  delight  from  the  artistry  of  the 
author. (see  Appendix,  Table  34). 

The  pattern  of  factors  which  rendered  reading  a  pleasure  was  con¬ 
sistent  through  the  grades;  the  vicarious  thrill  of  the  action,  the  quiet¬ 
ness  of  the  act  of  reading,  the  skill  of  the  author  in  portraying  the  story, 
and  the  satisfaction  to  curiosity  were  very  significant.  The  majority  of 
students  in  all  grades  were  reading  because  it  was  for  reasons  other  than 
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a  hobby  or  a  habit.  (See  Appendix,  Table  35.) 

Students  in  all  types  of  schools  in  the  province  found  reading  a 
pleasure  for  very  similar  reasons:  "It  is  a  quiet  pastime,"  "I  feel  ex¬ 
citement  as  I  read"  and  "The  manner  in  which  some  writers  describe  things 
pleases  me."  Again  habit  and  hobby  were  not  significant  factors.  (See 
Appendix,  Table  36.) 

J.  BOOKS  WHICH  STUDENTS  WOULD  READ  INDEPENDENT  OF  THE  SCHOOL 

Students  of  all  ages  stated  emphatically  that  they  intended  to  read 
books  whether  or  not  the  school  provided  leisure  reading  encouragement. 

Most  students  declared  definite  interest  in  library  books  and  classics 
such  as  Jane  Eyrev  A  Tale  .of  Two  Cities  and  Ivanhoe.  With  the  exception 
of  12  and  13-year  olds,  interest  in  comic  books,  as  a  form  of  recreation, 
was  of  minor  consideration.  The  17-year  olds,  alone,  showed  strong  in¬ 
interest  in  book  condensations.  Book  club  novels  and  newsstand  paper-backs 
held  moderate  interest.  These  choices  bore  a  close  resemblance  to  the 
titles  selected  for  away-from-school  reading  seen  in  Section  F.  (See 
Appendix,  Table  37.) 

Again  public  library  books  and  classics  were  high  favorites,  and 
"textbooks"  and  "no  books"  rejects.  Boys  professed  a  strong  interest  in 
comic  books,  girls  did  not.  Newsstand  novels  and  book-club  selections 
appeared  to  be  quite  popular  with  both  boys  and  girls.  Book  condensations 
appeared  to  be  in  a  little  more  demand  with  girls  than  with  boys.  (See 
Appendix,  Table  38.) 

Library  books  and  classics  were  declared  favorite  forms  of  read¬ 
ing  in  all  grades.  Comic  books  decreased  in  popularity  as  students  moved 
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through  the  junior  high.  Book  club  selections  again  ranked  high,  and  news¬ 
stand  novels  held  a  moderate  interest  for  grades  seven,  eight  and  nine  , 

(see  Appendix,  Table  39). 

Results  suggested  that  reading  tastes  of  rural  school  children 
were  rather  undeveloped;  rural  students  declared  high  preferences  for  comic 
books  and  newsstand  novels ?and  only  moderate  preference  for  classics  and 
library  books  .(see  Appendix,  Table  40). 

K.  THE  READING  HABITS  OF  JUNIOR  HIGH  SCHOOL  STUDENTS 

In  general,  students  of  all  ages  read "whenever  there  is  nothing  more 
interesting  to  do,"  "during  free  reading  periods,"  or  "at  every  opportun¬ 
ity,"  in  that  order.  A  large  number  of  younger  students  read  daily,  and 
older  students  read  when  they  should  be  doing  assignments  in  school  sub¬ 
jects,  but  relatively  few  students  read  in  preference  to  other  forms  of 
recreation. (see  Appendix,  Table  41). 

Boys  declared  that  they  read  whenever  there  was  nothing  more  in¬ 
teresting  to  do,  mostly  during  school  free;.  reading  periods  and  when  re¬ 
quired  to  read.  Generally^boys  did  not  read  in  preference  to  other  forms 
of  recreation,  or  daily. 

Girls  generally, read  whenever  there  was  nothing  more  interesting 
to  do,  at  every  opportunity .and  mostly  during  free  reading  periods.  Force 
was  not  usually  required  to  make  them  read;  they  do  not,  as  a  rule,  do 
much  reading  when  school  assignments  have  to  be  done.  Many  more  girls 
than  boys  read  daily  .(see  Appendix,  Table  42). 

The  habit  pattern  by  grades  was  similar  to  that  produced  by  a  com¬ 
parison  of  choices  according  to  age.  School  assignments  suffered  at  the 
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expense  of  leisure  reading;  reading  could  not  be  engaged  in  daily  by  many 
Grade  IX  students.  Students  in  all  grades  read  at  every  opportunity  not 
occupied  by  more  interesting  forms  of  recreation.  Free  reading  periods  at 
school  provided  good  opportunities  for  many  junior  high  students  to  read 
for  pleasure . (see  Appendix,  Table  43). 

Consideration  of  data  would  reveal  that  in  all  types  of  schools 
junior  high  school  students  turned  to  leisure  reading  whenever  there  was 
nothing  more  interesting  to  do;  they  made  use  of  scheduled  free  reading 
periods  at  school- and  any  other  cpportunities-to  read.  School  pressure 
upon  meeting  reading  requirements  appeared  to  be  a  rather  unimportant 
factor  in  the  minds  of  students. 

L.  WHY  STUDENTS  READ  THE  LEISURE  READING  BOOKS 

At  all  ages  the  two  main,  reasons  for  reading  suggested  books  were 
for  enjoyment  and  to  learn  about  other  people  and  places.  Help  with  school 
subjects  and  help  in  choosing  a  career  appeared  to  be  strong  motives;  to 
keep  up  with  others  in  the  class,  to  escape  from  reality,  and  to  meet  ex¬ 
pectations  of  them^were  consistently  minor  reasons  for  reading.  As 
students  got  older,  they  were  more  and  more  conscious  of  reading  to  help 
solve  their  personal  problems  .(see  Appendix,  Table  44). 

Boys  and  girls  read  the  suggested  books  chiefly  for  enjoyment;, and 
for  the  purpose  of  learning  about  other  people  and  places.  Competition  with 
others,  and  school  or  home  pressures,, were  not  significant  motives.  Boys 
read  to  gain  hobby  information .while  girls  were  strongly  moved  to  read  for 
career  information.  Twice  as  many  girls  as  boys  read  to  help  them  solve 
personal  problems.  Neither  boys  nor  girls  were  aware  of  using  reading  as 
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an  escape  from  unpleasantness  . (see  Appendix,  Table  45). 

The  reasons  for  reading  books  were,  with  one  minor  exception,  ident¬ 
ical  in  all  grades.  Students  read  for  enjoyment  and  for  information  about 
people,  careers  and  school  work.  Less  than  ten  per  cent  felt  that  school, 
or  home^pressures  to  read  were  reasons  for  reading,  and  comparatively  few 
looked  upon  reading  as  a  means  of  getting  away  from  unpleasant  things  in 
life.  In  each  grade  sixty  per  cent  of  the  students  volunteered  the  fact 
that  they  read  for  sheer  enjoyment — an  indication  that  the  approach  to 
leisure  reading  being  used  was  yielding  worthy  results. (see  Appendix, Table  46). 

The  pattern  of  reading  motives  is  repeated  in  various  types  of 
schools.  In  all  schools,  students  read  for  enjoyment  first;  to  learn 
about  people  and  places,  next;  and  to  help  choose  a  career,  third.  The 
minor  three  reasons  for  reading  were  to  escape,  to  keep  up  with  others, 
and  to  meet  requirements. 

M.  HAS  LEISURE  READING  IMPROVED  READING  ABILITY? 

At  all  ages  in  the  junior  high  school  students  found  leisure  read¬ 
ing  had  aided  them  in  the  following  areas: 

-  ability  to  read  faster  with  understanding 

-  ability  to  distinguish  good  from  poor  books 

-  ability  to  understand  and  use  more  advanced  vocabulary. 

They  were  not  aware  of  significant  gains  in  the  ability  to  distinguish  good 
acts  from  bad  acts, or  in  the  ability  to  discuss  books  and  authors  intelli¬ 
gently.  In  Section  L  it  will  be  remembered  that  students  indicated  that 
they  read  to  gain  information;  over  one  thousand  students  checked  "ability 
to  acquire  new  information"  as  a  reading  gain. 

In  the  junior  high  school,  students  are  not  significantly  aware  of 
discovering  the  author’s  purpose  in  writing,  and  generally  they  do  not 
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improve  their  ability  to  skim  in  leisure  reading  .(see  Appendix,  Table  47). 

Boys  and  girls  found  that  leisure  reading  had  improved  their  ability 
to  read  faster  with  understanding,  their  ability  to  distinguish  good  from 
poor  books,  and  their  ability  to  use  and  understand  more  advanced  vocabulary. 
Only  six  per  cent  of  the  girls  and  five  per  cent  of  the  boys  were  con¬ 
scious  of  improvement  in  their  ability  to  distinguish  right  from  wrong 
through  reading,  and  about  thirteen  per  cent  of  the  group  felt  that  leisure 
reading  had  aided  them  in  determining  the  author's  purpose.  The  only  mark¬ 
ed  difference  in  gains  was  that  which  v/as  given  to  part  x— the  ability  to 
understand  the  problems  of  others;  34%  of  the  girls  considered  this  a 
major  gain  whereas  only  fourteen  per  cent  of  the  boys  listed  this  as  a 
value  gained  by  the  leisure  reading  course, (see  Appendix,  Table  48). 

Over  60%  of  students  in  each  grade  declared  that  leisure  reading 
had  enabled  them  to  read  faster  with  understanding,  407o  had  experienced 
gains  in  their  ability  to  distinguish  good  from  poor  books, and  about  35% 
found  vocabulary  gains.  About  7%  in  each  grade  were  aware  of  increased 
ethical  values  from  reading,  and  5%  gained  in  ability  to  discuss  books 
and  authors. (see  Appendix,  Table  49). 

The  general  pattern  of  improvement  in  reading  abilities  did  not 
change  with  changes  in  types  of  school.  Reading  speed,  vocabulary,  and 
quality  discrimination  were  the  major  gains.  Ability  to  distinguish  good 
acts  from  bad  acts,  the  ability  to  discuss  books  and  authors,  and  the 
ability  to  discover  the  author's  purpose  were  consistently  low  choices 
in  all  schools.  Gains  in  the  ability  to  skim  were  recorded  by  only  about 
twelve  per  cent  of  all  students. 
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N.  STUDENTS’  SUGGESTIONS  FOR  IMPROVING  THE  PROGRAM 

Students  of  all  ages  agreed  that  more  books  of  interest  to  them  was 
the  principal  requirement  needed  to  improve  the  leisure  reading  program. 
Only  290  students  of  all  ages,  of  4,142  students,  felt  the  need  for  more 
teacher  help  in  learning  to  understand  books.  With  the  exception  of  the 
seventeen-year  olds,  comparatively  few  students  wished  to  hear  an  outline 
by  the  teacher  of  selected  books,  or  talks  by  librarians,  authors  or  other 
experts7on  books.  With  the  exception  of  those  students  twelve  years  of 
age^there  was  not  a  general  felt  need  for  more  readings,  by  the  teacher 
or  students,  from  favorite  books.  Writing  book  reports  did  not  appear  to 
be  a  significant  deterrent  to  reading  at  the  time  of  the  survey.  About 
one-quarter  of  the  students  would  like  to  experience  more  discussion  of 
certain  books;  this  fraction  of  the  students  may  not  warrant  a  general 
emphasis  upon  a  discussion  of  books.  Oral  reporting  to  the  class  on 
favorite  books  was  requested  by  over  eight  hundred  students  .  (see  Appendix, 
Table  50). 

Boys  and  girls  were  almost  unanimous  in  declaring  the  top  needs  in 
leisure  reading  program  to  be: 

-  more  books  of  interest 

-  better  descriptions  of  the  books  listed  in  the  reading  lists 
Both  declared  that  the  following  are  relatively  unnecessary: 

-  more  teacher -help  in  learning  to  understand  books 

-  more  outlining  by  the  teacher  of  selected  books 

(see  Appendix,  Table  51). 

Grade  VII’s,  VIII ’s  and  IX’s  ranked  the  three  top  suggested 
improvements  as: 

-  more  books  of  interest, 

-  more  oral  reporting,  and 

-  more  class  discussion  of  books. 
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The  following  were  not  generally  recognized  as  significant: 

-  more  relation  and  connection  with  the  prescribed  literature  text, 

-  more  teacher  help  in  learning  to  understand  books,  and 

-  more  outlining  by  the  teacher  of  selected  books. 

Grade  IX*s  requested  fewer  written  book  reports,  and  a  combining  of  leisure 
reading  with  current  science  and  social  studies  units.  (See  Appendix, Table  52.) 

The  data  on  suggested  improvements  to  the  leisure  reading  program, 
according  to  the  type  of  school,  showed  no  marked  differences  in  needs,  with 
the  exception  that  rural  school  children  felt  the  need  for  more  teacher- 
help  in  learning  to  understand  books,  and  more  readings  by  the  teacher  or 
students;  students  in  other  types  of  school  rated  these  needs  lower. 

SUMMARY  OF  THE  CHAPTER 

Data  from  the  questionnaires  answered  by  4,231  junior  high  school 
students  ha\e  been  presented.  They  revealed  that  the  majority  of  these 
students  were  signif icantly  influenced  in  their  choices  of  books  by  their 
individual  interests.  Students  declared  that  they  preferred  mystery  and 
detective  novels,  animal  novels,  and  adventure  novels  about  young  people; 
the  majority  did  not  read  novels  concerning  science,  travel,  or  phantasy. 

In  non-fiction,  students  claimed  biography  as  their  favorite. 

Many  students  read  classics  and  listed  titles  which  they  would 
recommend  to  friends.  There  was  a  lack  of  breadth  in  students'  reading; 
it  is  suggested  that  their  experience  was  limited  by  the  lack  of  books 
in  certain  reading  areas.  Over  ninety  per  cent  of  the  students  were 
aware  of  a  shortage  of  books  of  interest  to  them. 

The  next  chapter  will  present  the  findings  obtained  from  eight 
hundred  teacher  questionnaires. 
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CHAPTER  V 


DATA  OBTAINED  FROM  THE  TEACHER  QUESTIONNAIRE 

Despite  terra-end  pressures,  junior  high  school  teachers  of  lei¬ 
sure  reading  co-operated  to  a  marked  degree  in  completing  and  returning 
questionnaires.  Six  hundred  and  ninety-four  teachers  in  Grades  VII, 

VIII  and  IX,  and  109  teachers  who  taught  leisure  reading  in  both  junior 
and  senior  high  school  divisions  of  their  schools  reported.  Of  these 
over  55%  were  from  divisional  and  city  schools.  (See  Appendix,  Table  53.) 

The  interpretation  of  the  information  received  will  be  given  in 

this  chapter  under  the  following  headings: 

Facilities  for  leisure  reading 
Preparation  of  teachers  for  leisure  reading 
Teaching  methods  used  in  leisure  reading 
Evaluation  of  the  leisure  reading  program 
Suggestions  for  reading  handbook  inclusions 
Teacher  comments  on  the  leisure  reading  program  . 

I.  FACILITIES  FOR  LEISURE  READING 

A.  SIZE  OF  SCHOOLS 

Most  of  the  teachers  who  reported  taught  in  schools  in  which  there 
were  from  one  to  six  junior  high  school  rooms.  There  were  sixty-three  ^ 
teachers  in  schools  of  sixteen  or  more  junior  high  rooms.  (See  Appendix, 
Table  54.) 

B.  TEACHING  LOAD 

The  majority  of  teachers  who  reported  had  fewer  than  thirty  students 
for  leisure  reading.  Fifty-five  per  cent  of  the  teachers  had  one  class, 
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thirty-five  per  cent  had  two  classes,  and  ten  per  cent  had  three  or  more 
classes.  (See  Appendix,  Table  55.) 

C.  AMOUOT  OF  TIME  SCHEDULED  FOR  LEISURE  READING 

Teachers  reported  that, in  153  schools  in  which  literature  was  taught, 
less  than  fifteen  minutes  per  week  was  scheduled  for  leisure  reading. 
Thirty-eight  per  cent  of  classes  had  less  than  thirty  minutes  per  week  al¬ 
lotted  to  this  subject;  37%  of  classes  had  one  class  period  per  week  for 
reading.  Approximately  one  class  in  eleven  had  been  provided  with  one 
hour  or  more  of  leisure  reading  each  week.  (See  Appendix,  Table  56.) 

D.  LIBRARY  FACILITIES 


(i)  Physical  Facilities 

In  our  junior  high  schools  most  students  obtained  books  for  leisure 

reading  from  either  central  or  classroom  libraries.  There  were  439  schools 

1 

with  central  libraries  and  412  schools  with  classroom  libraries.  One 
hundred  and  ninety-nine  schools  had  the  use  of  a  public  library,  and  91 
schools  made  use  of  travelling  libraries  provided  by  either  the  Department 
of  Extension  of  the  University  of  Alberta  or  by  the  school  divisions.  (See 
Appendix,  Table  57.) 

(ii)  Number  of  Books 

(a)  Books  from  Reading  for  Pleasure 

One  hundred  and  fifty-three  teachers  did  not  report  on  the  number 
of  books  from  the  junior  high  school  list.  Of  those  supplying  information, 
21%  reported  fewer  than  fifty  books  from  the  suggested  titles,  46%  fewer 

1  Attention  is  drawn  to  the  fact  that  few  schools  have  libraries 
in  the  strict  sense  of  the  word;  what  most  teachers  call  "libraries"  abe  / 
"book  collections." 
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than  one  hundred  books,  68%  fewer  than  two  hundred  books.  Thirty  per  cent 
of  the  junior  high  schools  had  over  two  hundred  volumes  listed  in  Reading 
for  Pleasure. 

Divisional  and  city  schools  appeared  to  have  had  more  of  the  suggested 
titles  than  did  other  types  of  schools.  Rural,  Consolidated  and  R.C. 

Separate  schools  reported  comparatively  few  Reading  for  Pleasure  titles. 
(Appendix,  Table  58.) 

(b)  Books  from  other  book  lists 

In  school  libraries  there  were  comparatively  few  books  chosen  from 
outside  of  the  suggested  reading  list,  Reading  for  Pleasure.  Rural  schools, 
which  averaged  something  fewer  than  95  books  from  the  departmental  list,  re¬ 
ported  fewer  than  30  books  not  on  the  list.  A  similar  situation  existed 
in  all  other  types  of  school  .  Of  311  divisional  schools,  only  29  had  over 
400  volumes  other  than  those  suggested  in  Reading  for  Pleasure.  Of  47  R.C. 
Separate  schools  only  28  reported  having  any  books  other  than  those  suggested 
by  the  Department  of  Education.  (See  Appendix,  Table  59.) 

(iii)  Library  Personnel 

Data  submitted  by  teachers  revealed  that  classroom  teachers  carried 
almost  all  of  the  responsibility  for  the  operation  of  school  libraries 
or  book  collections,  sometimes  with  the  aid  of  student  committees. 

Teachers  did  all  of  the  work  in  452  schools;  there  were  295  student  com¬ 
mittees  in  other  schools. 

Data  on  full-time  librarians  cannot  be  taken  as  valid.  The  results 
of  the  questionnaire  indicated  that  there  were  64  full-time  librarians  and 
27  part-time  librarians;  the  Report  of  the  Library  Sub-Committee  for  1959, 

2  Department  of  Education,  Report  of  the  Library  Sub-Committee 
(Edmonton;  The  Department  of  Education,  1959). 
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however,  reported  12  full-time  teacher  librarians  and  4  half-time  teacher 
librarians.  There  may  be  two  explanations  for  this  discrepancy:  (a)  misin¬ 
terpretation  of  the  term  'librarian,'  and  (b)  reporting  the  presence  of  the 
same  librarian  by  several  teachers  from  the  same  school.  There  were  only 
18  instances  of  volunteer  assistance  in  the  library  by  adults  outside  of  the 
school.  (See  Appendix,  Table  60.) 

II.  PREPARATION  OF  TEACHERS  FOR  LEISURE  READING 

A.  PROFESSIONAL  TRAINING 

Seven  hundred  and  ninety-four  teachers  answered  this  section,  and 
over  500  teachers  checked  more  than  one  item.  Forty  teachers  reported 
formal  library  training;  411  had  taken  one  or  more  university  English 
courses;  152  had  library  experience  in  some  form.  Those  who  drew  only 
upon  their  interest  in  books  and  had  no  library  training  numbered  754. 

(See  Appendix,  Table  61.) 

Of  the  411  teachers  who  reported  studying  university  English  courses, 
the  following  data  were  received: 


Teachers  with  one  course  155 
Teachers  with  two  courses  132 
Teachers  with  three  courses  62 
Teachers  with  four  courses  35 
Teachers  with  five  courses  30 
Teachers  with  six  courses  9 
Teachers  with  seven  courses  4 
Teachers  with  eight  or  more 

courses  4 


Forty-nine  per  cent  of  the  teachers  of  leisure  reading  had  had  no 
English  courses  from  a  university.  Ten  per  cent  of  the  teachers  of  lei¬ 
sure  reading  had  more  than  three  courses  in  English.  (See  Appendix, Table  62.) 
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B.  KNOWLEDGE  OF  RECOMMENDED  BOOKS 

(i)  By  Reading 

» 

This  question  was  answered  by  730  teachers.  The  median  score  for 
the  percentage  of  books  read  from  Reading  for  Pleasure  was  30.  One  hundred 
eighty-seven  teachers  of  730  (about  257o  of  the  teachers)  reported  having 
read  over  half  of  the  books  on  the  suggested  junior  high  school  list. 

Thirteen  per  cent  of  the  teachers  of  leisure  reading  had  read  fewer  than 
one-tenth  of  the  Reading  for  Pleasure  books.  (See  Appendix,  Table  63.) 

(ii)  By  Skimming 

Of  the  687  teachers  reporting,  267  were  acquainted  with  fewer  than 
30%  of  the  listed  books.  Sixty  per  cent  of  teachers  of  leisure  reading 
were  acquainted  with  fewer  than  half  of  the  books  listed  in  Reading  for 
Pleasure .  Thirty-nine  teachers  reported  a  knowledge  of  400  or  more  of  the 
books  which  they  could  recommend  to  student  readers.  (See  Appendix , Table  64.) 

III.  TEACHING  METHODS  USED  IN  LEISURE  READING 

A.  FORMAL  TEACHING 

The  following  methods  were  used  to  improve  leisure  reading  by  the 
teachers  who  reported: 

Arrange  for  leisure  reading  periods  under  close  supervision 

-  396  teachers 

Arrange  for  class  time  for  leisure  reading  without  close  super¬ 
vision  -  371  teachers 

Conduct  developmental  reading  classes  regularly  -  200  teachers 
Pursue  a  speed  comprehension  reading  program  -  142  teachers 
Use  a  remedial  program  such  as  the  S.R.A.  program  -  177  teachers 
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B.  DIRECTION  OF  STUDENTS’  READING 


Leisure  reading  teachers  in  the  junior  high  school  directed  their 
students’  reading  by  encouraging  them  to  read  a  variety  of  books  of  re¬ 
cognized  quality, by  urging  them  to  read  certain  books,  and  by  correlating 
reading  with  literature,  social  studies  and  science.  Thirty-six  per  cent 
of  the  teachers  allowed  free  choice;  few  (13 %)  provided  restrictive 
measures  such  as  insistence  upon  non-fiction,  or  insistence  upon  the  read¬ 
ing  of  a  specific  book  or  books.  Fifteen  per  cent  of  the  junior  high 
school  teachers  provided  graded  material  for  reluctant  or  inept  readers, 
and  20'%  allowed  for  individual  differences  in.  reading  ability.  (See 
Appendix,  Table  65.) 

C.  TECHNIQUES  FOR  MOTIVATING  READING 


Junior  high  school  teachers  ranked  the  suggested  methods  of  moti¬ 
vating  leisure  reading  as  follows: 

1.  Informal  talks  and  hints  about  books. 

2.  Recommendations  regarding  certain  books  on  subjects  related  to 
literature  and  social  studies. 

3.  Advice  about  book  selection,  given  by  teacher,  formally  or 
informally. 

4.  Readings  by  the  teacher  from  appropriate  books. 

5.  Formal  oral  reports  by  the  students  to  the  class. 

6.  Reference  to  book  lists  from  literature,  social  studies  and 
other  content  courses. 

7.  Student  membership  in  book  clubs  such  as  the  Arrow  Book  Club. 

8.  Semi-formal  book  club  discussions  in  class. 

9.  Readings  by  students  to  the  class. 

10.  Criticism  and  comment  on  book  jackets. 

11.  Explanation  by  the  teacher  of  what  to  look  for  in  a  given  book. 

12.  Donation  of  books  by  students  and  talks  by  donors. 

13.  Reference  to  careers  and  hobbies. 

14.  Drawing  of  pictures  depicting  episodes  read  from  books. 

15.  Voluntary  records  dof  the  pupils’  reading  made  available  to 
the  class. 

16.  Study  of  professional  book  reviews  in  the  Alberta  daily  papers 
and  magazines. 
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17.  Dramatization  of  parts  of  books. 

18.  Discussion  of  films,  tape  recordings  and  discs  from  audio¬ 
visual  and  other  aids. 

19.  Formal  talks  on  books  by  the  teacher. 

20.  Talks  by  librarians  and  authors. 

21.  Preparation  of  a  reader's  scrapbook. 

Sixty-six  per  cent  of  the  teachers  reporting  favored  informal  talks 
and  hints  about  books,  while  5%  regarded  highly  formal  talks  on  books  by 
the  teacher.  Three  out  of  every  one  hundred  teachers  looked  with  favor 
upon  talks  by  librarians  and  authors.  Only  five  teachers  of  the  786  re¬ 
porting  saw  merit  in  the  preparation  of  a  reader's  scrapbook  as  a  worthy 
means  of  motivating  leisure  reading.  (See  Appendix,  Table  66.) 

D.  TECHNIQUES  FOR  EMPHASIZING  READING  ACCOMPLISHMENT 

Of  757  teachers  reporting,  537  kept  a  record  of  each  pupil's  accom¬ 
plishment,  498  had  students  m^e  annotations  of  the  books  they  had  read, 
and  446  allotted  a  certain  per  cent  of  the  final  Literature  mark  for 
Leisure  Reading.  A  relatively  small  group  of  teachers  (137)  made  the 
leisure  reading  accomplishment  a  criterion  for  passing  or  failing. 

E.  TECHNIQUES  FOR  CHECKING  READING 

Over  75%  of  the  teachers  in  the  junior  high  school  division  required 
written  book  reports  as  a  means  of  checking  whether  or  not  the  students 
had  read  their  listed  books.  A  fairly  large  number,  269,  required  oral 
reporting.  A  check  card,  on  which  the  student  listed  certain  details,  such 
as  main  characters  and  climax,  was  used  by  204  teachers  as  a  means  of  corro¬ 
borating  students'  claims  of  books  read.  Twenty-five  per  cent  of  the 
teachers  were  prepared  to  take  the  student’s  word  that  he  had  read  a  book. 
Class  discussions,  questioning,  and  private  oral  report  were  not  as  gen- 
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erally  used  as  other  methods  of  checking.  (See  Appendix,  Table  67.) 

F.  BOOK  REPORT  REQUIREMENTS 

Teachers  stressed  the  following  in  students'  book  reports. 

A  statement  of  the  value  or  enjoyment  that  the  student  has  derived 
from  the  boob  (540). 

A  comment  on  the  plot,  characterization,  purpose  of  the  author, 
climax  and  outcome  (487). 

A  resume  of  the  story  in  good  form  (439). 

Junior  high  teachers  did  not  favor  highly  a  critical  appraisal  of 
the  value,  style  and  quality  of  the  book  (193),  or  its  suitability  (138), 
in  written  reports. 

IV.  EVALUATION  OF  THE  LEISURE  READING  PROGRAM 

A.  BOOKS 

(i)  The  Reading  List,  Reading  for  Pleasure 

Junior  high  school  teachers  of  leisure  reading  felt  that  the  choice 
of  books  in  Reading  for  Pleasure  was  satisfactory  (75%).  Three  per  cent  of 
the  teachers  felt  that  the  choice  was  too  wide,  and  22%  felt  that  the 
choice  was  too  narrow. 

(ii)  Suggested  Improvements  to  Reading  for  Pleasure 

Reading  lists  could  be  improved,  said  549  teachers,  by  listing 
books  according  to  reading  difficulty  for  each  grade.  Many  teachers  (364) 
suggested  more  selections  in  some  categories;  fewer,  (259)  advised  the 
listing  of  books  according  to  intrinsic  literary  merit.  Twenty-one  per 
cent  of  the  teachers  recommended  better  annotations,  more  thorough  reading 
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of  a  core  of  books,  and  more  categories  of  books.  Only  12  teachers  of 
the  774  recommended  fewer  books  and  seven  suggested  fewer  categories. 

(iii)  Criteria  for  Including  a  Book  in  Reading  for  Pleasure 

Teachers  ranked  the  criteria  for  including  a  book  in  the  list 
as  follows: 

-  Conformation  with  known  interests  of  students  78% 

-  Reputable  authorship  40% 

-  Sequel  to  a  book  presently  on  the  list  35% 

-  Close  relationship  to  social  studies  and  other  content  subjects  33% 

-  Attractive  format  (suitable  print  and  illustrations)  33% 

-  Placement  as  a  step  on  a  reading  ladder  24% 

-  Satisfactory  circulation  in  other  libraries  18% 

(iv)  Abridgements 

Opinion  was  divided  on  this  question.  Three  hundred  and  eighty- 
three  teachers  found  abridgements  useful,  191  considered  them  of  little 
use,  and  103  felt  that  abridgements  were  no  longer  desirable.  Fifteen 
per  cent  of  the  teachers  questioned  declined  an  answer. 

(v)  Students’  Book  Preferences 

(a)  Non-fiction 

Teachers  ranked  the  types  of  non-fiction  on  the  basis  of  student 
acceptance  (most  popular  first)  as  follows:  sports,  science  and  invention, 
explorations,  biography,  war,  hobbies,  occupations  and  self-improvement. 

(See  Appendix,  Table  68.) 

(b)  Fiction 

Teachers  ranked  the  types  of  fiction  on  the  basis  of  student 
acceptance  (most  popular  first)  as  follows:  animal,  mystery,  and  detective,  t'"' 
adventure  (youth),  western,  sports,  love,  adventure  (adult),  humor,  per¬ 
sonal  achievement,  science,  travel,  magic  and  phantasy.  (See  Appendix, 


Table  69.) 
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(vi)  Criteriafen  Suggesting  a  Book  to  a  Student  ^ 

Seven  out  of  every  eight  teachers  suggested  a  book  to  a  student  in 
accordance  with  that  student's  interests.  Another  important  consideration 
was  the  challenge  to,  and  development  of,  the  student's  reading  ability. 
The  potential  of  the  book  to  teach  the  student  something  of  practical, 
moral  or  emotional  value  was  a  highly-rated  factor  as  was  the  popularity 
of  the  book  with  students.  Relationship  of  the  book  to  class  work,  the 
value  of  the  book  from  the  adult  point  of  view,  ahd  the  established  lit¬ 
erary  merit  of  the  book  were  considered  important  by  25%  of  the  teachers 
who  answered  the  questionnaire.  (See  Appendix,  Table  70). 

(vii)  General  Assessment  of  the  Quality  of  Books  Read 

From  the  results  of  758  teacher  answers  it  seems  that,  generally, 
students  read  worth-while  books.  Comparative  scores  were:  affirmative  722; 
negative  36. 

B.  EFFECT  OF  WRITTEN  BOOK  REPORTS  UPON  LEISURE  READING 

(i)  Upon  Students'  Enjoyment  of  Reading 

Two-thirds  of  the  754  teachers  reporting  saw  slight,  if  any,  harm 
to  students'  enjoyment  of  books  as  a  result  of  book  reports  assignments. 
Fifty-two  teachers  observed  definite  loss  of  enjoyment  and  193  teachers 
observed  considerable  loss  of  enjoyment  to  the  majority  of  students 
attributable  to  the  writing  of  book  reports. 

(ii)  Upon  Students*  Interest  in  Reading 

Of  the  796  teachers  answering  this  section,  101  reported  "a  great 
deal"  of  reduction  in  interest,  337  -  "some,"  -  277  -  "very  little,"  and 
71  -  "none." 
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C.  GAINS  IN  READING  SKILL  DERIVED  FROM  LEISURE  READING 


Only  sixteen  teachers  of  the  764  reported  no  reading  skill  gains 
from  leisure  reading.  Scores  were  as  follows: 


Very  much  improvement 
Some  improvement 
Slight  improvement 
No  improvement 


132 

504 

112 

16 


D.  GAINS  IN  TASTE  DERIVED  FROM  LEISURE  READING 


Most  teachers  reported  gains  in  reading  tastes  resulting  from 
leisure  reading.  Eighteen  per  cent  declared  a  good  deal  of  improvement, 
and  64%  noted  some  improvement.  Slight  gains  were  noticed  by  17%,  and 
no  gains  in  reading  taste  was  the  opinion  of  fewer  than  1%  of  the  teachers. 

E.  GAINS  FROM  LEISURE  READING  AS  REPORTED  BY  STUDENTS 

Teachers  stated  that  students  usually  admitted  the  following  gains: 
a  love  of  books,  an  increase  in  reading  skill,  and  a  vicarious  understanding 
of  living  and  experiencing.  The  gaining  of  knowledge  and  the  establishment 
of  a  hobby  or  pastime  were  also  reported  as  gains  by  some  students.  Accord¬ 
ing  to  teachers,  students  are  less  aware  of  improving  taste,  judgment, 
or  literary  appreciation.  Less  than  ten  per  cent  of  the  teachers  had 
been  told  by  students  that  leisure  reading  had  enabled  them  to  improve 
their  understanding  of  character  and  their  ability  to  analyze  novel  con¬ 
struction.  (See  Appendix,  Table  71.) 


F.  ACCOMPLISHMENT  OF  OBJECTIVES: 


(1)  Establishing  and  developing  the  reading  habit 

(2)  Providing  enjoyment  through  reading 

(3)  Developing  literary  taste 
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Teachers  reporting  found  that,  in  the  junior  high  school,  the 
three  main  objectives  of  the  leisure  reading  program  were  being  met.  The 
majority  of  teachers  reported  that  gains  could  be  discerned  in  develop¬ 
ing  the  reading  habit,  in  the  enjoyment  of  reading,  and  in  the  develop¬ 
ment  of  taste.  Teachers  were  not  quite  so  emphatic  about  gains  in  taste. 
(See  Appendix,  Table  72.) 

G.  ACCOMPLISHMENT  OF  CURRICULUM  REQUIREMENTS  IN  READING 

(i)  Quantity 

In  447  of  the  777  replies,  teachers  estimated  that  over  60%  of  the 
junior  high  school  students  were  reading  the  required  number  of  books; 

209  teachers  estimated  that  over  80%  of  the  students  were  meeting  the 
requirements.  (See  Appendix,  Table  73.) 

(ii)  Quality 

Thirty-five  teachers  of  the  775  reported  that  80%  or  more  of  their 
students  were  meeting  the  requirements  of  the  leisure  reading  program  as 
far  as  quality  of  material  was  concerned.  Thirty-five  teachers  declared 
that  less  than  20%  of  the  students  reached  this  standard.  The  majority 
of  teachers,  however,  reported  that  over  half  of  junior  high  school 
students  met  the  quality  requirement.  (See  Appendix,  Table  73.) 

(iii)  Variety 

Slightly  more  than  half  of  the  leisure  reading  teachers  estimated 
that  50%  or  more  of  their  students  were  obtaining  variety  in  their  read¬ 
ing  experiences.  Thirty-four  teachers  reported  excellent  reading  results, 
as  far  as  variety  was  concerned.  (See  Appendix,  Table  73.) 

(iv)  Pleasure 

Teachers,  generally,  felt  that  the  most  of  their  students  derived 
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definite  pleasure  from  reading.  Of  the  111  replying,  581  declared  that 
more  than  50%  of  the  students  enjoyed  reading;  387  declared  that  more 
than  60%  of  their  students  found  reading  pleasurable;  114  felt  that  over 
80%  of  their  students  derived  definite  pleasure  from  reading.  (See  Appendix, 
Table  73.) 

(v)  Efficiency 

Most  of  the  teachers  reported  that  over  50%  of  their  students  read 
efficiently,  though  23  teachers  stated  that  only  about  207o  of  their  stu¬ 
dents  could  read  sufficiently  well  to  obtain  lasting  impressions.  Only 
37  teachers  reported  a  gratifying  situation;  80%  or  more  of  their  students 
read  with  efficiency.  (See  Appendix,  Table  73.) 

(vi)  General  Benefit 

The  majority  of  teachers  reported  that  the  most  of  their  students 
benefited  considerably  from  the  leisure  reading  program.  Fifteen  teachers 
reported  that  less  than  20%  of  their  students  obtained  benefit,  but  506 
teachers  declared  that  over  half  of  their  students  obtained  considerable 
benefit.  Eleven  per  cent  of  the  teachers  reported  that  more  than  four 
out  of  five  students  gained  considerably  from  the  present  leisure  reading 
program.  (See  Appendix,  Table  73.) 

H.  REASONS  WHY  THE  LEISURE  READING  PROGRAM  IS  SUCCESSFUL 

Of  the  690  teachers  reporting,  447  attributed  the  success  of  the 
leisure  reading  program  to  interesting  books;  425  teachers  considered  the 
variety  of  the  books  on  the  reading  lists  to  be  a  significant  factor. 

Other  factors  selected  by  fewer  teachers  were:  emphasis  upon  reading  in 
the  lower  grades  (203),  demands  of  present  curricula  (188),  teacher  moti¬ 
vation  (135),  provision  for  individual  differences  (116),  stress  upon 
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importance  of  reading  by  society  (86),  acceptance  of  the  program  by  the 
students  (92),  and  the  attainability  of  the  objectives  of  the  program  (79), 

I.  FACTORS  WHICH  ADVERSELY  AFFECT  THE  PRESENT  PROGRAM 

Eighty-four  per  cent  of  the  teachers  were  of  the  opinion  that 
sports,  radio,  TV  and  moving  pictures  adversely  affected  students*  leisure 
reading.  Forty-nine  per  cent  considered  that  students  were  putting  forth 
insufficient  effort.  Forty-three  per  cent  said  that  homework  and  social 
demands  were  more  adverse  factors.  Thirty  per  cent  of  the  teachers  stated 
that  inadequate  teacher  preparation  in  the  training  school  was  a  factor 
in  reducing  the  efficacy  of  the  reading  program.  Comparatively  few  teachers 
believed  that  lack  of  enthusiasm  on  the  part  of  teachers,  or  injudicious 
pressures  and  requirements  by  teacher^ , vrere  significant  deterrents  to 
leisure  reading.  (See  Appendix,  Table  74.) 

J.  NEEDS  OF  THE  LEISURE  READING  PROGRAM 

The  795  teachers  who  answered  this  question  considered  the  following 
as  the  four  greatest  needs:  better  teaching  techniques,  improved  reading 
skills  in  the  lower  grades,  more  books,  and  more  knowledge  of  books  by 
teachers.  Comparatively  few  teachers  saw  the  need  for  more  reading 
freedom;  or  for  more  help  by  teachers  in  teaching,  guiding,  or  motivating 
their  students.  Twenty-five  per  cent  of  the  teachers  favored  improved 
reading  lists,  and  20%  of  the  teachers  believed  that  more  developmental 
and  remedial  reading  would  aid  leisure  reading.  (See  Appendix,  Table  75.) 

V.  SUGGESTIONS  FOR  READING  HANDBOOK  INCLUSIONS 

The  788  teachers  who  answered  this  question  averaged  four  suggestions 
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each.  The  most  generally  checked  items  were: 

-  Motivation  schemes  which  have  been  used  and  proven  successful. 

-  Gradings  of  books  according  to  difficulty. 

-  Suggestive  reading  ladders/and 

-  Outlines  of  story  plots  for  interest  and  information. 

(See  Appendix,  Table  76.) 


VI.  TEACHER  COMMENTS 


In  the  final  section  of  the  teacher  questionnaire,  teachers  were 
asked  to  make  comments  about  the  leisure  reading  program  or  about  the 
questionnaire.  Sixty-eight  teachers  wrote  comments.  The  following  quota¬ 
tions  from  this  section  emphasized  the  two  essentials  for  a  successful 
leisure  reading  program — Classroom  Time^and  Books. 

To  set  aside  time  for  leisure  reading  in  a  classroom  with  four 
grades  is  often  difficult.  Pupils  who  find  reading  easy,  read 
every  spare  moment  they  have.  Poor  readers  struggle  with  the 
"3  R's.” 

I  have  found  some  of  the  Grade  IX  courses/especially  Social 
Studies,  so  long  that  we  seem  unable  to  spare  any  school  time 
for  leisure  reading. 

The  Leisure  Reading  Program  tends  to  be  subordinated  to  the  in¬ 
tensive  study  of  prose,  poetry  and  drama  in  the  Literature  Course, 

Students  need  at  least  one  short  reading  period  a  day  with 
private  oral  book-reports  to  teacher. 

Provision  should  be  made  for  a  leisure  reading  period  or  periods 
on  the  junior  high  school  timetable.  Otherwise  it  is  a  difficult 
task  to  fit  leisure  reading  into  the  program,  particularly  since 
even  the  literature  periods  number  only  three  per  week. 

Greatest  obstacle  to  leisure  reading:  Not  enough  time  for 
students  or  teachers. 

Certain  books— classics  and  good  modern  books— should  be  com¬ 
pulsory  reading.  (A  core  of  books  through  junior  and  senior  level) 

The  amount  of  money  available  per  student  each  year  for  the 
purchase  of  books  is  woefully  small. 

I  feel  that  some  form  of  grant,  quite  separate  from  the  exist¬ 
ing  grant  structure,  could  well  be  made  by  the  Provincial 
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Government  to  Divisions  and  Counties.  This  money  would  be  used 
exclusively  for  the  enlargement  and  maintenance  of  school  lib¬ 
raries.  This  is  particularly  essential  in  country  school  sit¬ 
uations. 

It  seems  folly  to  me  to  spend  hundreds  of  thousands  on  schools 
and  have  no  money  left  for  books. 

Our  reading  list  of  2000  books  is  primarily  French  to  serve  our 
students  in  their  mother  tongue. 

Would  like  to  see  greater  provision  made  for  books  in  the  smaller 
rural  schools  where  there  are  no  Public  Libraries  to  offer  sup¬ 
plementary  books,  possibly  Grants,  circulating  school  library,  etc. 

I  would  like  to  see  a  Library  Grant  for  rural  schools,  which 
do  not  have  an  opportunity  to  use  a  public  library. 

Better  library  facilities  should  be  made  available  to  both 
students  and  teachers. 

I  have  always  felt  that  reading  is  as  natural  to  the  average 
human  being  as  are  the  first  stages  of  speech.  Appropriate  levels 
of  books  should  be  available  in  abundance  for  the  pupil  at  any  age. 
Encouragement  of  this  objective  should  begin  in  the  home.  Amounts 
spent  for  library  books  and  facilities  are  sadly  disproportionate 
to  the  cost  of  the  school  plant. 

An  interest  in  books  should  begin  at  pre-school  age  in  the  home. 
Far  too  few  parents  help  in  any  way  to  foster  an  interest  in  read¬ 
ing  which  comes  naturally  in  the  Primary  grades.  Many  homes  do 
not  have  magazines  let  alone  books  for  their  children  to  read. 

Many  of  our  pupils  like  to  read  Love,  Western,  Mystery  and 
Detective  books.  I  see  very  little  value  in  such  books  and  in 
my  opinion  they  should  not  be  included  in  the  reading  list. 

It  is  impossible  to  carry  on  a  very  successful  leisure  reading 
program  without  books,  books,  books.  If  there  are  enough  books 
of  all  kinds  available, the  competent  teacher  can  get  children  to 
read  even  though  the  parents  do  not  read. 

Books  are  in  desperately  short  supply  in  this  school.  They 
are  almost  non-existent,  except  those  purchased  by  the  students 
which  are  pitifully  few  since  this  is  not  a  wealthy  community. 

In  my  experience  the  availability  of  books  has  a  great  bearing 
on  the  success  of  the  leisure  reading  program. 
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More  money  is  spent  on  bus  transportation  or  athletics  in  one 
day  than  is  spent  for  reading  books  in  a  year. 

Our  schools  lack  central  school  libraries  and  librarians. 

The  leisure  reading  program  is  "falling  down"  because  there  are 
(in  most  schools  of  our  type)  no  libraries  other  than  classroom 
libraries  consisting  of  only  10  (ten)  books  or  so.  We  need  full¬ 
time  librarians  and  organized  libraries  desperately.  The  teacher 
cannot  also  be  a  full-time  librarian.  He  has  too  many  other 
things  to  do. 
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CHAPTER  VI 


SUMMATION  AND  RECOMMENDATIONS 

Chapters  IV  and  V  have  dealt  with  the  information  obtained  from 
the  students*  and  teachers*  questionnaires .  In  this  chapter  the  reported 
items  of  most  significance  are  drawn  together  in  a  summary.  Recommend¬ 
ations  arising  out  of  the  summarized  items  are  then  presented;  it  is  con¬ 
sidered  that  these  recommendations,  if  implemented,  would  materially  im¬ 
prove  the  present  leisure  reading  program. 

A.  SUMMATION 

(i)  Library  Facilities 

1 

As  pointed  out  earlier,  some  teachers  used  the  term  "library" 

when  they  referred  to  a  collection  of  books.  According  to  the  Library 

2 

Sub-Committee  Survey  there  were,  in  1958,  146  divisional  schools  and 
55  city  schools  with  "space  specifically  designed  for  a  central  library, 
there  was  a  total  of  49  libraries  organized  on  the  Dewey  Decimal  Classi¬ 
fication. 

Over  50%  of  the  classes  had  a  combination  of  library  facilities 
with  central  libraries  and  classroom  book  collections  most  often  reported 
Comparatively  few  schools  (H7o)  made  use  of  travelling  libraries  from 
either  the  Department  of  Extension,  University  of  Alberta,  or  from  the 
divisional  libraries. 

1  Data,  Teacher  Questionnaire,  Chapter  V. 

2  Department  of  Education,  Report  of  the  Library  Sub-Committee 
(Edmonton:  Department  of  Education,  1958ft. 
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From  the  data  obtained  from  Questions  E,  F  and  G  of  the  students' 
questionnaire  it  may  be  concluded  that,  for  the  majority  of  students  in 
the  junior  high  division,  the  school  was  the  principal  source  of  books. 

Yet,  over  one-half  of  the  junior  high  schools  had  fewer  than  two  hundred 
books  selected  from  Reading  for  Pleasure;  three  hundred  and  three  schools 
had  fewer  than  two  hundred  books  selected  from  other  lists. 

Teachers  and  students  were  aware  of  this  lack;  both  listed  it  as 
the  principal  deterrent  to  reading.  From  ithe  statements  of  students  and 
teachers,  from  the  lists  of  books  recommended  by  students,  and  from  the 
publication  Reading  for  Pleasure  there  appeared  to  be  a  serious  lack  in 
certain  non-fiction  categories.  Students  were  reading  interesting  bio¬ 
graphy  (their  first  choice),  but  listed  no  non-fiction  in  the  categories 
"exploring  new  and  strange  lands,"  "accounts  .of  war  and  conquest,"  and 
"occupations  and  careers,"  all  of  which  rank  high  in  their  stated  interests. 
Reading  for  Pleasure  listed  a  total  of  82  titles  in  certain  categories 
of  non-fiction. 

In  fiction,  mystery  and  detective  was  the  favorite  among  boys  and 
girls  at  all  grades  and  ages.  Books  are  needed  in  this  category  to  bridge 
the  gap  from  the  Hardy  Boys  to  Sherlock  Holmes  and  Perry  Mason.  Similar 
gaps  were  observed  in  "humor,"  "travel,"  and  "stories  of  careers  or 
personal  achievement." 

(ii)  Library  Personnel 

More  than  90%  of  the  junior  high  school  libraries  were  operated 
by  classroom  teachers,  or  by  student  committees  supervised  by  teachers. 
Twenty-eight  teachers  had  had  some  library  training;  about  one-half  of 
the  teachers  of  leisure  reading  had  taken  one  or  more  English  courses  at 
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University  level. 

Sixty  per  cent  of  the  teachers  responsible  for  leisure  reading  had 
read,  or  were  acquainted  with,  less  than  one-half  of  the  books  listed  in 
Reading  for  Pleasure.  Thirty-nine  teachers  of  the  687  reporting  claimed 
a  knowledge  of  four  hundred  or  more  books  from  the  recommended  book  list, 
(iii)  Current  Teaching  Procedures 

It  would  seem,  from  the  paucity  of  time  scheduled  for  leisure  read¬ 
ing,  that  it  had  not  been  treated  as  a  subject  or  as  an  important  part  of 
the  English  program;  153  classes  were  given  less  than  15  minutes  per  week 
for  leisure  reading  and  308  classes  were  allotted  less  than  one  period 
each  week  to  this  subject. 

Approximately  70%  of  the  junior  high  school  teachers  were  giving 
formal  instruction  in  reading  to  improve  their  students*  ability  to  read 
in  their  leisure  time. 

Twelve  per  cent  of  the  students  in  the  junior  high  schools  stated 
that  lack  of  reading  skill  was  acting  as  a  deterrent  to  leisure  reading; 
19%  of  the  teachers  claimed  that  more  developmental  and  remedial  reading 
firould  aid  the  leisure  reading  program. 

Records  of  reading  accomplishment  were  being  kept  by  all  teachers 
reporting.  Written  book  reports  in  the  forms  of  statements  of  value  or 
enjoyment  derived  from  certain  books,  comments  on  plot,  characterization, 
climax,  purpose  and  outcome,  and  resumes  were  commonly  used  to  check 
students*  reading. 

One-third  of  the  teachers  observed  that  making  book  reports  re¬ 
sulted  in  loss  of  enjoyment  in  reading,  and  55%  of  the  teachers  noted 
that  making  book  reports  resulted  in  loss  of  interest  in  reading.  Fifteen 
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per  cent  of  the  students  requested  fewer  book  reports. 

All  teachers  used  a  combination  of  techniques  to  motivate  reading. 
They  favored  informal  talks  about  books;  teacher  recommendations  of,  and 
advice  about,  books;  and  reading  of  selections  by  the  teacher.  Students 
felt  that  these  methods  of  motivation  did  not  significantly  influence 
their  choices  of  books. 

Eighty-seven  per  cent  of  the  teachers  were  depending  principally 
upon  their  knowledge  of  the  interests  of  individual  students  in  making 
suggestions  regarding  leisure  reading.  Most  of  these  teachers,  however, 
were  acquainted  with  less  than  one-half  of  the  recommended  books. 

About  50%  of  the  teachers  reporting  stated  that  teachers  needed  new 
and  better  teaching  techniques  in  leisure  reading.  They  felt  that  current 
teacher  training  programs  were  inadequate  as  far  as  preparation  for  the 
teaching  of  leisure  reading  was  concerned.  Of  the  788  teachers  requesting 
a  handbook  in  leisure  reading,  525  requested  "motivation  schemes  which  have 
been  used  and  proven  successful."  It  would  be  safe  to  say  that  the  majority 
of  teachers  request  information  about  the  teaching  of  leisure  reading. 

(iv)  Factors  Governing  Students*  Choices  of  Books 

Sixty-three  per  cent  of  the  students  were  influenced  in  their  choice 
of  a  book  by  the  title;  51%  chose  a  book  because  it  was  related  to  per¬ 
sonal  interests.  Authorship  was  a  third  determining  factor  (37%),  and 
recommendations  of  friends,  a  close  fourth  (31%).  The  size  of  the  book, 
the  format  and  the  discussion  of  the  book  in  class  were  not  potent 
factors  in  their  choice  of  a  book,  according  to  students. 

Eighty  per  cent  of  the  teachers  realized  the  importance  of  suggest¬ 
ing  books  to  students  on  the  basis  of  areas  of  interest.  Seventy-eight 
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per  cent  of  the  teachers  declared  the  principal  criterion  for  placing  a 
book  on  the  authorized  book  list,  Reading  for  Pleasure,  should  be  accord¬ 
ance  with  the  personal  interests  of  students.  Many  teachers  (40%)  stated 
that  authorship  was  another  important  criterion. 

From  the  array  of  books  recommended  by  students  (Appendix)  it  seems 
that  the  availability  of  the  books  was  too  often  a  factor  determining 
students*  choices  of  books.  Many  libraries  were  lacking,  not  only  in 
number  of  books,  but  also  in  scope. 

Students  ranked  teacher  influence  below  that  of  a  friend’s  recom¬ 
mendation.  It  is  also  interesting  to  note  that  teachers  over-rated  the 
efficacy  of  teacher  assistance  and  guidance  in  leisure  reading,  and  over¬ 
looked,  to  some  extent,  the  influence  of  students  with  their  peers. 

Eighty  per  cent  of  the  teachers  saw  TV  as  a  powerful  factor  in  in¬ 
fluencing  students'  reading;  less  than  15%  of  the  students  regarded  TV 
as  a  significant  influence  upon  their  reading. 

(v)  The  Reading  Interests  of  Students 

(a)  Non-fiction 

The  reading  interests  of  boys  and  girls  of  junior  high  school  age 
were  farthest  apart  in  the  area  of  Non-fiction.  The  areas  of  greatest  in¬ 
terest  for  boys  were  accounts  of  xvar  and  conquest  (57%  of  junior  high 
school  boys  checked  this),  nature  books  (40%),  and  biography  (39%).  Ex¬ 
ploring  new  and  strange  lands,  and  invention  and  scientific  discovery 
were  next,  each  with  30%. 

The  most  popular  choices  among  girls  were  biography  (68%) ,  occupa¬ 
tions  and  careers  (54%),  and  self-improvement  (46%).  Exploring  new  and 
strange  lands  was  the  fourth  area  in  preference  (30%),  and  the  only  area 
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which  approximated  the  preference  of  boys. 

Teachers’  assessment  :  of  students’  non-fiction  interests  were  close 
to  the  students'  stated  interests  in  only  two  areas;,  biography  and  hobbies. 
Teachers  were  farthest  from  actuality  in  the  area  "development  and  de¬ 
scription  of  games  and  other  athletic  activities;"  in  this  category  81% 
of  the  teachers  said  that  this  was  a  major  non-fiction  area  while  only 
21.25%»  of  the  students  claimed  a  preference  for  this  type  of  reading. 

It  would  appear  that  students  in  the  junior  high  school  demanded 
action  in  their  non-fiction;  that  they  needed  subject  matter  with  which 
they  could  identify  themselves;  and  that  they  rejected  inanimate  subjects 
such  as  hobbies,  science  and  games.  (See  Figure  I  ,  page  99). 

(b)  Fiction 

Boys  declared  their  preferences  in  fiction  to  be  mystery  and  de¬ 
tective  (61%  of  choices),  sport  (44%),  western  (43%),  and  animals  (397o). 
Boys,  generally,  reject  phantasy  (7.6%),  careers  (6.7%),  love  (5.5%) 
and  travel  (3%). 

Girls’  fiction  preferences  were  mystery  and  detective  (59 .5%), 
adventure  youth  (50%),  love  (37%),  careers  (30%),  and  humor  (29%).  Girls 
generally  were  not  fond  of  sport  (10%),  science  fiction  (87o)  ,  phantasy 
(7.6%),  nor  travel  (3.8%). 

Boys  and  girls  agreed  most  closely  on  their  preferences  for  mystery 
and  detective,  animal,  and  humor  categories. 

Teachers  did  an  exceedingly  good  job  of  assessing  the  fiction  in¬ 
terests  of  junior  high  school  students  as  a  group.  They  were  remarkably 
close  in  all  categories  except  that  classed  "animals;"  in  this  area  33% 
of  the  students  said  that  they  would  choose  books  about  animals  as  one  of 
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FIGURE  I 

COMPARISON  OF  TEACHERS’  AND  STUDENTS’ 
OPINIONS  OF  STUDENTS’  READING  INTERESTS 
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their  three  top  categories,  while  60%  of  the  teachers  chose  animal  books 
as  a  student  preference.  (See  Figure  II,  page  101). 

(c)  Students’  preferences  for  certain  literary  forms 

From  Figure  III  it  will  be  noted  that  plays  and  essays  were  relative¬ 
ly  unappreciated  genre  among  both  boys  and  girls  in  the  junior  high  schools 
selected  for  questioning.  (See  Figure  III,.  page  102). 

(vi)  The  Quantity  and  Quality  of  Leisure  Time  Reading 

(a)  Quantity 

From  information  received  from  students,, the  quantity  of  books  being 
read  was  adequate;  of  the  3,812  junior  high  school  students  who  answered 
this  question  the  average  number  of  books  read  during  the  1958-59  term 
was  between  sixteen  and  seventeen. 

Girls  were  reading  more  than  boys  (17.1  books  for  girls  as  compared 
with  15.7  books  for  boys).  Students,  age  12,  had  read  an  average  of  17.5 
books;  the  total  decreased  to  age  16,  which  group  had  read  an  average 
of  13.6  books. 

According  to  grade,  the  peak  was  reached  in  Grade  VIII  when  17.9 
books  were  read  by  the  average  student,  as  compared  with  15.9  books  for 
Grade  VII,  and  16.1  books  for  Grade  IX. 

Approximately  one-half  of  the  titles  of  books  read  by  students 
were  submitted  to  the  teachers  for  ’credit.'  In  other  words,  students 
averaged  8.3  titles  submitted  for  checking.  From  the  teacher-answers  the 
median  figure  of  quantity  of  books  submitted  for  checking  was  approximate¬ 
ly  6.5  books.3 

3  Some  titles  submitted  by  students  for  ’credit’  were  no  doubt 
rejected  by  teachers  as  unsuitable. 
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FIGURE  II 

COMPARISON  OF  TEACHERS’  AND  STUDENTS' 
OPINIONS  OF  STUDENTS'  READING  INTERESTS 
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FIGURE  III 

COMPARISON  OF  PREFERENCES  FOR 
CERTAIN  LITERARY  FORMS 
PERCENTAGE  OF  CHOICES:  BOYS  -  GIRLS 


From  the  data  in  the  above  illustrations  it  seems  that,  in  the 
junior  high  years,  girls  show  greater  preference  than  boys  for  poetry 
and  plays,  but  somewhat  less  preference  than  boys  for  short  stories  and 
magazine  articles.  Essays  are  read  from  personal  choice  by  only  one 


student  in  twenty. 
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Students  and  teachers  disagreed  or.  the  factors  which  reduce  the 
amount  of  leisure  reading  accomplished  by  students. 

Students  declared  that  a  lack  of  suitable  books  at  school,  lack  of 
reading  time  because  of  home  duties,  and  lack  of  reading  time  because  ■  of 
home-work  assignments  made  it  difficult  for  them  to  do  sufficient  reading 
in  their  leisure  time. 

Teachers  laid  the  blame?for  insufficient  leisure  reading,  on  the 
part  of  their  students,  principally  upon  too  many  distractions  (sports, 
radio,  TV,  movies),  too  little  student  effort,  and  too  many  demands  upon 
student  time  (e.g. home -work ,  social  engagements). 

(b)  Quality 

From  the  lists  of  book  titles  which  students  recommended  to  their 

friends,  it  may  be  concluded  that  students  were  reading  many  books  of  good 

4 

quality  and  some  which  may  be  termed  'classics. ' ‘  Grade  VII  boys  recom¬ 
mended  to  other  students  such  books  as  Black  Beauty,  The  Black  Arrow,  The 
Call  of  the  Wild,  Huckleberry  Fihn,  Ivanhoe ,  Kidnapped,  and  Treasure 
I s land ,  all  of  which  they  had  obtained  from  the  school  library;  they  also 
recommended  Tom  Sawyer ,  Robin  Hood,  Treasure  Island,  The  Sea  Wolf  and 
similar  classics  which  they  had  obtained  from  other  sources. 

Few  lurid  titles  were  suggested;  Peyton  Place  was  recommended  by 
three  or  four  Grade  VIII  boys,  and  by  a  few  Grade  IX  boys  and  girls; 
Frenchmen* s  Creek  vvas  also  recommended  by  Grade  IX  girls,  from  books  ob¬ 
tained  out  of  school.  The  fact  that  few  unsuitable  books  were  mentioned 
should  be  encouraging  to  teachers  of  leisure  reading.  Although  it  does 

4  Books,  written  by  recognized  literary  craftsmen,  which  have 
'stood  the  test  of  time. ' 
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not  necessarily  mean  that  students  were  not  reading  trash,  it  does  in¬ 
dicate  that  students  had  developed  some  taste  in  reading;  they  knew  what 
sorts  of  books  were  generally  acceptable. 

The  Grade  IX  girls'  lists  indicated  a  beginning  interest  in  adult 
fiction;  Below  the  Salt,  The  Bridge  of  San  Luis  Rey,  Desiree ,  The  Egg  and  I , 
Fairoaks ,  Gone  With  the  Wind,  1*11  Cry  Tomorrow,  Island  in  the  Sun,  and 
many  others,  were  recommended.  Grade  IX  boys  showed  a  gradual  maturing 
of  taste  but  were  still  favoring  cowboy  stories  and  grim  adventure. 

From  a  study  of  the  book  lists  it  may  be  concluded  that  school  lib¬ 
raries  are  offering  more  books  of  good  quality  than  are  other  sources. 

About  50%  of  the  teachers  felt  that  abridgements  were  of  value  even 
though  other  books  we  re  readily  available  at  all  reading  levels. 

(vii)  The  Recommended  Book  List  -  Reading  for  Pleasure 

Seventy-five  per  cent  of  the  teachers  were  satisfied  with  the  choice 
of  books  in  Reading  for  Pleasure  but  suggested  that  the  list  could  be  im¬ 
proved  by  increasing  the  number  of  books  in  certain  categories.5  Over 
70%  of  the  teachers  stated  that  the  books  added  to  the  lists  must  be  in 
accordance  with  the  general  reading  interests  of  students. 

Over  70%  of  the  teachers  felt  that  the  reading  list  could  be  im¬ 
proved  by  listing  the  books  according  to  reading  difficulty  in  each  grade. 
Better  annotations  were  requested  by  21%  of  teachers  and  27%  of  students. 

Over  90%  of  the  students  declared  that  reading  was  a  pleasurable 
experience.  This  indicates  that  the  list  was  proving  satisfactory  from 
the  reader’s  point  of  view.  Sixty-five  per  cent  of  the  teachers  stated  that 

5  It  has  been  stated  previously  that  there  are  gaps  in  various 
areas  of  both  fiction  and  non-fiction  which  must  be  filled  in  order  to 
operate 'reading  ladders'  in  these  areas. 
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the  program  was  successful  because  the  books  were  interesting,  and  61% 
considered  that  the  variety  of  interests  catered  to  in  the  reading  list 
was  a  significant  factor  in  the  success  of  the  reading  program.  The  book 
list,  Reading  for  Pleasure,  is  serving  a  useful  function  in  the  leisure 
reading  program  in  Alberta. 

Cviii)  Reading  Skills 

Seventeen  per  cent  of  the  boys  and  10.6%  of  the  girls  claimed  that 
they  found  reading  the  required  number  of  books  difficult  because  of  a 
lack  of  reading  skill. 

Leisure  reading  was  credited  by  32%  of  the  boys  and  37%  of  the  girls 
with  improving  their  ability  to  understand  and  use  more  advanced  vocab¬ 
ulary.  Sixty  per  cent  of  the  junior  high  school  students  claimed  that 
leisure  reading  had  enabled  them  to  read  faster  with  understanding;  26% 
of  the  students  stated  that  reading  had  resulted  in  gains  in  acquiring  in¬ 
formation;  16%  were  a\'/are  of  improved  ability  to  skim  as  a  result  of 
leisure  reading. 

Teachers  were  using  a  combination  of  teaching  methods  in  order  to 
improve  students*  ability  to  read  in  their  leisure  time;  27%  were  con¬ 
ducting  regular  developmental  reading  lessons,  16%  were  using  a  speed- 
comprehension  reading  program  and  24%  were  using  a  remedial  program  such 
as  the  S.R.A.  program. 

In  their  direction  of  students’  reading, 20%  of  the  teachers  allowed 
for  individual  differences  in  reading  ability,  and  15%  gave  graded  read¬ 
ing  materials  to  reluctant  and  inept  readers. 

Practically  all  teachers  (748  of  764  reporting)  credited  leisure 
reading  with  improving  the  reading  skills  of  their  students,  and  47%  of 
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the  teachers  suggested  books  which  would  develop  the  students'  reading 
ability.  Half  of  the  teachers  doubted  if  students  were  gaining  lasting 
impressions  from  their  leisure  reading. 

Fifty  per  cent  of  the  teachers  noted  that  students  had  told  them 
that  leisure  reading  had  improved  their  reading  skill. 

A  large  number  of  teachers  (41%)  expressed  the  opinion  that  better 
developmental  reading  programs  in  the  elementary  schools  would  improve 
results  in  the  leisure  reading  program  in  the  junior  high  school  grades; 

20%  of  the  teachers  suggested  that  more  remedial  and  developmental  read¬ 
ing  must  be  given  in  the  junior  high  grades  to  achieve  optimum  results. 

More  help  was  requested  by  55%  of  the  teachers  in  diagnostic,  remedial, 
and  developmental  reading  areas  in  order  to  assist  them  in  improving  their 
students'  reading  skills. 

(ix)  Leisure  Reading  Objectives  of  the  Department  of  Education 

The  Junior  High  School  Curriculum  Guide  for  Literature  listed 
the  following  desired  outcomes  of  the  literature  and  reading  program: 

(a)  That  students  will  read  with  enjoyment  many  books  of  good 

quality  and  wide  variety  in  more  than  one  subject  field. 

(b)  That  students  will  develop  the  reading  habit. 

(c)  That  students  will  be  provided  with  books  of  interest  to  them. 

(d)  That  students  will  be  provided  with  books  which  will  meet 

their  reading  competence  as  they  progress  through  the  junior  high 
school. 6 

Teachers  in  the  junior  high  schools  are  striving  to  achieve  these 
Departmental  objectives  against  two  grave  obstacles:  a  shortage  of  class 
time  and  a  grave  scarcity  of  books.  Data,  obtained  from  both  the  students' 
and  the  teachers'  questionnaires  proved  that  much  had  been  done.  Let  us 
consider  each  of  these  objectives. 

6  6  Government  of  Alberta,  Junior  High  School  Curriculum  Guide  for 

Literature.  (Edmonton:  Department  of  Education,  1951). 
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(a)  Enjoyment 

Over  90%  of  the  students  said  that  reading  was  pleasurable.  Teachers 
were  more  cautious;  half  of  them  estimated  that  60%  of  their  students  en¬ 
joyed  reading,  and  one  teacher  in  ten  claimed  that  90%  of  her  students 
gained  enjoyment  from  leisure  reading. 

It  can  be  concluded  that  students  do  read  with  pleasure,  for  72% 
of  all  students  declared  that  one  of  the  chief  reasons  for  reading  was 
for  ’’sheer  enjoyment." 

(b)  Quantity 

Students  were  reading  more  than  the  suggested  minimum  of  ten  books 
per  school  year.  The  average  number  of  books  read  by  students,  according 
to  their  statement,  was  over  sixteen. 

A  large  number  of  students  (38%)  stated  that  a  lack  of  suitable 
books  at  school  made  it  difficult  to  do  sufficient  reading.  The  leisure 
reading  program  could  be  improved,  said  67%  of  all  students,  by  more  books 
of  interest  to  them. 

Teachers  did  not  agree  with  the  quantity  claims  of  the  students; 

22%  of  the  teachers  said  that  half  of  their  students  were  not  achieving 
the  minimum  of  ten  books  per  year. 

(c)  Quality 

The  titles  listed  by  students  ^See  Appendix^ included  a  few  books 
of  inferior  quality  (1*11  Cry  Tomorrow,  Peyton  Place  and  Drop  Them  Colts), 
and  some  books  of  elementary  school  level  (Roy  RogErs  and  Adventures  ->of 
Pinocchio) .  The  majority  of  books  recommended  by  students  were  of  satis¬ 
factory  quality.  Many  books  of  recognized  literary  worth  were  read  by 
students  of  all  grades. 
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When  students  were  asked  what  sorts  of  books  they  would  read  if 
there  were  no  leisure  reading  program,  55%  said  "books  from  public  lib¬ 
raries,”  and  41%  said,  "books  recognized  as  classics,  such  as  Jane  Eyre, 

A  Tale  of  Two  Cities  and  Ivanhoe. " 

The  teachers  confirmed  these  student  answers,  for  95%  of  the 
teachers  said  that  the  majority  of  the  students  were  reading  books  of 
satisfactory  quality,  and  82%  of  teachers  noted  gains  in  the  reading 
tastes  of  their  students. 

(d)  Variety 

From  a  study  of  individual  student  questionnaires  it  appeared  that 
students'  reading  interests  wense  rather  narrow.  Students  recommended  either 
books  about  animals,  or  cowboys,  or  mystery  novels  about  youth,  but  seldom 
a  combination  of  types. 

Forty-five  per  cent  of  the  teachers  stated  that  more  than  half  of 
their  students  were  failing  to  meet  the  requirement  of  variety  in  leisure 
reading.  Four  per  cent  of  the  teachers  said  that  80%  or  more  of  their 
students  were  reading  a  wide  variety  of  books. 

The  book  list  Reading  for  Pleasure  was  satisfactory, as  far  as 
variety  was  concerned^with  73%  of  the  teachers;  170  teachers  wished  more 
categories  of  books  in  the  official  list. 

(e)  The  reading  habit 

About  11%  of  the  students  oh ad  developed  the  habit  of  getting 
books  from  the  library  and  13%  regarded  reading  as  a  hobby. 

All  teachers  said  that  the  reading  habit  was  being  developed  to 
some  extent;  42%  of  the  teachers  had  found  definite  gains  in  this  area. 

Twenty  per  cent  of  the  students  said  that  they  read  daily;  38% 
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read  at  every  opportunity,  20%  read  in  preference  to  other  forms  of  re¬ 
creation;  727o  read  for  sheer  enjoyment;  290  students  of  4,136  said  that 
they  would  read  no  books  if  there  were  no  leisure  reading. 

It  may  be  concluded  that  the  great  majority  of  the  junior  high 
school  students  were  develpping  the  habit  of  reading  in  their  leisure  time. 

(f)  Interest 

Students  were  getting  books  which  were  of  interest  to  them;  3  of 
every  4  students  were  reading  for  "sheer  enjoyment;"  64%  of  the  students 
requested  more  books  of  interest  to  them. 

The  majority  of  teachers  (65%)  said  that  the  success  of  the  leisure 
reading  program  was  due  to  the  interesting  books  which  were  available  to 
students. 

(g)  Individual  differences 

Thirteen  per  cent  of  the  students  were  aware  of  a  lack  of  reading 
skill.  Over  half  of  the  teachers  were  meeting  this  need  by  conducting 
regular  remedial  and  developmental  reading  lessons. 

Students  said  that  the  leisure  reading  program  was  responsible  for 
enabling  them  to  read  faster  with  understanding,  and  to  use  more  advanced 
vocabulary.  Of  the  764  teachers  who  answered,  748  noted  improvements  in 
their  students*  reading  skill  as  a  result  of  the  program;  one-half  of  these 
teachers  said  that  students  acknowledged  these  gains. 

It  would  appear  that,  with  one  exception,  the  objectives  of  the 
leisure  reading  program  were  being  reached.  The  variety  of  books  being 
read  by  individual  students,  hov/ever ,  leaves  much  to  be  desired. 


j  ,  j  .  :  -j  .  O'  "  •  '  .  r;  v...  .  :  u  • 

:  j  o  ;j. .  j  . j  -  .  ;  .  :  'v.  rr..  ;  .  .  „ 

i  ihrlj  ,  ..  1  rei  •.  • 

-»*  •  4  -  .  . 

.  ;  ;  O  -.1  ■  ■  •  .  i  '■  J  ,  . 

jnsiutfa  -  ;  tfismyot  v  .■  '  :  i  :  •  .  : 

...  rrj  '  ■ 

,  ■  I  :-i  j  •)  -  '  J  v  .  . :•  ,  o  _  ;  •  ' 


:  a.  .  ..  rr,  .  .o  .•  . 


j  .  -  -j 


.a  ;  '  ■  .  •  J  .■  -  .  .. 

O  '  fjE  I  .  .  .  .  V  •' . ■  J 

V 

...  ■  .. 

/)  ')  .  *.t  :  ;  ,;v  X  •  '  ...  •: 

/  :  ,  ,  '  .  .  ,  . .  . '  ')  .  V  ’  '.  .>  1  •’ 

.  ,  .  ....... 

o  .  .  •  v.  ;  ■  o  j  ro  j  i  I '  . 

.  .  '  .1  ..  I  .  . 

. 


. 


,  ’1  .  >  , 


i.  .o:l;  : 

.  •  v 

j  :  "  . 

. ; . 


Z'jvaoi 


110 


B.  RECOMMENDATIONS 

The  leisure  reading  program  as  enunciated  in  the  Curriculum  Guide 
for  Literature  appeared  to  be  meeting  with  considerable  success  in  the 
classroom.  The  objectives  set  forth  in  that  directive  were  generally  being 
met  satisfactorily.  The  suggested  book  list  Reading  for  Pleasure  was 
serving  as  a  useful  guide  for  students’  reading.  Students,  generally,  were 
reading  v,with  enjoyment  a  fair  quality  of  books  of  rather  limited  variety. 

It  is  not  suggested,  however,  that  all  is  well  with  the  junior 
high  school  leisure  reading  program.  The  following  needs,  stated  or  im¬ 
plied,  are  suggested  as  improvements  to  the  program  presently  conducted 
in  the  junior  high  schools  of  Alberta. 

(i)  Libraries 

1.  More  books  of  interest  to  junior  high  school  students  should 
be  .provided  for  school  libraries. 

2.  Leisure  reading  books  should  be  obtained  with  due  regard  to 
variety,  in  order  to  fill  gaps  in  both  the  fiction  and  non-fiction  sections 
of  the  school  libraries. 

3.  More  copies  of  certain  books  which  are  popular  with  students 
should  be  provided. 

4.  Central  libraries  should  be  established  in  every  junior  high 
school  of  over  one  hundred  students. 

5.  More  use  should  be  made  of  local  libraries  and  travelling 
libraries. 

6.  A  committee  should  be  appointed  by  the  Department  of  Education 
to  study  the  junior  high  school  libraries  in  Alberta.  It  is  suggested 
that  particular  attention  be  given  to  the  following  items: 
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(a)  The  advisability  of  appointing  a  provincial  supervisor  of 
school  libraries. 

(b)  The  condition  of  the  junior  high  school  libraries  with  refer¬ 
ence  to  physical  facilities,  bookstock,  circulation,  supervision 
and  grants. 

(c)  The  need  for  full-time  or  part-time  teacher-librarians  in  the 
large  junior  high  schools. 

7.  An  annual  report  should  be  made  to  the  Department  of  Education, 
through  the  superintendents,  on  the  library  facilities  of  each  junior  high 
school. 


8.  School  libraries  should  contain  magazines  such  as  Sports 
Illustrated ,  Field  and  Stream,  Hot  Rod,  Me cha ni c s  II lust r at  ed ,  Newsweek , 
Time  and  -Mac  lean '  s ,  as  well  as  Boys*  Life  and  Calling  All  Girls. 

9.  A  study  should  be  made  of  student  book  clubs,  such  as  the  “Teen 
Age  Book  Club,  with  special  reference  to  the  following: 

-  the  quality  of  the  books  offered  for  sale. 

-  their  effects  upon  the  reading  habits  and  interests  of  the 

students . 

-  their  value  as  steps  on  reading  ladders. 

(ii)  Curriculum 

1.  Junior  high  school  timetables  should  provide  for  one  period 
of  remedial  or  developmental  reading  and  one  period  of  leisure  reading 
each  week. 

2.  Plays  and  essays  should  be  given  more  attention  in  the  junior 
high  school  literature  classes. 

3.  Students  should  be  urged  to  read  a  minimum  of  twenty  books  each 
year.  These  books  should  be  chosen  from  among  at  least  three  areas  of  non¬ 


fiction  and  at  least  four  areas  of  fiction. 
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(iii)  Teaching  Procedures 

1.  A  teachers’  manual  for  leisure  reading  should  be  prepared  by 
the  Department  of  Education  for  the  use  of  teachers  of  leisure  reading. 
This  might  contain,  among  other  items:  teaching  methods,  motivation  tech¬ 
niques,  methods  of  checking  and  reporting  leisure  reading,  gradings  of 
books  according  to  interest  and  difficulty  levels,  and  criteria  for  book 
selection. 

2.  Reading  is  a  highly  individualized  experience;  the  interests  of 
the  individual  child  should  be  respected  and  also  widened,  particularly  in 
the  direction  of  often  neglected  areas  such  as  science,  hobbies,  careers, 
travel  and  humor. 

3.  Teachers  should  capitalize  on  current  television  and  movie  pro¬ 
grams,  particularly  if  these  are  based  on  significant  literary  works. 

4.  Teachers  and  librarians  should  have  a  much  wider  knowledge  of 
books  of  interest  to  students. 

Civ)  Teacher  Preparation 

1.  Additional  courses  in  children's  reading  and  library  management 
should  be  provided  by  the  Faculty  of  Education,  University  of  Alberta. 

2.  Teachers-in-training  should  be  given  the  opportunity  of  becoming 
acquainted  with  all  of  the  books  on  the  recommended  leisure  reading  list , 
Reading  for  Pleasure. 

(v)  Reading  for  Pleasure 

1.  The  gaps  in  certain  categories  of  Reading  for  Pleasure  should 

be  filled.  Titles  of  interest  to  students  of  ages  fourteen  to  sixteen  are 
needed  in  biography,  travel,  careers,  science,  mystery,  and  humor. 

2.  Several  books  of  one-act  plays  of  junior  high  school  level  should 
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be  listed. 

3.  The  annotations  should  be  improved  so  as  to  give  more  specific 
information  about  books. 

4.  The  publisher  of  each  book  shouldbe  given,  particularly  when 
simplified  or  abridged  editions  are  involved. 

5.  Those  responsible  for  ordering  school  library  books  should  use 
publishers'  catalogues  and  other  recommended  book  lists,  in  addition  to 
Reading  for  Pleasure,  so  that  variety  within  book  categories  may  be 


broadened. 
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TABLE  2 

A.  FACTORS  WHICH  INFLUENCED  STUDENTS’  CHOICES  OF  BOOKS 
FREQUENCY  AND  RANK  OF  CHOICES  OF  BOOKS:  BOYS -GIRLS 


Factors 

Boys 

f  Rank 

f 

Girls 

Rank 

The  title  of  the  book 

1272 

1 

1377 

1 

The  teacher’s  or  librarians  suggestion 

512 

5 

468 

5 

A  friend’s  recommendation 

6 1.6 

4 

701 

4 

The  cover  design  and  illustrations 

314 

9 

309 

9 

The  number  of  pages 

The  readability-~size  of  print, 

122 

11 

54 

11 

length  of  paragraphs 

411 

6 

368 

6 

Discussion  of  the  book  in  class 

Relationship  of  a  book  to  current 

273 

10 

358 

8 

studies 

403 

7 

361 

7 

Authorship 

714 

3 

858 

3 

Relationship  with  personal  interests 
Influence  of  a  picture  show  or  television 

952 

2 

1225 

2 

program 

315 

8 

285 

10 

Number  of  Cases 

2021 

2189 

TABLE  3 

FREQUENCY  AND  RANK  OF  CHOICES  OF  BOOKS:  GRADES  VII -IX 


Factors 

VII 

f  Rank 

VIII 

f  Rank 

IX 

f 

Rank 

The  title  of  the  book 

The  teacher's  or  librarian’s 

622 

1 

677 

1 

1356 

1 

suggestion 

249 

5 

234 

5 

497 

5 

A  friend's  suggestion 

The  cover  design  and 

277 

4 

353 

4 

687 

4 

1 

illustrations 

164 

9 

163 

9 

293 

9 

The  number  of  pages 

The  readabilit y--size  of  print, 

43 

11 

51 

11 

82 

11 

length  of  paragraphs 

204 

6 

204 

6 

372 

7 

Discussion  of  the  book  in  class 
Relationship  of  the  book  with 

187 

7 

154 

8 

280 

10 

current  studies 

187 

T 

181 

7 

398 

6 

Authorship 

Relationship  with  personal 

320 

3 

361 

3 

891 

3 

interests 

Influence  of  a  picture  show 

403 

2 

551 

2 

1230 

2 

or  television  program 

142 

10 

150 

10 

307 

8 

Number  of  Cases 

955 

1053 
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TABLE  6 

B.  PREFERENCES  FOR  TYPES  OF  NON-FICTION  BOOKS 


FREQUENCY  AND  RANK  OF  CHOICES  OF  NON-FICTION:  BOYS -GIRLS 


f 

Boys 

Rank 

Girls 
f  Rank 

Life  stories  of  interesting  people 

788 

3 

1493 

1 

Development  and  description  of  games  and 
other  athletic  activities 

638 

6 

246 

9 

Exploring  new  and  strange  lands 

730 

4 

655 

4 

Invention  and  scientific  discovery 

728 

5 

279 

8 

Hobbies  and  handicrafts 

447 

7 

334 

7 

Accounts  of  war  and  conquest 

1070 

1 

345 

6 

Self-improvement — dress,  manners,  grooming 

77 

9 

1017 

3 

Nature  books — the  sea,  animals,  birds 

806 

2 

615 

5 

Occupations  and  careers 

390 

8 

1188 

2 

Number  of  Cases 

2021 

2189 

TABLE  7 

FREQUENCY  AND  RANK  OF  CHOICES  OF  NON-FICTION:  GRADES  VII -IX 


f 

VII 

Rank 

f 

VIII 

Rank 

f 

IX 

Rank 

Life  stories  of  interesting  people 

493 

1 

563 

1 

1224 

1 

Development  and  description  of 

games  and  other  athletic  activities 

185 

9 

231 

8 

467 

8 

Exploring  nexv  and  strange  lands 

335 

3 

343 

3 

701 

4 

Invention  and  scientific  discovery 

238 

7 

253 

7 

518 

7 

Hobbies  and  handicrafts 

239 

6 

227 

9 

310 

9 

Accounts  of  war  and  conquest 

271 

5 

327 

4 

818 

3 

Self-improvement — dress,  manners, 
grooming 

218 

8 

303 

6 

578 

6 

Nature  books — the  sea,  animals, 
birds 

410 

2 

326 

5 

678 

5 

Occupations  and  careers 

304 

4 

428 

2 

854 

2 

Number  of  Cases 

955 

1053 

2203 
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TABLE  8 

B.  PREFERENCES  FOR  TYPES  OF  NON-FICTION  BOOKS 

RANK  OF  CHOICES  OF  FICTION:  TYPE  OF  SCHOOL 


RANK 

- r 


Div. 

City 

1 

o 

H 

Vill¬ 

age 

R.CJ 

Sep. 

Cons. 

Rural 

Life  stories  of  interesting 
people 

1 

1 

1 

1 

1 

1 

1 

Development  and  description 

of  games  and  other  athletic 

activities 

8 

8 

8 

8 

9 

7 

8 

Exploring  new  and  strange 
lands 

4 

5 

4 

4 

3 

5 

4 

Invention  and  scientific 

discovery 

7 

6 

7 

7 

6 

6 

9 

Hobbies  and  handicrafts 

9 

9 

9 

9 

8 

9 

6 

Accounts  of  war  and  conquest 

5 

2 

3 

5 

4 

4 

5 

Self-improvement  — dress , 

manners,  grooming 

6 

7 

6 

6 

5 

8 

7 

Nature  books — the  sea, 

animals,  birds 

3 

4 

5 

3 

7 

2 

2 

Occupations  and  careers 

2 

3 

2 

2 

2 

3 

3 
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TABLE  10 


C.  PREFERENCES  FOR  TYPES  OF  FICTION 


FREQUENCY  AND  RANK  OF  CHOICES  OF  FICTION:  BOYS-GIRLS 


f 

Boys 

Rank 

f 

Girls 

Rank 

Animal  stories 

805 

4 

598 

6 

Adventure  stories  about  young 
people,  including  school 
stories 

262 

7 

1090 

2 

Adventure  stories  about  adults, 
including  historical  novels 

225 

8 

231 

8 

Mystery  and  detective  stories 

1250 

1 

1302 

1 

Love 

116 

11 

825 

3 

Phantasy — weird  and  highly 
improbable  stories 

154 

9 

135 

11 

Science  fiction,  including 
space  travel  with  some 
science  basis 

678 

5 

177 

10 

Stories  of  careers  or  personal 
achievements 

137 

10 

656 

4 

Sport  stories 

857 

3 

224 

9 

Travel  stories 

66 

12 

82 

12 

Humorous  stories 

474 

6 

638 

5 

"Western"  stories — cowboys , 
pioneer  days 

871 

2 

499 

7 

Number  of  Cases 

2021 

2189 
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TABLE  11 

C.  PREFERENCES  FOR  TYPES  OF  FICTION 
FREQUENCY  AND  RANK  OF  CHOICES  OF  FICTION:  GRADES  VII -IX 


VII 

— 

VIII 

! - 

IX 

i  f 

l 

Rank 

f 

Rank 

f 

Rank  i 

i 

Animal  stories 

Adventure  stories  about 

372 

3 

343 

3 

684 

i 

3 

young  people,  including 
school  stories 

271 

4 

360 

2 

|  723 

2 

Adventure  stories  about 

adults,  including  histor¬ 
ical  novels 

76 

10 

103 

10 

276 

10 

Mystery  and  detective 

stories 

624 

1 

686 

1 

1247 

1 

Love 

182 

8 

235 

7 

521 

7 

Phantasy — weird  and  highly 
improbable  stories 

Science  fiction, including 

73 

11 

71 

11 

148 

11 

space  travel,  with  some 
science  basis 

217 

5 

186 

9 

453 

8 

Stories  of  careers  or  per- 

sonal  achievements 

148 

9 

223 

8 

424 

9 

Sports  stories 

197 

7 

251 

6 

635 

5 

Travel  stories 

38 

12 

38 

12 

72 

12 

Humorous  stories 

208 

6 

259 

5 

651 

4  ! 

"Western"  stories — cowboys,’ 

| 

1 

i 

1 

< 

pioneer  days 

i 

i 

397 

2 

340 

4 

628 

6  1 

<  •  | 

Number  of  Cases  j  955  !  1053  2203 
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TABLE  12 

C.  PREFERENCES  FOR  TYPES  OF  FICTION 


RANK  OF  CHOICES  OF  FICTION:  TYPE  OF  SCHOOL 


i 

i 

Vill- 

. 

R.C. 

- — 

Div, 

City 

Town 

age 

Sep. 

:  Cons, 

Rural 

Animal  stories 

Adventure  stories  about  young 

4 

3 

3 

3 

6 

2 

i 

3 

people,  including  school 
stories 

3 

2 

2 

4 

2 

: 

7 

5 

Adventure  stories  about  adults, 

including  historical  novels 

10 

10 

10 

10 

10 

10 

10 

Mystery  and  detective  stories 

1 

1 

1 

1 

1 

i  i 

1 

Love 

7 

7 

8 

7 

9 

6 

4 

Phantasy — weird  and  highly 
improbable  stories 

Science  fiction, including 

11 

11 

11 

11 

11 

11 

11 

space  travel  with  some 
science  basis 

9 

6 

7 

9 

4 

a 

a 

Stories  of  careers  or  per- 

sonal  achievements 

8 

8 

9 

8 

8 

9 

9 

Sport  stories 

6 

5 

6 

5 

5 

5 

7 

Travel  stories 

12 

12 

12 

12 

12 

12 

12 

Humorous  stories 
"Western"  stories--cowboys , 

5 

4 

4 

6 

7 

4 

6 

pioneer  days 

2 

9 

5 

2 
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TABLE  13 

D.  PREFERENCES  FOR  CERTAIN  LITERARY  FORMS 
PERCENTAGE  OF  CHOICES:  AGES  12-17 


12 

13 

14 

15 

16 

17 

Plays 

7.6 

7.7 

6.0 

6.0 

6.6 

4.3 

Poetry 

13.1 

10.3 

10.0 

9.5 

8.2 

12.1 

Short  stories 

37.7 

38.9 

40.0 

38.8 

36.3 

36.5 

Magazine  articles 

35.1 

37.4 

40.0  ) 

40.9 

42.5 

45.2 

Essays 

6.3 

5.0 

4.0 

4.7 

6.1 

1.7 

TABLE  14 


PERCENTAGE  OF  CHOICES:  BOYS -GIRLS 


Boys 

Girls 

Plays 

4.9 

7.9 

Poetry 

7.6 

12.4 

Short  stories 

39.9 

37.7 

Magazine  articles 

41.8 

37.4 

Essays 

5.5 

4.4 

TABLE  15 

PERCENTAGE  OF  CHOICES:  GRADES  VII -IN 


VII 

VIII 

IX 

Plays 

7.6 

6.9 

5.7 

Poetry 

12.4 

11.1 

8.8 

Short  stories 

37.3 

37.3 

40. 

Magazine  articles 

36 

39.9 

40.7 

Essays 

6.7 

4.7 

4.2 

TABLE  16 

FREQUENCY  OF  CHOICES  :  TYPE  OF  SCHOOL 


i 

Div. 

City 

Town 

Village 

R.C. 

Sep. 

Cons. 

Rural 

Plays 

172 

86 

100 

47 

30 

35 

28 

Poetry 

271 

111 

188 

72 

38 

62 

42 

Short  stories 

1039 

527 

599 

271 

140 

231 

171 

Magazine  articles 

1044 

551 

577 

272 

138 

254 

178 

Assays 

137 

60 

70 

32 

25 

28 

23 

Number  o£  Choices  Made 

2663 

1355 

1534 

694 

371 

610 

442 

...  .  . 
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TABLE  17 

E.  TITLES  OF  BOOKS  FOUND  IN  SCHOOL  LIBRARIES  WHICH  STUDENTS  WOULD 

RBCOMMEND  TO  FRIERS 

DISTRIBUTION  OF  LISTED  TYPES:  GRADES  VII -IX 


VII 

VIII 

IX 

Animal  stories 

98 

63 

50 

Adventure  -  youth 

91 

57 

75 

Adventure  -  adult 

44 

33 

68 

Mystery  and  detective 

66 

24 

36 

Love 

3 

7 

0 

Phantasy 

9 

0 

:  ;  7 

Science  Fiction 

12 

1 

36 

Careers 

33 

25 

30 

Sport 

16 

12 

13 

Travel 

13 

9 

10 

Humor 

9 

4 

Western 

57 

27 

51 

TABLE  18 

DISTRIBUTION  OF  LISTED  TYPES:  BOYS -GIRLS 


| 

Boys 

~  7  1 

Girls 

.  .  . 

Animal  stories 

130 

91 

Adventure  -  youth 

71 

152 

Adventure  -  adult 

94 

61 

Mystery 

56 

70 

Love 

0 

25 

Phantasy 

2 

7 

Science  Fiction 

13 

7 

Careers 

r  50 

44 

Sports 

47 

11 

Travel 

23 

12 

Humor 

12 

11 

Western 

94 

41 

L 
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TABLE  19 

F.  TITLES  OF  BOOKS  NOT  FOUND  IN  SCHOOL  LIBRARIES  WHICH  STUDENTS 

WOULD  RECOMMEND  TO  FRIENDS 

DISTRIBUTION  OF  LISTED  TYPES:  GRADES  VII -IX 


VII 

VIII 

IX 

Animal  stories 

65 

55 

58 

Adventure  -  youth 

55 

53 

52 

Adventure  -  adult 

24 

27 

61 

Mystery  and  detective 

57 

23 

31 

Love 

7 

5 

13 

Phantasy 

3 

0 

0 

Science  Fiction 

5 

2 

2 

Careers 

21 

16 

33 

Sport 

4 

7 

13 

Travel 

1 

4 

5 

Humor 

6 

10 

7 

Western 

!  37 

21 

37 

TABLE  20 

DISTRIBUTION  OF  LISTED  TYPES:  BOYS -GIRLS 


Boys 

Girls 

Animal  stories 

35 

95 

Adventure  -  youth 

36 

124 

Adventure  -  adult 

55 

57 

Mystery  and  detective 

30 

81 

Love 

1 

24 

Phantasy 

0 

3 

Science  Fiction 

5 

4 

Careers 

15 

55 

Sport 

19 

5 

Travel 

4 

6 

Humor 

6 

17 

Western 

55 

40 
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TABLE  21 

G.  THE  NUMBER  OF  BOOKS  MUCH  STUDENTS  READ 
DURING  THE  1958-59  TERM:  AGES  12-17 


- 

Books  For  Which 

Books  For  Which 

Age 

Credit  Was  Given 

No  Credit  Was  Given 

Total 

12 

9.3 

8.2 

17.5 

13 

8.7 

8.3 

17. 

14 

8.6 

8.4 

17. 

15 

7.8 

8.0 

15.8 

16 

7.0 

6.6 

13.6 

17 

7.4 

6.5 

13.9 

TABLE  22 

DURING  THE  19 

58-59  TERM:  BOYS -GIRLS 

Books  For  Which 

Books  For  Which 

Total 

Sex 

Credit  Was  Given 

No  Credit  Was  Given 

Boys 

8.0 

7.77 

15 .7 

Girls 

8.7 

8.4 

  -  —  J 

17.1 

TABLE  23 

DURING  THE  1958-59  TERM:  GRADES  VII -IS 


Grade 

Books  For  Which 

Credit  Was  Given 

Books  For  W&ich 

No  Credit  Was  Given 

Total 

VII 

8.4 

7.5 

15.9 

VIII 

9.2 

8.7 

17.9 

IX 

8.0 

8.1 

- — - - - - ~ - 

16.1 

- — - — 

TABLE  24 
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TABLE  25 

H.  WHY  STUDENTS  FOUND  READING  THE  REQUIRED  NUMBER  OF  BOOKS  DIFFICULT 

RANK  OF  CHOICES:  AGES  12-17 


12 

13 

14 

15 

16 

I" 

Lack  of  suitable  books  at  your  school 

“T1 

1 

1 

3 

3 

3 

Lack  of  reading  skill 

8 

9 

9 

8 

4 

8 

Lack  of  suitable  books  at  home 

6 

6 

7 

7 

9 

4 

Lack  of  public  library  facilities 

Lack  of  reading  time  because  of  home- 

7 

7 

8 

9 

10 

11 

* 

work  assignments 

Lack  of  reading  time  because  of  necessary 

3 

o 

3 

2 

2 

2 

2 

part-time  employment 

Lack  of  reading  time  because  of  other 

12 

11 

11 

10 

8 

6  i 

i 

i 

worthwhile  hobbies 

4 

4 

4 

4 

5 

5 

Lack  of  reading  time  because  of  home  duties 
Spare  time  is  occupied  with  television 

2 

2 

3 

[ 

1 

1 

1 

or  movies 

5 

5 

5 

5 

6 

9 

Preference  for  magazines 

10 

10 

6 

6 

7 

7 

Preference  for  comic  books 

Too  much  of  my  time  is  occupied  in 

9 

8 

10 

12 

12 

12 

travelling  to  and  from  school 

11 

12 

12 1 

11 

11 

10 
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TABLE  26 

H.  WHY  STUDENTS  FOUND  READING  THE  REQUIRED  NUMBER  OF  BOOKS  DIFFICULT 

FREQUENCY  AND  RANK:  BOYS -GIRLS 


soyg 

- Girrs — 

f 

Rank 

f 

Rank 

Lack  of  suitable  books  at  your  school 

714 

1 

746 

3 

Lack  of  reading  skill 

320 

6 

211 

9 

Lack  of  suitable  books  at  hone 

275 

8 

382 

6 

Lack  of  public  library  facilities 

255 

10 

305 

8 

Lack  of  reading  time  because  of  homework  assign- 

ments 

589 

3 

817 

2 

Lack  of  reading  time  because  of  necessary  part- 

time  employment 

261 

9 

97 

12 

Lack  of  reading  time  because  of  other  worth- 

while  hobbies 

566 

4 

474 

4 

Lack  of  reading  time  because  of  home  duties 

603 

2 

856 

1 

Spare  time  is  occupied  with  television  or  movies 

452 

5 

468 

5 

Preference  for  magazines 

313 

7 

316 

7 

Preference  for  comic  books 

226 

11 

135 

11 

Too  much  of  my  time  is  occupied  in  travelling 

to  and  from  school 

144 

12 

148 

10 

Number  of  Cases 

1879 

1986 

TABLE  27 

FREQUENCY  AND  RANK:  GRADES  VII -IX 


VII 

f  Rank 

VIII 

f  Rank 

f 

IX 

Rank 

Lack  of  suitable  books  at  your  school 

325 

1 

397 

1 

741 

3 

Lack  of  reading  skill 

145 

7 

120 

9 

266 

9 

Lack  of  suitable  books  at  home 

162 

6 

163 

7 

326 

7 

Lack  of  public  library  facilities 

120 

9 

170 

6 

270 

8 

Lack  of  reading  time  because  of  home- 

work  assignments 

302 

3 

275 

4 

831 

1 

Lack  of  reading  time  because  of 

necessary  part-time  employment 

72 

11 

80 

11 

206 

10 

Lack  of  reading  time  because  of  other 

worthwhile  hobbies 

244 

4 

277 

3 

519 

4 

Lack  of  reading  time  because  of  home 

duties 

321 

2 

377 

2 

767 

2 

Spare  time  is  occupied  with  television 

or  movies 

202 

5 

236 

5 

481 

5 

Preference  for  magazines 

85 

10 

163 

8 

380 

6 

Preference  for  comic  books 

139 

8 

80 

10 

138 

12 

Too  much  of  my  time  is  occupied  in 

travelling  to  and  from  school 

66 

12 

65 

12 

159 

11 

Number  of  Cases 

871 

964 

2030 
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TABLE  28 

H.  WHY  STUDENTS  FOUND  READING  THE  REQUIRED  NUMBER  OF  BOOKS  DIFFICULT 

RANK  OF  CHOICES:  TYPE  OF  SCHOOL 


- 1 

Div. 

City 

Town  | 

Vill¬ 

age 

R.C . 

Sep. 

Cons. 

Rural 

Lack  of  suitable  books  at  your 

2 

4 

2 

2 

3 

2 

1 

L  school 

Lack  of  reading  skill 

8 

9 

10 

10 

9 

6 

10 

Lack  of  suitable  books  at  home 

6 

7 

7 

8 

7 

8 

5 

Lack  of  public  library 
facilities 

7 

11 

8 

4 

10 

9 

8 

Lack  of  reading  time  because  of 
homework  assignments 

3 

1 

1 

3 

1 

3 

4 

Lack  of  reading  time  because  of 
necessary  part-time  employment 

12 

8 

9 

12 

11 

11 

12 

Lack  of  reading  time  because  of 
other  worthwhile  hobbies 

5 

2 

4 

5 

4 

4 

3 

Lack  of  reading  time  because  of 
home  duties 

1 

5 

3 

1 

2 

1 

2 

Spare  time  is  occupied  with 
television  or  movies 

4 

3 

5 

6 

5 

5 

7 

Preference  for  magazines 

9 

6 

6 

7 

6 

77 

6 

Preference  for  comic  books 

11 

10 

11 

9 

8 

10 

9 

Too  much  of  my  time  is  occupied 
in  travelling  to  and  from 
school 

10 

12 

12 

11 

12 

12 

11 
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TABLE  29 


I.  (a)  DID  STUDENTS  FIND  READING  PLEASURABLE? 


ANSWERS:  AGES  12-17 

Age 

Yes 

No 

12 

371 

23 

13 

768 

60 

14 

1266 

96 

15 

1039 

103 

16 

263 

45 

17 

55 

8 

TABLE  30 

ANSWERS:  BOYS -GIRLS 

Sex 

Yes 

No 

Boys 

1737 

240 

Girls 

2059 

99 

TABLE  31 

ANSWERS :  GRADE  VII -IX 

Grade 

Yes 

No 

VII 

860 

78 

VIII 

951 

82 

IX 

1983 

181 

TABLE  32 

• 

ANSWERS:  TYPE  OF  SCHOOL 

Yes 

No 

Div. 

1306 

101 

City 

662 

71 

Town 

741 

59 

Village 

345 

29 

R .C .Sep 

160 

21 

Cons . 

302 

32 

Rural 

231 

14 

TABLE  33 
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I.  (b)  WHY  STUDENTS  FOUND  READING  A  PLEASURE 
RANK  OF  REASONS:  AGES  12-17 


12  1  13 

14 

15 

16 

17 

Teachers  have  encouraged  me  to  read 

8 

7 

8 

8 

6 

6 

There  is  much  reading  done  in  my  home 

6 

6 

6 

7 

7 

7 

I  feel  real  excitement  as  I  read 

I  like  to  imagine  myself  in  the  place 

1 

1 

2 

2 

3 

2 

of  the  hero  or  heroine 

I  have  developed  the  habit  of  getting 

4 

4 

5 

5 

5 

5 

books  from  a  library 

The  manner  in  which  some  writers  describe 

10 

10 

10 

10 

10 

9 

things  pleases  me 

3 

5 

3 

3 

2 

3 

It  is  my  hobby 

7 

9 

9 

9 

9 

10 

I  like  to  imagine  myself  in  other  places 

9 

8 

7 

6 

8 

8 

Itv*s  a  quiet  pastime 

2 

2 

1 

1 

1 

1 

It  satisfies  my  curiosity 

5 

3 

4 

4 

4 

4 

TABLE  34 

FREQUENCY  AND  RANK  OF  REASONS:  BOYS -GIRLS 


Boys 

f  Rank 

- - - 1 

Girls 
f  Rank 

Teachers  have  encouraged  me  to  read 

344 

6 

336 

9 

There  is  much  reading  done  in  my  home 

341 

T. 

435 

6 

I  feel  real  excitement  as  I  read 

828 

1 

953 

2 

I  like  to  imagine  myself  in  the  place  of 
the  hero  or  heroine 

411 

5 

597 

4 

I  have  developed  the  habit  of  getting- 
books  from  a  library 

181 

9 

271 

10 

The  manner  in  which  some  writers  describe 
things  pleases  me 

573 

4 

701 

3. 

It  is  my  hobby 

157 

10 

382 

7 

I  like  to  imagine  myself  in  other  places 

301 

8 

360 

8 

It's  a  quiet  pastime 

809 

2 

1070 

1 

It  satisfies  my  curiosity 

605 

3 

479 

5 
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TABLE  35 

I.  (b)  WHY  STUDENTS  FOUND  READING  A  PLEASURE 


FREQUENCY  AND  RANK  OF  REASONS:  GRADES  VII -IX 


VII 

VIII 

IX  I 

f 

Rank 

f 

Rank 

f  - 

lank  j 

Teachers  have  encouraged  me  to  read 
There  is  much  reading  done  in  my 

181 

6 

210 

6 

292 

8 

home 

175 

7 

174 

8 

424 

6 

I  feel  real  excitement  as  I  read 

I  like  to  imagine  myself  in  the 

489 

1 

447 

1 

842 

2 

place  of  the  hero  or  heroine 

I  have  developed  the  habit  of  get- 

221 

5 

300 

3 

486 

5 

ting  books  from  a  library 

The  manner  in  which  some  writers 

121 

10 

132 

10 

197 

10 

describe  things  pleases  me 

248 

3 

299 

4 

725 

3 

It  is  my  hobby 

I  like  to  imagine  myself  in  other 

139 

9 

138 

9 

259 

9 

places 

150 

8 

176 

7 

338 

7 

It's  a  quiet  pastime 

507 

2 

431 

2 

1041 

1 

It  satisfies  my  curiosity 

228 

4 

294 

5 

562 

4 

TABLE  36 

RANK  OF  REASONS:  TYPE  OF  SCHOOL 


"  " 

Div. 

■ 

City 

Town 

Vill¬ 

age 

R.C . 

Sep. 

Cons. 

Rural 

Teachers  have  encouraged  me 
to  read 

7 

8 

7 

9 

7 

7 

6 

There  is  much  reading  done 
in  home 

6 

7 

6 

6 

6 

4 

7 

I  feel  real  excitement  as  I 
read 

2 

2 

1 

2 

2 

1 

2 

I  like  to  imagine  myself  in 
the  place  of  the  hero  or 
heroine 

4 

5 

5 

5 

5 

5 

5 

I  have  developed  the  habit  of 
getting  books  from  a  library 

10 

9 

10 

10 

10 

10 

10 

The  manner  in  which  some 
writers  describe  things 
pleases  me 

3 

3 

3 

3 

3 

3 

4 

It  is  my  hobby 

9 

10 

9 

8 

9 

9 

8 

I  like  to  imagine  myself  in 
other  places 

8 

6 

8 

7 

8 

8 

9 

It’s  a  quiet  pastime 

1 

1 

2 

1 

1 

2 

1 

It  satisfies  my  curiosity 

5 

4 

4 

4 

4 

6 

3 
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TABLE  37 

J.  BOOKS  WHICH  STUDENTS  WOULD  READ  INDEPENDENTLY 

OF  THE  SCHOOL 


RANK  OF  PREFERENCES:  AGES  12-17 


12 

13 

J£ 

15 

16 

17 

Comic  books 

3 

o 

O 

5 

6 

5 

4 

Books  recognized  as  classics,  such 
as  Jane  Byre,  Tale  of  Two  Cities, 
Ivanhoe 

2 

J 

2 

2 

4 

2 

Book  club  selections,  such  as  Book- 

? 

'  of-the-Month  novels 

4 

4 

3 

3 

3 

6 

!  Book  condensations  that  are  popular 
among  grown-ups 

6 

6 

& 

6 

9 

! 

3 

School  textbooks 

7 

7 

i  7 

i  7 

7 

7 

Exciting- looking  novels  from  the 
newsstands 

5 

i  5 

1 

4 

4 

1 

• 

5 

Books  from  public  libraries 

1 

1 

1 

1 

2 

1 

No  books 

8 

8 

8 

8 

8 

TABLE  38 

FREQUENCY  AND  RANK  OF  REFERENCES:  BOYS -GIRLS 


i  -  -  - 

j 

i 

Boys 

Girls 

1 

i 

f 

Rank 

f 

Rank  | 

Comic  Books 

Books  recognized  as  classics,  such  as 

789 

2 

559 

6 

Jane  Eyre,  A  Tale  of  Two  Cities,  Ivanhoe 
Book  club  selections,  such  as  Book-of-the- 

764 

3 

961 

2 

i 

} 

Month  novels 

626 

5 

821 

o  : 

O 

Book  condensations  that  are  popular  among 

grown-ups 

460 

6 

572 

5 

!  School  textbooks 

|  235 

7 

261 

7 

Exciting-looking  novels  from  the  news  stand 

718 

4 

657 

4 

Books  from  public  libraries 

901 

1 

1403 

1 

No  books 

195 

8 

95 

8 

Number  of  Cases 

1981 

2155 
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TABLE  39 

J.  BOOKS  WHICH  STUDENTS  WOULD  READ  INDEPENDENT 

OF  THE  SCHOOL 


FREQUENCY  AND  RANK  OF  PREFERENCES:  GRADES  VI I -IX 


VII 

VIII 

IX 

f 

Rank 

f 

Rank 

f 

Rank 

Comic  books 

Books  recognized  as  classics,  such 

408 

3 

367 

5 

564 

6 

Jane  Eyre,  A  Tale  of  Two  Cities, 
Ivanhoe 

446 

2 

406 

2 

874 

2 

Book  cluh  selections,  such  as 
Book-of-the  Month  novels 

Book  condensations  that  are  popular 

283 

4 

373 

3 

782 

3 

among  grown-ups 

166 

6 

243 

6 

621 

5 

School  textbooks 

Exciting-looking  novels  from  the 

151 

7 

116 

7 

226 

7 

newsstands 

255 

5 

312 

4  ! 

745 

4 

Books  from  public  libraries 

539 

1 

556 

1 

1212 

1 

No  books 

61 

8 

 1 

71 

8 

158 

8 

TABLE  40 

RANK  OF  PREFERENCES:  TYPE  OF  SCHOOL 


r" . . 

viii- 

R.C. 

— — — 

Div. 

City 

Town 

age 

Sep. 

Cons. 

Rural 

Comic  Books 

Books  recognized  as  classics, 

! 

5 

6 

3 

5 

3 

4 

1 

such  as  Jane  Eyre,  A  Tale  of 
Two  Cities,  Ivanhoe 

2 

2 

2 

2 

2 

2 

2 

Book  club  selections,  such  as 
Book-of -the -Month  novels 

Book  condensations  that  are 

3 

3 

5 

3 

4 

3 

3 

1 

popular  among  grown-ups 

6 

5 

6 

6 

6 

6 

6 

School  textbooks 
Exciting-looking  novels  from 

7 

7 

7 

7 

7 

7 

7  j 

the  newsstands 

4 

4 

4 

4 

4 

5 

2 

Books  from  public  libraries 

1 

3. 

1 

1 

1 

1 

4 

No  books 

8 

8 

8 

8 

8 

8 

8 
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TABLE  41 

K.  THE  READING  HABITS  OF  JUNIOR  HIGH  SCHOOL  STUDENTS 
RANK  OF  HABITS:  AGES  12-17 


12 

13 

14 

15 

16 

i-17  4 

At  every  opportunity 

In  preference  to  other  forms  of 

3 

3 

3 

2 

4 

f 

I 

3 

recreation 

6 

6 

7 

6 

6 

6 

When  I  am  required  to  read 

5 

5 

4 

5 

3 

4  I 

Daily 

Whenever  there  is  nothing  more 

4 

4 

6 

T. 

7 

7 

interesting  to  do 

Often  when  I  should  be  doing 

2 

\ 

i 

1 

1 

1 

1 

assignments  in  school  subjects 
Mostly  during  free  reading  periods 

7 

! 

7 

5 

4 

5 

5 

at  school 

* 

2 

2 

3 

2 

2 

TABLE  .42 

FREQUENCY  AND  RANK  OF  HABITS:  BOYS -GIRLS 


Boys 

f  Rank 

Girls 
f  Rank 

At  every  opportunity 

506  4 

1046  2 

In  preference  to  other  forms  of 

recreation 

357  6 

481  5 

When  I  am  required  to  read 

574  3 

463  7 

Daily 

348  7 

509  4 

Whenever  there  is  nothing  more 

interesting  to  do 

1343  1 

1209  1 

Often  when  I  should  be  doing  assign- 

ments  in  school  subjects 

461  5 

478  6 

Mostly  during  free  reading  periods 

at  school 

889  2 

847  3 

Number  of  Cases 

1986 

2166 
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TABLE  43 

K.  THE  READING  HABITS  OF  JUNIOR  HIGH  SCHOOL  STUDENTS 
FREQUENCY  AND  RANK  OF  HABITS:  GRADES  VI I -IX 


1  -  vii  i 

f  Rank  ■ 

VIII 

f  Rank 

,  IX 
f  Rank 

At  every  opportunity 

376 

3 

399 

3 

781 

2 

In  preference  to  other  forms  of 
recreation 

176 

6  i 

186 

7 

479 

6 

When  I  am  required  to  read  daily 

224 

4 

272 

540 

5 

Daily 

200 

5 

252 

5 

400 

7 

Whenever  there  is  nothing  more 
interesting  to  do 

574 

1 

631 

1 

1345 

1 

Often  when  I  should  be  doing  assign¬ 
ments  in  school  subjects 

175 

7 

206 

6 

558 

4 

1  Mostly  during  free  reading  perios 
at  school 

k= - 

|  514 

2 

504 

2 

713 

3 

TABLE  44 


L.  WHY  STUDENTS  READ  THE  LEISURE  READING  BOOKS 


RANK  OF  REASONS :  AGES  12-17 


T 

4- 


12 


To  help  me  to  choose  a  career 
To  help  me  with  school  subjects 
To  help  me  to  solve  personal  problems 
To  learn  about  other  people  and 
places 

To  gain  more  information  about  a 
hobby  or  handicraft 
To  get  away  from  unpleasant  things 
in  life 

To  keep  up  with  others  in  the  class 

For  sheer  enjoyment 

Because  it  is  expected  of  me 


3 

5 

6 


7 
9 
1 

8 


13 

14 

15  ! 

16 

17 

3 

3 

3 

3 

5 

4 

4 

4 

4 

3 

5 

5 

5 

5 

4 

2 

2 

2 

2 

1 

6 

6 

6 

6 

6 

7 

7 

7 

7 

7 

8 

9 

9 

9 

9 

1 

!  1 

1 

1 

2 

9 

8 

8 

8 

8 
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TABLE  45 

L.  WHY  STUDENTS  READ  THE  LEISURE  READING  BOOKS 
FREQUENCY  AND  RANK  OF  REASONS:  BOYS-GIRLS 


f 

Boys 

Rank 

f 

Girls 

Rank 

To  help  me  to  choose  a  career 

452 

5 

680 

3 

To  help  me  with  school  subjects 

520 

4 

508 

5 

To  help  me  solve  personal  problems 

280 

6 

613 

4 

To  learn  about  other  people  and  places 

1058 

2 

1294 

2 

To  gain  more  information  about  a  hobby 
or  handicraft 

574 

3 

207 

7 

To  get  away  from  unpleasant  things  in  life 

249 

7 

258 

6 

To  keep  up  with  others  in  the  class 

127 

9 

78 

9 

For  sheer  enjoyment 

1346 

1 

1689 

1 

Because  it  is  expected  of  me 

173 

8 

120 

8 

Number  of  cases 

1986 

2178 

TABLE  46 

FREQUENCY  AND  RANK  OF  REASONS:  GRADES  VII -IX 


■  '  ;  '  . . 

f 

VII 

Rank 

f 

VIII 

Rank 

f 

IX 

Rank 

Jo  help  me  choose  a  career 

265 

3 

311 

3 

563 

3 

To  help  me  with  school  subjects 

254 

4 

258 

4 

510 

4 

To  help  me  solve  personal  problems 

204 

5 

251 

5 

443 

5 

To  learn  about  other  people  and  places 
To  gain  more  information  about  a 

526 

2 

574 

2 

1247 

2 

hobby  or  handicraft 

To  get  away  from  unpleasant  things 

222 

6 

208 

6 

348 

6 

in  life 

118 

7 

128 

7 

259 

7 

To  keep  up  with  others  in  the  class 

68 

8 

57 

9 

79 

9 

For  sheer  enjoyment 

663 

1 

711 

1 

1667 

1 

Because  it  is  expected  of  me 

49 

9 

79 

8 

161 

8 

Number  of  Cases 

944 

1043 

2177 
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TABLE  47 


M.  HAS  LEISURE  READING  IMPROVED  READING  ABILITY? 


RANK  OF  GAINS:  AGES  12-17 


12 

r13- 

- 

15 

16 

— 

17 

Ability  to  distinguish  from  poor 
books 

2 

2 

2 

2 

2 

3 

Ability  to  read  books  with  in- 

volved  plots 

7 

7 

8 

8 

8 

9 

Ability  to  discover  the  author’s 

| 

purpose 

8 

9 

9 

9 

9 

7  i 

Ability  to  understand  and  use  more 
advanced  vocabulary 

3 

3 

3 

3 

4 

2 

Ability  to  appreciate  well- 

written  books 

5 

6 

4 

6 

5 

6 

Ability  to  read  faster  with  under- 

standing 

1 

1 

1 

1 

1 

1 

Ability  to  discuss  books  with 

authors  intelligently 

11 

11 

11 

11 

11 

11 

Ability  to  acquire  new  information 

4 

4 

5 

4 

3 

5 

Ability  to  distinguish  good  acts 

from  bad  acts 

10 

10 

10 

10 

10 

10 

Ability  to  skim 

9 

8 

7 

7 

7 

8 

Ability  to  understand  the 

problems  of  others 

6 

5 

6 

5 

6 

4 
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TABLE  48 


M.  HAS  LEISURE  READING  IMPROVED  READING  ABILITY? 
FREQUENCY  AND  RANK  OF  GAINS:  BOYS -GIRLS 


Boys 

f  Rank 

f 

Girls 

Rank 

Ability  to  distinguish  good  from 

poor  books 

789 

2 

875 

2 

Ability  to  read  books  with  involved 
plots 

350 

7 

307 

7 

Ability  to  discover  the  author's 

purpose 

274 

9 

278 

9 

Ability  to  understand  and  use  more 

advanced  vocabulary 

627 

3 

806 

3 

Ability  to  appreciate  well-written 
books 

429 

5 

594 

5 

Ability  to  read  faster  with  under¬ 
standing 

1169 

1 

1321 

1 

Ability  to  discuss  books  and 
authors  intelligently 

103 

11 

120 

ii  ! 

Ability  to  acquire  new  information 

590 

4 

508 

6 

Ability  to  distinguish  good  acts 

from  bad  acts 

136 

10 

147 

10 

Ability  to  skim 

357 

6 

306 

8 

Ability  to  understand  the  problems 

of  others 

294 

8 

680 

4 

Number  of  Cases 

1943 

2163 
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TABLE  49 

M.  HAS  LEISURE  READING  IMPROVED  READING  ABILITY? 
FREQUENCY  AND  RANK  OF  GAINS:  GRADES  VII -IX 


VII 

f  Rank 

VI 1 1 
f  Rank 

f 

IX 

Rank 

Ability  to 
books 

distinguish  good  from  poor 

375 

2 

448 

2 

838 

2 

Ability  to 
plots 

read  books  with  involved 

148 

8 

165 

8 

3.46 

7 

Ability  to 
purpose 

discover  the  author ’s 

143 

9 

123 

9 

283 

9 

Ability  to 
advanced 

understand  and  use  more 
vocabulary 

315 

3 

353 

3 

771 

3 

Ability  to 
books 

appreciate  well-written 

245 

4 

263 

4 

515 

6 

Ability  to 
standing 

read  faster  with  under- 

581 

1 

639 

1 

1264 

1 

Ability  to 
authors 

discuss  books  and 
intelligently 

48 

11 

57 

U 

119 

11 

Ability  to 

acquire  new  information 

237 

5 

252 

5 

613 

4  i 

Ability  to 
from  bad 

distinguish  good  acts 
acts 

73 

10 

77 

10 

132 

10 

Ability  to 

skim 

149 

7 

178 

7 

333 

8 

Ability  to  understand  the  problems 
of  others 

196 

6 

.  ... 

247 

6 

534 

5 

Number  of  Cases 

928 

m 

1031 

2147 
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TABLE  50 

N.  STUDENT’S  SUGGESTIONS  FOR  IMPROVING  THE  PROGRAM 


RANK  OF  NEEDS:  AGES  12 

-17 

12 

13 

15 

16 

1 

17 

More  teacher-help  in  learning  to 

understand  books 

12 

12 

12 

12 

11 

!  ii 

More  class  discussion  of  certain  books 

6 

3 

4 

4 

6 

3 

Fewer  written  book  reports 

More  than  ten  books  as  a  minimum 

9 

9 

S 

8 

6 

5 

9 

requirement 

More  outlining  by  the  teacher  of 

7 

7 

7 

8 

10 

5 

selected  books 

10 

11 

11 

11 

12 

6 

More  oral  reporting  to  the  class  on 
favorite  books 

More  readings  by  the  teacher  or 

2 

4 

5 

5 

4 

8 

students  from  favorite  books 

4 

6 

6 

9 

7 

10 

More  talks  by  librarians,  authors  or 

other  experts  on  books 

More  combining  of  leisure  reading  with 

8 

8 

9 

7 

8 

4 

current  science  and  social  studies 
units 

3 

5 

3 

3 

2 

t 

7 

More  relation  and  connection  with  the 
prescribed  literature  text 

Better  descriptions  of  books  listed 

11 

! 

10 

10 

10 

9 

12 

in  the  reading  lists 

2 

2 

2 

2 

3 

2 

More  books  of  interest  to  me 

1 

1 

1 

1 

i 
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TABLE  51 

N.  STUDENT'S  SUGGESTIONS  FOR  IMPROVING  THE  PROGRAM 
FREQUENCY  AND  RANK  OF  NEEDS:  BOYS-GIRLS 


f 

Boys 

Rank 

f 

Girls 

Rank 

More  teacher -help  in  learning  to  under¬ 
stand  books 

121 

12 

168 

12 

More  class  discussion  of  certain  books 

416 

4 

528 

3 

Fewer  written  book  reports 

378 

6 

268 

10 

More  than  ten  books  as  a  minimum 
requirement 

309 

8 

336 

8 

More  outlining  by  the  teacher  of 
selected  books 

166 

11 

212 

11 

More  oral  reporting  to  the  class  on 
favorite  books 

404 

5 

454 

! 

5 

More  readings  by  the  teacher  or  students 
from  favorite  books 

316 

7 

395 

| 

6 

More  talks  by  librarians,  authors  or 
other  experts  on  books 

239 

9 

380 

7 

More  combining  of  leisure  reading  with 
current  science  and  social  studies 
units 

499 

3 

480 

4 

‘  More  relation  and  connection  with  the 
prescribed  literature  text 

183 

10 

284 

9 

Better  descriptions  of  the  books 
listed  in  the  reading  lists 

501 

2 

645 

2 

More  books  of  interest  to  me 

1329 

1 

1365 

1 

Number  of  Cases 

1975 

2157 
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TABLE  52 

STUDENT'S  SUGGESTIONS  FOR  IMPROVING  THE  PROGRAM 
FREQUENCY  AND  RANK  OF  NEEDS:  GRADES  VII -IX 


VII 

VIII 

IX 

f 

Rank 

f 

Rank 

f 

Rank 

More  teacher -help  in  learning  to 
understand  books 

More  class  discussion  of  certain 

80 

12 

74 

12 

134 

12 

books 

240 

3 

243 

3 

460 

4 

Fewer  written  book  reports 

More  than  ten  books  as  a  mini- 

132 

9 

132 

9 

382 

5 

mum  requirement 

More  outlining  by  the  teacher 

164 

7 

195 

7 

290 

9 

of  selected  books 

105 

10 

89 

11 

182 

11 

More  oral  reporting  to  the  class 
on  favorite  books 

More  readings  by  the  teacher  or 

246 

2 

242 

4 

376 

6 

students  from  favorite  books 

205 

5 

196 

6 

307 

8 

More  talks  by  librarians,  authors 
or  other  experts  on  books 

More  combining  of  leisure  reading 

135 

8 

144 

8 

340 

7 

with  current  science  and  social 
studies  units 

183 

6 

221 

5 

574 

3 

More  relation  and  connection 

with  the  prescribed  liter¬ 
ature  text 

81 

11 

105 

10 

280 

10 

Better  descriptions  of  the  books 

listed  in  the  reading  lists 

213 

4 

280 

2 

649 

2 

More  books  of  interest  to  me 

622 

1 

687 

1 

1382 

1 

. 

Number  of  Cases! 938 

1035 

2159 
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TABLE  53 

NUMBER  OF  TEACHERS  REPORTING  FROM  EACH  OF  THE  TYPES  OF  SCHOOL 


Junior 
High  Only 

Combined  Jr. and 
Senior  High 

Totals 

Divisional 

249 

62 

311 

City 

154 

1 

155 

Town 

71 

11 

82 

Village 

48 

12 

60 

R  .C  .Separate 

43 

4 

47 

Consolidated 

43 

8 

51 

Rural 

86 

11 

97 

694 

109 

803 

TABLE  54 

; 

DISTRIBUTION  SIZE  OF  THE  SCHOOL  IN  EACH  OF  THE  TYPES  OF  SCHOOL  REPORTING 


No. of  Rooms 

Div. 

City 

rown  yillage 

_ _ I _ _  ... 

R.C.Sep. 

Cons . 

Rural 

1-3 

205 

30 

28 

49 

27 

54 

89 

4-6 

55 

20 

21 

7 

9 

3 

4 

7-10 

30 

29 

31 

3 

3 

2 

2 

11-15 

12 

26 

6 

1 

6 

2 

16-20 

8 

21 

2 

1 

21-30 

5 

20 

2 

1 

Over  30 

5 

1 

1 

TABLE  55 

DISTRIBUTION  OF  ENROLMENTS  OF  STUDENTS  FOR  WHICH  TEACHERS 
OF  LEISURE  READING  WERE  RESPONSIBLE 


Div. 

City 

Town 

Village 

R.C .Sep. 

Cons. 

Rural 

1-29 

200 

20 

30 

45 

25 

32 

89 

30-49 

85 

36 

25 

10 

12 

13 

5 

50-69 

24 

39 

12 

6 

6 

6 

2 

70-89 

6 

20 

7 

3 

1 

90  and 

more 

6 

40 

3 

3 

1 

1 

!  •  - 
.  .  L 


'  ' 


.  . 

x  ' 


..  ».  .  . 


x.  ,  ..  . 
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TABLE  56 

DISTRIBUTION  OF  TIME  ALLOTTED  EACH  WEEK  TO  LEISURE  READING 


Time  (in  Min.) 

Number  of  Classes 

0-14 

153 

15-29 

155 

30-44 

298 

45-59 

89 

60-74 

52 

More  than  74 

20 

TABLE  57 

DISTRIBUTION  OF  LIBRARIES  ACCORDING  TO  TYPE  OF  SCHOOL 


Central 

Classroom 

Public 

Travelling1 

Div. 

167 

152 

58 

29 

City 

117 

67 

64 

31 

Town 

51 

35 

32 

5 

Village 

27 

34 

12 

6 

R.C.Sep. 

24 

23 

13 

3 

Cons . 

24 

31 

10 

3 

Rural 

29 

70 

10 

14 

TABLE  58 

DISTRIBUTION  OF  NUMBER:  OF  BOOKS  FROM  READING  FOR  PLEASURE 
IN  JUNIOR  HIGH  SCHOOL  LIBRARIES 


Number  of 
Books 

Div. 

Qity 

Town 

Village 

R.C .Sep. 

Cons. 

Rural 

25-49 

42 

11 

9 

16 

4 

10 

46 

50-99 

69 

16 

12 

8 

11 

2 

19 

100-199 

75 

19 

21 

7 

19 

7 

11 

200-299 

28 

22 

11 

14 

1 

9 

4 

300-399 

19 

10 

6 

4 

2 

1 

400  &  Over  32 

35 

2 

3 

2 

1 

1  Travelling  libraries  are  provided  by  some  school  divisions  and 
by  the  Department  of  Extension,  University  of  Alberta. 
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TABLE  59 

DISTRIBUTION  OF  NUMBER  OF  BOOKS,  NOT  FROM  READING  FOR  PLEASURE, 

IN  JUNIOR  HIGH  SCHOOL  LIBRARIES 


Number  of 

Type  of 

School 

1 - 1 - 1 

Books 

Div. 

City 

Town 

Village 

R.C.Septi 

Cons*  'Rural 

,  ,  4  - 

25-49 

62 

16 

11 

14 

•  3 

3  2 

50-99 

56 

11 

16 

8 

9 

•  * 

4  ■  2 

100-199 

39 

18 

9 

6 

3 

5  ‘  6 

200-299 

16 

19 

1 

7 

4 

4  j  1 

300-399 

7 

8 

4 

9 

4 

3 

400  &  Over 

29 

1 

20 

5 

5 

o 

J  1 

i— - . —  ■■■  —  ■> 

TABLE  60 

LIBRARY  SUPERVISION  IN  THE  JUNIOR  HIGH  SCHOOLS 


Personnel 

Type  of  School 

Div. 

City 

Town 

Village 

R.C .Sep. 

Cons. 

.Rural 

Part-time  Librarian 

16 

3 

2 

1 

1 

4  1 

Full-time  Librarian  ^ 

21 

8 

14 

4 

7 

6 

4 

Teacher 

156 

86 

46 

38 

21 

32 

73 

Student  Committee 

1  Under  Teacher 

132 

66 

22 

18 

19 

11 

27 

Volunteer  from  Outside 

Organization 

11 

1 

2 

4 

L 

TABLE  61 

DISTRIBUTION  OF  PREPARATION  FOR  LEISURE  READING:  TEACHERS 


University  Courses  430 
Library  Training  28 
Library  Experience  105 
Interest  in  Books  539 


1  The  figures  regarding  full-time  librarians  cannot  be  considered 
as  valid.  The  terms  ’library*  and  'librarians’  were  misinterpreted  by 
some  teachers. 


<  .  . ■.  ,  . 


; 

: 

.  . 

0  ;i  .. 

. 

1  l 

• 

-  .  ,  !i  ..  .  l'  ,  .  . . 


.  ....  I.vi 


'  V .. 


» 


■ 


:  ,  i  •  .V  .  .  t  •  i\ 


153 


TABLE  62 

DISTRIBUTION  OF  NUMBER  OF  UNIVERSITY  COURSES  IN  ENGLISH: 
TEACHERS  OF  LEISURE  READING 


No. 

of  Courses 

1 

— 

2 ! 

3 

4 

-  *  •  — 

5 

6 

1 

r""-— ■ 

8 

No. 

of  Teachers 
-  _ 1 

155 

_ 

13  2j 

62 

35 

30 

- - 

9 

4 

3 

TABLE  63 

DISTRIBUTION  OF  PERCENTAGE  OF  BOOKS  LISTED  IN  READING  FOR  PLEASURE 

READ  BY  TEACHERS 


Percent 

Number 

of  Teachers 

0-9 

• 

j 

101 

10-19 

| 

141 

20-29 

134 

30-39 

107 

40-49 

68 

50-59 

77 

[  60-69 

V 

i 

58 

i 

70-79 

? 

37 

f 

80  or  more 

i 

15 

1 

1 

Number  reporting 

730 

j 

- y 

TABLE  64 


DISTRIBUTION  OF  PERCENTAGE  OF  READING  FOR  PLEASURE  BOOKS  WITH 
WHICH  TEACHERS  ARE  ACQUAINTED  THROUGH  CONDENSATIONS  AND 

SKIMMING 


Percent 

0-9 

10-19 

20-29 

30-39 

40-49 

50-59 

60-69 

70-79 

80  or  more 


Number  of  Teachers! 


Number  Reporting 


60 

102 

105 

97 

57 

85 

67 

74 

39 


687 
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TABLE  65 


DISTRIBUTION  OF  TECHNIQUES  USED  BY  TEACHERS  IN  DIRECTING 

STUDENTS’  LEISURE  READING 


j 

Frequency 

Encouraged  the  students  to  read  a  variety 

1 

of  books 

602 

Urged  the  students  to  read  certain  books 
Encouraged  the  students  to  read  books  that 
supplement  the  literature,  social  studies 

399 

or  science 

Encouraged  the  students  to  read  books  of 

367 

recognized  quality 

347 

Allowed  free  choice 

292 

Allowed  for  individual  differences  in  reading 
Provided  graded  material  for  reluctant  or 

169 

inept  readers 

Insisted  that  some  factual  books  (or  certain 

130 

groups  of  books)  be  read 

Restricted  the  students'  reading  to  a  list 

107 

approved  by  teacher 

73 

. 
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TABLE  66 

DISTRIBUTION  OF  TECHNIQUES  OF  MOTIVATION  EMPLOYED  BY  TEACHERS 


Method 

frequency 

Informal  talks  and  hints  about  books 

523 

Formal  talks  on  books  by  the  teacher 

38 

Readings  by  the  teacher  from  appropriate  books 

284 

Voluntary  records  iof  the  pupils'  reading  made 

I 

available  to  the  class 

92 

i 

Explanation  by  the  teacher  of  what  to  look  for 

J 

in  a  given  book 

114 

1 

Advice  about  book  selection  given  by  teacher, 

formally  or  informally 

295 

Recommendations  regarding  certain  books  on  subjects 

! 

related  to  the  literature  and  social  studies 

339 

Discussion  of  films,  tape-recordings  and  discs 

from  audio-visual  and  other  aids 

48 

Reference  to  book,  lists  from  the  literature,  social 

studies  and  other  content  courses 

192 

Reference  to  careers  and  hobbies 

105 

1 

‘  Semi -formal  book  club  discussions  in  class 

207 

I  Formal  oral  reports  by  the  students  to  the  class 

:.260 

Readings  by  the  students  to  the  class 

186 

Talks  by  librarians  and  authors 

23 

Student  membership  in  book  clubs  such  as  the 

Arrow  Book  Club 

226 

Drawing  of  pictures  depicting  episodes  read  from  books 

125 

Dramatization  of  parts  of  books 

65 

Donation  of  books  by  the  students  and  talks  by  donors 

132 

Study  of  professional  book  reviews  in  the  Alberta 

! 

daily  papers  and  magazines 

92 

Criticism  and  comment  on  book  jackets 

157 

Preparation  of  a  reader's  scrapbook 

5 

Number  Reporting 

) 
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TABLE  67 

DISTRIBUTION  OF  TEACHERS’  MEANS  OF  CHECKING  LEISURE  READING 


Means 

Frequency 

./ritten  report 

An  oral  reporting  method 

Students’  word  that  he  has  read  a  book 

Leisure  reading  check  cards 

Discussions  in  class 

A  private  report  to  the  teacher 

Set  of  questions  on  the  book 

634 

269 

217 

204 

195 

122 

90 

Number  Reporting 

790 

TABLE  68 

DISTRIBUTION  OF  TEACHERS’  OPINIONS  OF  STUDENTS ’ PREFERENCES 

FOR  NON-FICTION’  BOOKS 


Category 

Frequency 

Sports 

647 

Science  &  Invention 

457 

Explorations 

350 

Biography  &  Biographical  Adventure 

349 

War 

147 

Hobbies 

141 

Occupations 

122 

Se  If  -I  mpr  o  veme  nt 

65 

_  ...  j . 

TABLE  69 

DISTRIBUTION  OF  TEACHERS'  OPINIONS  OF  STUDENTS'  PREFERENCES 

FOR  FICTION  BOOKS 


Category 

Frequency 

Animal 

472 

Mystery  and  Detective 

407 

Adventure  (youth) 

349 

Western 

262 

Sports 

246 

Love 

134 

Adventure  (adult) 

130 

Humor 

130 

Personal  Achievement 

118 

Science 

82 

Travel 

48 

Magic  and  Phantasy 

14 

Number  Reporting 

793 
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TABLE  70 

TEACHERS’  CRITERIA  FOR  SUGGESTING  A  BOOK  TO  A  STUDENT 


Criteria  Number  of 

Teacher  Choices 


The  interests  of  the  particular  student 

699 

The  challenge  to,  and  development  of,  the 

students  reading  ability 

380 

The  potential  of  the  book  to  teach  the  student 

something  of  practical,  moral  or  emotional  value 

315 

The  popularity  of  the  book  with  the  students 

generally 

285 

The  close  relationship  of  the  subject  with  some 

class  work 

190 

The  value  of  the  book  in  the  teacher’s  opinion 

187 

The  established  literary  merit  of  the  book 

152 

_  1 

Number  Reporting 

795 

— 

— 

TABLE  71 

STUDENT  GAINS  FROM  LEISURE  READING  BY  STUDENTS 


Gains  Frequency 

A  love  of  books 

400 

An  increase  in  reading  skill 

395 

A  vicarious  understanding  of  living  and 
experiencing 

359 

Accumulation  of  a  fund  •  of  knowledge 

297 

The  establishment  of  a  hobby  or  rewarding  pastime 

206 

A  better  understanding  of  character  and  motives 

134 

A  development  of  better  literary  taste 

130 

An  increase  in  literary  appreciation 

119 

An  increase  in  powers  of  judgment  and  toleration 

108 

A  better  understanding  of  novel  construction 

74 

Number  Reporting 

793  1 
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TABLE  72 

EXTENT  TO  WHICH  THE  OBJECTIVES  OF  TILE  LEISURE  READING  PROGRAM 
ARE  BEING  MET  IN  JUNIOR  HIGH  SCHOOLS:  NUMBER  OF  TEACHERS 


I  Development  of  reading  habit 

II  Enjoyment  through  reading 


Yes 

Probable 

Doubtful 

No 

331 

367 

84 

0 

421 

333 

28 

0 

65 

449 

255 

13 

TABLE  73 

THE  DEGREE  TO  WHICH  STUDENTS  ARE  MEETING  READING  REQUIREMENTS : 

NUMBER  OF  TEACHERS 


Percentages  of  students 
Meeting  Requirements 

JRequirements 

’^uanr 

tity 

Qual¬ 

ity 

Var¬ 

iety 

Pleas¬ 

ure 

Effi¬ 

ciency 

Benefit 

0-  19 

21 

35 

29 

18 

23 

15 

20-29 

26 

52 

56 

22 

64 

59 

30-39 

59 

106 

124 

74 

88 

84 

40-49 

69 

120 

153 

82 

137 

110 

50-599 

155 

232 

235 

194 

235 

217 

60-79 

238 

185 

162 

273 

178 

201 

80  or  more 

209 

45 

34 

114 

37 

88 

Number  Reporting 

777 

775 

793 

777 

762 

774 

: .  . 


-  .„. 


. .i  ...  .. .'.  '  ' 

.  :  .i<  . 


.  \ .  .  •  ... 
...  .  ..  ' . 


. 

...  IJ  -Jf  uv< 

. 

.  . 

.!£*» 

e  ; 

; . . 

:  ' . 


.  :  i*. .  ;  ..  i.  ■  .  L.  :  •  ’ 

. v  t  . . 


. 

.  :  -  • 

: 

« 

JL.. 

• 

.  .1 

■  . 

,.  : 

!•  1 

.  . 

■  -V  . 

(>.  : 

•  > 

.  . 

;  •  .  .....  %.  . 

— 

. 


159 


TABLE  74 

DISTRIBUTION  OF  TEACHER  OPINION  REGARDING  FACTORS  WHICH 
ADVERSELY  AFFECT  LEISURE  READING 


Adverse  Factors 

Frequency 

Too  many  distractions  (sports , radio ,  TV,  movies) 

for  the  student 

664 

Too  little  effort  on  the  part  of  students 

Too  many  demands  upon  the  student  (homework,  social 

386 

engagements ) 

Too  little  knoivledge  of  books  and  techniques  on 

340 

teacher's  part 

Too  heavy  a  demand  made  on  the  teachers  (knowledge 

238 

of  books,  checking,  recording) 

163 

Too  little  pressure  put  upon  the  student  by  the  teacher  128 

Too  little  enthusiasm  by  the  teacher 

93 

Too  much  pressure  put  upon  the  student  by  the  teacher 

56 

Too  little  required  of  the  student 

52 

Too  much  required  of  the  student 

16 

Number  Reporting 

783 

TABLE  75 

DISTRIBUTION  OF  TEACHER  OPINION  REGARDING  THE  NEEDS 

LEISURE  READING  PROGRAM 

OF  THE 

r  -  1  "  '  - 

Suggested  Needs 

Frequency 

More  knowledge  of  the  ways  to  encourage  and 
develop  young  readers 


Better  reading  skills  in  the  lower 


grades 


Better  availability  of  books 
More  Knowledge  of  books  by  teachers 
More  time  scheduled  for  leisure  reading 
More  and  better  books  available  in  the  various 
categories  in  the  reading  list 
More  formal  teaching  of  reading  skills  at  each  grade 
of  the  junior  high  school 
More  enthusiasm  for  reading  by  the  teachers 
More  teacher  guidance  and  direction  of  individual 
student's  reading 

More  aids  for  teachers  trying  to  administer  the  program 

More  teacher  explanations  of  books  to  students 

More  freedom  in  the  matter  of  choices  and  a  accomplishment 


355 

332 

308 

236 

187 

185 

160 

148 

135 

128 

191 

39 


Number  Reporting 


795 
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TABLE  76 


DISTRIBUTION  OF  TEACHERS*  SUGGESTIONS  FOR  THE  CONTENT  OF  A 
LEISURE  READING  HANDBOOK 


Motivation  schemes  which  have  been  used  and 
proven  successful 

Gradings  of  books  according  to  difficulty,  using 
a  standard  scale 

j Suggestive  "reading  ladders"  for  students  to 
follow 

►Outline  of  story  plots  for  interest  and 
information 
Sample  book  reviews 

Sample  speed-comprehension  tests  and  suggestions 
for  record  keeping 

| Notes  on  the  style,  strengths,  weaknesses 
purposes  of  the  various  authors 
►Explanations  of  reading  techniques  and  practice 
j  exercises 

►An  outline  of  the  works  and  accomplishments 
:  of  some  of  the  Jess -known  authors 

I  Samples  of  students’  reading  records  other  than 
!  written  book  reviews 

{Appraisals  of  the  answers  found  on  Grade  IX 
i  and  Grade  XII  final  examinations 


i  . 


Number  Reporting 


525 

388 

360 

310 

253 
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202 

167 

154 

115 

788 
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3569 


LEISURE  READING  QUESTIONNAIRE 


For  Students  of  Junior  and  Senior  High  Schools 


Name  of  School 


Post  Office 


Check  (  V  )  the  type  of  school: 

1.  Divisional  or  County 

2.  City 

3.  Town 

4.  Village 

5.  R.C.  Separate 

6.  Consolidated 

7.  Rural 


Age  of  Student 


Sex 


Grade 


A.  In  choosing  a  book  which  of  the  following  do  you 
find  most  helpful?  Check  (  V  )  up  to  three: 


1.  -  the  title  of  the  book 

2.  -  the  teacher's  or  librarian's 

suggestion 

3.  -  a  friend's  recommendation 

4.  -  the  cover  design  and  illustrations 

5.  -  the  number  of  pages 

6.  -  the  readability — size  of  print, 

length  of  paragraphs 

7.  -  discussion  of  the  book  in  class 

8.  -  relationship  of  a  book  to  current 

studies 

9.  -  authorship 

o. -  relationship  with  personal  interests 

x. -  influence  of  a  picture  show  or 


television  program 


B.  Check  (  \/  )  up  to  three  of  the  following  types  of 
non-fiction  (fact)  books  in  which  you  are  most 
interested: 


1.  -  life  stories  of  interesting  people 

2.  -  development  and  description  of 

games  and  other  athletic  activities 

3.  -  exploring  new  and  strange  lands 

4.  -  invention  and  scientific  discovery 

5.  -  hobbies  and  handicrafts 

6.  -  accounts  of  war  and  conquest 

7.  -  self-improvement — dress,  manners, 

grooming 

8.  -  nature  books — the  sea,  animals, 

birds 

9.  _  occupations  and  careers 


C.  Check  (  V  )  up  to  three  of  the  following  types  of 
fiction  which  you,  by  preference,  turn  to  in  your 
leisure  (free)  reading: 


1.  _  animal  stories 

2.  _  adventure  stories  about  young 

people,  including  school  stories 

3.  _  adventure  stories  about  adults, 

including  historical  novels 

4.  _  mystery  and  detective  stories 

5.  _  love 

6.  _  phantasy — weird  and  highly 

improbable  stories 

7.  _  science  fiction,  including  space 

travel  with  some  science  basis 

8.  _  stories  of  careers  or  personal 

achievements 

9.  _  sport  stories 

o. _  travel  stories 

x.  _  humorous  stories 

y.  _  "Western"  stories — cowboys, 

pioneer  days 


D.  Check  (  V )  any  of  the  following  which  you 
occasionally  read  from  personal  choice: 


1.  _  plays 

2.  _  poetry 

3.  _  short  stories 

4.  _  magazine  articles 

5.  _  essays 


E.  List  one  or  more  titles  of  books  found  in  your 
school  library  which  you  would  recommend  to  a 
friend. 


b. 


F.  List  one  or  more  titles  of  books  not  in  your  school 
library  which  you  would  recommend  to  a  friend. 


b. 


G.  (a)  Encircle  the  number  of  books  that  you  have 
read  and  for  which  you  have  received  credit 
so  far  this  school  term  (1958-59): 

Less  than  3,  4,  5,  6,  7,  8,  9,  10,  II,  12,  13, 

0)  (2)  (3)  (4)  (5)  (6)  (7)  (8)  (9)  (10)  (II) 

14  or  more 
(12) 

(b)  About  how  many  books  have  you  read  this 
school  year  for  which  you  have  not  requested 
credit? 

Less  than  3,  4,  5,  6,  7,  8,  9,  10,  II,  12,  13, 

(I)  (2)  (3)  (4)  (5)  (4)  (7)  (8)  (9)  (10)  (II) 

14  or  more 
(12) 


H.  Allhough  you  may  no!  find  reading  the  required 
number  of  books  impossible,  it  may  be  difficult. 
Check  (  V  )  up  to  three  the  reasons  which  may 
apply  to  you: 


1.  _  lack  of  suitable  books  at  your 

school 

2.  -  lack  of  reading  skill 

3.  -  lack  of  suitable  books  at  home 

4.  -  lack  of  public  library  facilities 

5.  -  lack  of  reading  time  because  of 

homework  assignments 

6.  _ _  lack  of  reading  time  because  of 

necessary  part-time  employment 

7.  -  lack  of  reading  time  because  of 

other  worthwhile  hobbies 

8.  -  lack  of  reading  time  because  of 

home  duties 

9.  -  spare  time  is  occupied  with 

television  or  movies 

o. -  preference  for  magazines 

x.  -  preference  for  comic  books 

y.  -  too  much  of  my  time  is  occupied 

in  travelling  to  and  from  school 


(a)  Do  you  find  reading  a  pleasure? 

Yes _  No _ 

(b)  If  you  find  reading  a  pleasure  check  (  V  )  up 
to  three,  the  items  that  are  responsible: 

1.  -  Teachers  have  encouraged  me  to 

read. 

2.  -  There  is  much  reading  done  in  my 

home. 

3.  -  I  feel  real  excitement  as  I  read. 

4.  -  I  like  to  imagine  myself  in  the  place 

of  the  hero  or  heroine. 

5.  -  I  have  developed  the  habit  of 

getting  books  from  a  library. 

6.  -  The  manner  in  which  some  writers 

describe  things  pleases  me. 

7.  -  It  is  my  hobby. 

8.  -  I  like  to  imagine  myself  in  other 

places. 

9.  -  It's  a  quiet  pastime. 

o. -  It  satisfies  my  curiosity. 


J. 


If  there  were  no  leisure  reading  program  at  school 
what  sorts  of  books  would  you  read?  Check  (  y/  ) 
up  to  three: 


2. 

3. 

4. 

5. 

6. 

7. 

8. 


comic  books 

books  recognized  as  classics,  such 
as  Jane  Eyre,  Talo  of  Two  Cities, 

Ivanhoe 

book  club  selections,  such  as 
Book-of-the-Month  novols 
book  condensations  that  are 
popular  among  grown-ups 
school  toxfbooks 
oxciting-looking  novols  from  the 
nows  stands 

books  from  public  libraries 
no  books 


K.  What  nro  your  ronding  habits?  Chock  (  \/  )  up  to 
throe,  thoso  which  apply  to  you: 

I  road: 


2. 


3. 

4. 
6. 

6. 

7. 


at  ovory  opportunity 

In  proforenco  to  othor  forms  of 

rocroation 

when  I  am  required  to  road 
dally 

whenever  thoro  is  nothing  more 
interesting  to  do 
often  when  I  should  be  doing 
assignment-,  in  school  subjects 
mostly  during  fine  reading  periods 
at  school 


L.  Why  do  you  read  the  leisure  reading  books? 
Check  (  V  )  UP  fhree,  those  which  apply  to 
you: 


1.  _  to  help  me  choose  a  career 

2.  _  to  help  me  with  school  subjects 

3.  _  to  help  me  solve  personal 

problems 

4.  _  to  learn  about  other  people  and 

places 

5.  _  to  gain  more  information  about  a 

hobby  or  handicraft 

6.  _  to  get  away  from  unpleasant 

things  in  life 

7.  _  to  keep  up  with  others  in  the  class 

8.  _  for  sheer  enjoyment 

9.  _  because  it  is  expected  of  me 


M.  Do  you  think  that  your  leisure  reading  has  im¬ 
proved  your  ability  in  any  of  these  areas?  Check 
(  V  )  up  to  three,  those  which  apply  to  you: 


1.  _ ability  to  distinguish  good  from 

poor  books 

2.  _  ability  to  read  books  with 

involved  plots 

3.  _  ability  to  discover  the  author's 

purpose 

4.  _  ability  to  understand  and  use 

more  advanced  vocabulary 

5.  _  ability  to  appreciate  well-written 

books 

6.  _  ability  to  read  faster  with 

understanding 

7.  _  ability  to  discuss  books  and 

authors  intelligently 

8.  _  ability  to  acquire  new  information 

9.  _  ability  to  distinguish  good  acts 

from  bad  acts 

o. _  ability  to  skim 

x. _  ability  to  understand  the  problems 

of  others 


N.  Which  of  the  following  would  improve  the  leisure 
reading  program  for  you?  Check  (  y/  )  up  to 
three,  those  which  would  be  helpful  to  you. 

1.  _  more  teacher-help  in  learning  to 

understand  books 

2.  . _  moro  class  discussion  of  certain 

books 

3.  _  .  ..  fewer  written  book  reports 

4.  moro  than  ten  books  as  a  minimum 
requirement 

5.  .  moro  outlining  by  the  teacher  of 

selectod  books 

6.  moro  oral  reporting  to  the  class 
on  favorito  books 


7.  more  readings  by  the  teacher  or 
students  from  favorite  books 

8.  more  talks  by  librarians,  authors  or 
othor  exports  on  books 

9.  more  combining  of  leisure  reading 
with  current  science  and  social 
studies  units 

o.  more  relation  and  connection  with 

♦he  prescribed  literature  text 

x.  better  descriptions  of  the  books 
listod  in  the  reading  lists 

y,  _  more  books  of  interest  to  me 


' 
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PART  A 


I. 


LEISURE  READING  QUESTIONNAIRE 


for  Teachers  of  Junior  and  Senior  High  Schools 


Name  of  School 


Post  Office 


Check  (  \/  )  the  type  of  school: 

1.  Divisional  or  County  _ 

2.  City  _ 

3.  Town 

4.  Village 

5.  R.C.  Separate 

6.  Consolidated 

7.  Rural 


2.  Years  of  teaching  experience _ .  Sex - . 

3.  What  is  the  number  of  rooms  in  the  school  in  which  you 
teach.  Encircle  the  nearest  total: 

Junior  High: 

1-3  4-6  7-10  11-15  16-20  21-30  Over  30 

(I)  (2)  (3)  (4)  15)  (4)  (7) 


Senior  High: 

1-3  4-6  7-10 

(I)  (2)  13) 


11-15  16-20  21-30  Over  30 

(41  (5)  (6)  (7) 


7.  Beyond  one  year  of  teacher  education  what  training 
helps  you  in  the  Leisure  Reading  program?  Check  (  V  ) 


a -  I  have  taken  University  English  courses. 

Encircle  number  I,  2,  3,  4,  5,  6,  7,  8. 
b -  I  have  had  library  training. 

c -  I  have  had  experience  in  operating 

school  libraries. 

d -  I  have  read  a  good  deal  but  have  no 


formal  library  training. 


4.  What  is  the  approximate  enrolment  of  students  that  you 
are  responsible  for  in  Leisure  Reading?  Encircle  the 
nearest  total: 

Junior  High: 

1-29  30-49  50-69  70-89  90  and  more 

(I)  (21  (3)  (4)  (5) 


8.  Probably  no  teacher  in  the  province  has  read  all  of  the 
books  on  the  leisure  reading  lists. 

What  percentage  of  the  books  listed  in  Reading  for 
Pleasure  have  you  read?  Encircle. 

0-9%  1 0%- 1 9%  20%-29%  30%-39%  40%-49% 

01  (2)  13)  (4)  (5) 


Senior  High: 

1-29  30-49  50-69  70-89  90  and  more 

0)  (2)  (3)  (4)  (5) 

5.  In  your  school  approximately  how  many  minutes  are 
assigned  most  weeks  to  Leisure  Reading  for  each  class? 
Encircle  one: 

0-14  15-29  30-44  45-59  60-74  75  and  more 

CD  12)  (3)  (4)  C5)  (4) 

6.  What  are  your  library  facilities?  Check  (  V  )  where 
applicable. 

(a)  Physical 

I. _  central  library 


50% -59%  60%-69%  70%-79%  80%  or  more 

(4)  (7)  (8)  (9) 

What  percentage  of  the  books  listed  in  Invitation  to 
Read  have  you  read?  Encircle. 

0-9%  I0%- 1 9%  20%-29%  30%-39%  40%-49% 

CD  (2)  (3)  (4)  (5) 

50%-59%  60% -69%  70%-79%  80%  or  more 

(4)  (7)  (8)  (9) 

With  what  percentage  of  the  Reading  for  Pleasure 
books  are  you  acquainted  through  condensations, 
skimming,  etc.?  Encircle. 

0-9%  1 0%- 1 9%  20%-29%  30%-39%  40%-49% 

(D  (2)  (3)  (4)  (5) 


25-49 

(D 


25-49 

(D 


25-49 

(D 


2.  _  classroom  libraries 

3.  _  public  library 

4.  _  travelling  library 


(b)  Books 

Encircle  the  approximate  number  of  books  in  your 
school  of  the  500  titles  in  Reading  for  Pleasure. 

50-99  100-199  200-299  300-399  400  and  over 

(2)  13)  (4)  (5)  (4) 

Encircle  the  approximate  number  of  books  in  your 
school  of  the  500  titles  in  Invitation  to  Read. 

50-99  100-199  200-299  300-399  400  and  over 

(21  (3)  (4)  (5)  (4) 

Encircle  the  approximate  number  of  Leisure  Read¬ 
ing  books  in  your  library  not  in  the  reading  lists. 


50%-59%  60%-69%  70%-79%  80%  or  more 
(4)  (7)  (8)  (9) 

With  what  percentage  of  the  Invitation  to  Read  books 
are  you  acquainted  through  condensations,  skimming, 
etc.?  Encircle. 


0-9% 

(D 


I0%- 1 9% 

(2) 

50%-59% 

(M 


20%-29% 

(3) 

60%-69% 

(7) 


30%-39%  40% -49% 

(4)  C5) 

70%-79%  80%  or  more 

(8)  (9) 


PART  B 

9.  Do  you  in  any  sense  teach  reading  formally  for  the 
Leisure  Reading  program?  Check  (  V  )  up  to  three  of 
the  following  which  would  apply  to  you: 


50-99  100-199  200-299  300-399  400  and  over 

(2)  (3)  (4)  (5)  (4) 

(c)  Personnel 

Our  library  is  supervised  by: 


1. _ 

full-time  librarian 

3. 

2. _ 

part-time  librarian 

3. _ 

teacher 

4. _ 

student  committee  under  the 
guidance  of  a  teacher 

4. 

5. _ 

.  _  volunteers  from  outside  organize- 

tions. 

5. 

Arrange  for  leisure  reading  periods 
under  your  close  supervision 

Arrange  for  class  time  for  leisure  read¬ 
ing  without  close  supervision 

Pursue  a  speed-comprehension  reading 
program  as  explained  in  Let's  Read  and 
English  for  Today 

Conduct  developmental  reading  classes 
regularly 

Use  a  remedial  program  such  as  the 
S.R.A.  program 


10.  Do  you  direct  your  students'  leisure  reading  in  any  way? 
Check  (  y/  )  up  to  three  of  the  most  commonly  em¬ 
ployed  by  you: 

1.  _  Restrict  the  students'  reading  to  a  list 

approved  by  you 

2.  _  Urge  the  students  to  read  certain  books 

3.  _  Insist  that  some  factual  books  (or  certain 

groups  of  books)  be  read 

4.  _  Encourage  the  students  to  read  a  variety 

of  books 

5.  _  Encourage  the  students  to  read  books 

that  supplement  the  literature,  social 
studies  or  science 

6.  _  Encourage  the  students  to  read  books  of 

recognized  quality 

7.  _  Provide  graded  material  for  reluctant  or 

inept  readers 

8.  _  Allow  for  individual  differences  in  read¬ 

ing  ability 

9.  _  Allow  free  choice 

I  I.  What  emphasis  do  you  put  upon  leisure  reading  accom¬ 
plishment?  Check  (  V  )  uo  to  three: 

1.  _  Do  you  allot  a  certain  per  cent  of  the 

final  Literature  mark  for  Leisure  Read¬ 
ing? 

2.  _ _ _  Does  the  leisure  reading  accomplishment 

of  each  student  influence  his  final  mark 
and  so  influence  to  some  extent  his  pass¬ 
ing  or  failing? 

3.  _  Do  you  keep  record  (Leisure  Reading 

Cards  or  other)  of  each  pupil's  accom¬ 
plishment? 

4.  _  Do  your  students  make  annotations  of 

the  books  they  read? 

12.  What  type  of  check  do  you  make  to  ensure  that  the 
Leisure  Reading  books  have  been  read?  Check  (  \/  )  up 

to  three: 

1.  _  Student's  word  that  he  has  read  a  book 

2.  _  An  oral  reporting  method 

3.  _  Discussions  in  class 

4.  ...  A  private  report  to  the  teacher 

5.  Written  roport 

6.  Set  of  questions  on  the  book 

7.  Leisure  Reading  check  cards 

13.  What  do  you  stross  in  writton  book  roports?  Chock  (  \  ) 
up  to  throo: 

1.  A  rosum6  of  tho  story  in  good  form 

2.  A  stntomont  of  fho  suitability  of  tho  book 

3.  A  statomont  of  tho  value  or  onjoymont 
that  tho  student  has  derived  from  the 
book 

4.  A  comment  on  the  plot,  characterisation, 
purpose  of  the  author,  climax  and  out 
como 

'>  A  critical  appraisal  of  the  value,  style 

and  quality  of  the  hook 


14.  (a)  Which  of  the  following  methods  of  motivation  do 

you  employ?  Check  (  \/  )  up  to  three: 

1.  informal  talks  and  hints  about  books 

2.  _____  formal  talks  on  books  by  the  teacher 

3.  -  readings  by  the  teacher  from  appropri¬ 

ate  books 

4.  voluntary  records  of  the  pupils'  reading 
made  available  to  the  class 

5.  explanation  by  the  teacher  of  what  to 
look  for  in  a  given  book 

6.  _  advice  about  book  selection  given  by 

teacher,  formally  or  informally 

7.  _  recommendations  regarding  certain 

books  on  subjects  related  to  the  literature 
and  social  studies 

8.  -  discussion  of  films,  tape-recordings  and 

discs  from  audio-visual  and  other  aids 

9.  -  reference  to  book,  lists  from  the  litera¬ 

ture,  social  studies  and  other  content 
courses 

o. -  reference  to  careers  and  hobbies 

(b)  Which  of  the  following  methods  of  motivation  do 
you  employ?  Check  (  V  )  UP  f°  three: 

1.  -  semi-formal  book  club  discussions  in  class 

2.  _  formal  oral  reports  by  the  students  to 

the  class 

3.  _  readings  by  the  students  to  the  class 

4.  _  talks  by  librarians  and  authors 

5.  _  student  membership  in  book  clubs  such 

as  the  Arrow  Book  Club 

6.  _  drawing  of  pictures  depicting  episodes 

read  from  books 

7.  _  dramatization  of  parts  of  books 

8.  _  donation  of  books  by  the  students  and 

talks  by  donors 

9.  _  study  of  professional  book  reviews  in  the 

Alberta  daily  papers  and  magazines 

o. _  criticism  and  comment  on  book  jackets 

x. _  preparation  of  a  reader's  scrapbook 

PART  C 

15.  How  would  you  classify  the  choice  allowed  students  in 
the  leisure  reading  lists?  Check  (  \/  )  the  one  applicable 
in  each  division. 

Reading  for  Pleasure  (Junior  High)  too  wide  ___, 

(i) 

too  narrow _ ,  satisfactory  _ . 

(2)  (3) 

Invitation  to  Read  (Senior  High)  too  wide 

(i) 

too  narrow _ ,  satisfactory _  . 

(2)  (3) 

16.  Now  that  many  books  are  readily  available  at  all  reading 

levels,  to  what  degree  are  abridgements  of  value? 
Check  (  \/  ):  still  very  useful  , 

(i) 

not  very  useful  ,  could  be  abandoned 

(2)  (3) 

17.  Docs  the  regular  use  of  the  written  book  review  spoil 
tho  onjoymont  of  tho  leisure  reading  for  the  majority 
of  stuaonts?  Chock  (  \  ): 

definitely  ,  considerably  , 

( i )  (*) 

slightly  ,  not  noticoably 

(i)  «) 

18.  Doos  insistence  upon  roport  through  a  written  book 
roview  reduce  interest  in  leisure  reading?  Check  (  y  ): 

a  qroat  deal  ,  some  ,  very  little  , 

(i)  (I)  (M 

none  ... 

<«) 

19.  Are  the  fundamental  skills  of  reading  (speed,  under 
standing,  skimming,  etc.)  improving  among  your  stu¬ 
dents  as  a  direct  result  of  the  free  reading  program? 

Check  (  \/  ):  very  much  ,  tome  ,  slightly 

(i)  0) 

,  none 

(»  («) 


,  none 


20.  As  one  result  of  the  reading  program,  are  better  tastes 
being  developed  among  the  majority  of  your  students? 
Check  (  V  ): 

a  good  deal _ ,  some _ , 

(i)  (2) 

little  noticeable _ ,  none _ . 

(3)  (4) 

21.  Generally,  among  the  majority  of  your  students,  are 
worthwhile  books  being  read?  Check  (  V  ): 

yes _ ,  probably _ ,  no _ . 

(i)  (21  (3) 


22.  Is  the  first  objective  of  the  Leisure  Reading  program 
(to  establish  and  develop  the  reading  habit)  being  ac¬ 
complished?  Check  (  y  ): 

yes _ ,  probably _ ,  doubtfully _ , 

(I)  (2)  (3) 

not  at  all _ 

(4) 

23.  Is  the  second  objective  (to  provide  enjoyment  through 
reading)  being  met?  Check  (  V  ): 

definitely _ ,  probably _ , 

(i)  (2) 

doubtfully _ ,  not  at  all _ 

(3)  (4) 

24.  Is  the  third  objective  (to  develop  literary  taste, 
especially  in  relation  to  the  longer  literary  work)  being 
accomplished?  Check  (  V  ): 

definitely _ ,  probably _ , 

(i)  (2) 

doubtfully _ ,  not  at  all _ 

(3)  (4) 

25.  Approximately,  what  percentage  of  your  students  are 
meeting  the  requirements  in  reading  as  far  as  quantity 
is  concerned.  Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 
60%-79%  80%  and  more 

26.  Approximately,  what  percentage  of  your  students  are 
meeting  the  quality  requirements  of  the  reading  pro¬ 
gram?  Encircle. 

0-19%  2G%-29%  30%-39%  40%-49%  50%-59% 
60%-79%  80%  and  more 

27.  Approximately,  what  percentage  of  your  students  are 
meeting  the  requirements  in  variety  in  the  reading 
program?  Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

28.  Approximately,  what  percentage  of  your  students  find 

reading  definitely  pleasurable?  Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

29.  Approximately,  what  percentage  of  your  students  read 
efficiently  enough  to  obtain  lasting  impressions.  Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 

30.  Approximately,  what  percentage  of  your  students  bene¬ 
fit  considerably  from  the  leisure  reading  program? 
Encircle. 

0-19%  20%-29%  30%-39%  40%-49%  50%-59% 

60%-79%  80%  and  more 


PART  D 

3!.  In  suggesting  a  book  to  a  student  of  average  reading 
ability,  which  of  the  following  values  would  you  consider 
most  important?  Check  (  V  )  up  to  three: 

I. _  the  popularity  of  the  book  with  the 


students  generally 

2.  _  _  the  interests  of  the  particular  student 

3.  _  _  the  value  of  the  book,  in  your  opinion 

4.  _  the  close  relationship  of  the  subject  with 

some  class  work 

5.  -  the  challenge  to,  and  development  of, 

the  student's  reading  ability 

6.  -  the  potential  of  the  book  to  teach  the 

student  something  of  practical,  moral  or 
emotional  value 

7.  -  the  established  literary  merit  of  the 

book 


32.  Students  readily  admit  some  of  the  following  gains 
from  their  leisure  reading.  Which  are  really  the  most 
notable  from  your  experience  with  young  readers? 
Check  (  V  )  up  to  three: 

1.  -  accumulation  of  a  fund  of  knowledge 

2.  -  a  vicarious  understanding  of  living  and 

experiences 

3.  -  an  increase  in  reading  skill 

4.  -  the  establishment  of  a  hobby  or  reward¬ 

ing  pastime 

5.  -  an  increase  in  literary  appreciation 

6.  -  a  better  understanding  of  novel 

construction:  plot,  interest,  suspense, 
description,  style 

7.  -  a  better  understanding  of  character  and 

motives 

8.  _  an  increase  in  powers  of  judgment, 

toleration 

9.  _  a  development  of  better  literary  taste 

o. _  a  love  of  books 


33.  What,  in  your  opinion,  are  some  of  the  greatest  prob¬ 
lems  still  to  be  overcome  in  administering  a  successful 
leisure  reading  program?  Check  (  V  )  ,JP  f°  three: 

!. -  better  reading  skills  in  the  lower  grades 

2.  _  more  knowledge  of  books  by  the  teachers 

3.  _  more  enthusiasm  for  reading  by  the 

teachers 

4.  _  more  knowledge  of  the  ways  to  encour¬ 

age  and  develop  young  readers 

5.  _  better  availability  of  books 

6.  _  more  teacher  guidance  and)  direction  of 

individual  student's  reading 

7.  _  more  and  better  books  available  in  the 

various  categories  in  the  reading  lists 

8.  _  more  time  scheduled  for  leisure  reading 

9.  _  more  aids  for  teachers  trying  to  admin¬ 

ister  the  program 

o. _  more  "freedom"  in  the  matter  of  choices 

and  accomplishment 

x.  _  more  formal  teaching  of  reading  skills  at 

each  grade  of  the  junior  and  senior  high 
school 

y.  _  more  teacher  explanations  of  books  to 

the  students  so  that  they  know  what  to 
look  for 


34.  Which  of  the  following  adversely  affect  the  leisure  read¬ 
ing  program  as  it  is  presently  being  conducted?  Check 
(  \/  )  up  to  three: 

1.  _  too  much  pressure  put  upon  the  student 

by  the  teacher 

2.  _  too  little  pressure  put  upon  the  student 

by  the  teacher 

3.  _  too  little  knowledge  of  books  and 

techniques  on  teacher's  part 

4.  _  too  little  enthusiasm  by  the  teacher 

5.  _  too  many  distractions  (sports,  radio,  TV 

and  movies)  for  the  student 

6.  _  too  many  demands  upon  the  student 

(homework,  social  engagements) 

7.  _  too  much  required  of  the  student 

8.  _  too  little  required  of  the  student 

9.  _  too  heavy  a  demand  made  on  the 

teacher  (knowledge  of  books,  checking, 
recording) 

o. _  too  little  effort  on  the  part  of  students 


35.  How  in  your  opinion  could  the  leisure  reading  lists  be 
improved?  Check  (  V  )  up  to  three: 

1.  _  more  categories  of  books 

2.  _  more  selections  in  some  categories 

3.  _  fewer  books 

4.  _  fewer  categories 

5.  _  more  thorough  reading  of  a  core  of 

books 

6.  _  more  emphasis  upon  the  classics  in  view 

of  the  fact  that  much  of  the  prescribed 
reading  in  the  literature  texts  is  modern 
in  tone 


7.  _  listing  of  books  according  to  intrinsic 

literary  merit  E.,  V.G.,  G.,  etc. 

8.  _  listing  of  books  according  to  reading 

difficulty:  very  hard,  hard,  average,  easy, 
very  easy,  for  each  grade  level 

9.  _  better  (i.e.  more  accurate,  livelier) 

annotations 


38.  If  you  consider  the  leisure  reading  program  to  be  suc¬ 
cessful,  check  (  \/  )  up  to  three  items  which  may  be 


responsible: 

1.  _  Students  are  accepting  the  challenge. 

2.  _  Books  are  interesting. 

3.  -  Objectives  are  attainable. 

4.  _  Teachers  provide  for  individual 

differences. 

5.  _  Books  on  reading  lists  cater  to  a  wide 

variety  of  interests. 

6.  -  Emphasis  is  being  placed  upon  reading 

in  the  lower  grades. 

7.  -  Stress  is  being  placed  by  society  upon 

the  importance  of  reading. 

8.  _  Reading  is  being  motivated  by 

secondary  school  teachers. 

9.  _  Emphasis  upon  reading  is  demanded  by 

present  curricula. 


What  in  your  opinion  would1  be  valid  criteria  for  includ¬ 
ing  a  book  in  the  leisure  reading  lists.  Check  (  \/  )  up 
to  three: 

1.  _ 

Conformation  with  known  interests  of 
students 

2. _ 

Satisfactory  circulation  in  other  libraries 

3. _ 

Sequel  to  a  book  presently  in  the  list 

4. _ 

Placement  as  a  step  on  a  reading  ladder 

5. _ 

Close  relationship  to  social  studies  and 
other  content  subjects 

6. _ 

Attractive  format  (suitable  print  and 
illustration) 

7. 

Reputable  authorship 

8. 

Value  in  terms  of  price,  binding  and 
estimated  circulation  and  life 

37.  In  your  opinion  which  categories  of  books  receive  (or 
would  receive  if  available)  most  general  acceptance  by 
students?  Check  (  \/  )  3  only,  in  each  of  non-fiction  and 
fiction. 


A.  Non-Fiction 

1.  _ Biography  and  biographical  adventure 

2.  _ Sports 

3.  _ Explorations 

4.  _ Hobbies 

5.  _ Science  and  Invention 

6.  . War 

7.  _ Solf-lmprovoment 

8.  _  Occupations 


B.  Fiction 

1. 

2. 

3.  . 

4. 

5. 

6. 

7. 

8. 

9. 


y- 


Animal 

Advonturo — in  which  tho  major  char¬ 
acters  are  youths  (school  storios) 

Mystery  and  Detective 

Love 

Adventure  -  mainly  adult  characters 

Magic  and  Phantasy 

Science 

Stories  of  personal  achievement 

Sports  stories 

Travel  stories 

Humour 

"Western" 


39.  If  a  handbook  to  leisure  reading  were  made  available 
to  teachers  and  students,  what  should  it  contain? 

1.  _  motivation  schemes  which  have  been 

used  and  proven  successful 

2.  _  an  outline  of  the  works  and  accomplish¬ 

ments  of  some  of  the  less-known  authors 

3.  _  notes  on  the  style,  strengths,  weaknesses, 

purposes  of  the  various  authors 

4.  _  suggestive  "reading  ladders"  for 

students  to  follow 

5.  _  gradings  of  books  according  to 

difficulty,  using  a  standard  scale 

6.  _  sample  book  reviews 

7.  _ _  appraisals  of  the  answers  found  on  Grade 

IX  and  Grade  XII  final  examinations 

8.  _  sample  speed-comprehension  tests  and 

suggestions  for  record  keeping 

9.  _  explanations  of  reading  techniques  and 

practice  exercises 

o. _  samples  of  students'  reading  records 

other  than  written  book  reviews 

x.  _  outline  of  story  plots  for  interest  and 

information 

y.  _  others  (designate). 


40.  If  you  have  comments  which  you  wish  to  make  about 
either  the  leisure  reading  program  or  this  questionnaire 
please  make  them  here. 


. 

■ 
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BOOKS  RECOMMENDED  BY  STUDENTS 

Several  hundreds  of  book  titles  were  listed  by  students.  Only 
those  titles  recommended  by  three  or  more  appear  in  the  following 
lists. 

It  is  acknowledged  that  some  of  the  worst  features  of  surveys 
were  at  work  in  these  sections  of  the  student  questionnaire;  some 
titles  were  likely  given  to  gain  approbation,  some  to  shock;  some  may 
have  been  suggested  by  the  teacher;  some  were  likely  written  without 
careful  thought. 

It  is  believed,  however,  that  the  compiled  lists,  gathered  as 
they  were  from  hundreds  of  students  in  all  parts  of  the  province, 
contain  titles  of  a  great  many  books  which  students  were  reading  and 
enjoying. 
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APPENDIX  C 

BOOKS,  IN  SCHOOL  LIBRARIES,  RECOMMENDED  BY  GR.  VII  BOYS 
Arranged  in  order  of  preference  under  each  initial  letter 


All  American 

Arabian  Nights 

Apache  Gold 

Albert  Schweitzer 

All  About  Rockets  and  Jets 

Anne  of  Avonlea 

Ascent  of  Everest 

Andersons  Fairy  Tales 

Abilene  Adventure 

Alison's  Sky  Adventure 

Alison's  Pony  Adventure 

Adventures  of  Robinson  Crusoe,The 

Angry  Planet 

Animals  of  Africa 

Black  Stallion 

Big  Red 

Bush  Pilot 

Boy  Who  Ran  Away,  The 

Boy  on  Defense 

Buckskin  Colonist 

Black  Beauty 

Black, Arrow,  The 

Brass  Knuckles 

Bob,  The  Castaway 

Bronc  Burnett,  Eagle  Scout 

Battle  .of  Britain,  The 

Behold  Your  Queen 

Boys*  Book  of  Verses,  The 

Blackboard  Fever 

Big  League  Rookie 

Betrayer,  The 

Battle  Against  the  Sea 

Bambi 

Battle  of  Saratoga 
Black  Stallion  and  Satan 
Black  Stallion  Returns 
Blood  Red  the  Sun 
Buckskin  Brigadier 
Call  of  the  Wild,  The 
Coral  Island,  The 
Colin  the  Scout 
Clinchfoot 

Champion  in  Sports  and  Spirits 


Qircle  4  Patrol 
Cattle  Country 
Captain  on  the  Ice, The 
Call  It  Courage 
Chips 

Captain  Rebel 
Cowboys ,  Cowboys 
Conquest  of  Space,  The 
Cub  Reporter 
Dark  Fury= 

Daniel  Boone 
Davey  Crockett 
Daring  Wings 
Desolation  Trail 
Disappearing  Floor , The 
Dog  Crusoe,  The 
Dangerous  Safari 
Diamond  Cave  Mystery,  The 
Dog  of  the  Wilderness , The 
Dale  of  the  Mounted 
Dambusters 

Force  Carries  On,  The 
Flicker's  Feather,  The 
French  Foreign  Legion,  The 
Flaming  Bear 
Famous  Fliers 
Fighting  Father  Duffy 
Fall  Roundup,  The 
Footprints  Under  the  Window 
Fork  in  the  Trail,  The 
Flicka 

Frog,  the  Horse  That  Knew  No  Master 

Forest  Patrol 

Green  Grass  of  Wyoming 

Ghost  Mare,  The 

Grey  Wolf 

Golden  North,  The 

Golden  Eagle 

Gold  in  the  Snow 

Going  on  Sixteen 

Goal  to  Go 

Gabriel's  Horn 

Gallows  Rock 
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Ginny  Gordon 
Great  Northern,  The 
Hardy  Boys,  The 
Hod  Rod 

Huckleberry  Finn 

He  Shoots — He  Scores 

Horse  Named  Joe,  A 

Hot  Rock  of  Honds ,  The 

Ken  Saddles  Up 

Horsemen  of  the  Plains,  The 

Heart  of  Danger 

House  on  the  Cliff 

Here  Buster 

Homer  Price 

Indian  Paint 

Island  Stallion 

Island  Stallion  Fury 

Island,  The 

Irish  Red 

Ivanhoe 

Indian  Mummy 

Johnny  Tremaine 

Junior  Miss 

Jumper 

Kidnapped 

Kit  Carson 

Keg  Log 

Korean,  Boy,  The 

Keystone  Kids,  The 

King  Solomon's  Mines 

Keys  of  the  Kingdom,  The 

Lassie  Come  Home 

Last  of  the  Plainsmen,  The 

Lost  in  the  Barrens 

Lions  on  the  Hunt 

Lou  Gehrig 

Lincoln 

Little  Men 

Living  Forest ,  The 

Long  Arctic  Night,  The 

Lone  Ranger ,  The 

Littl4  Lame  Prince,  The 

Last  of  the  Mohicans,  The 

Let  the  Hurricane  Roar 

Lefty's  Adventures 

Lone  Eagle  of  the  Border 

Land  of  the  Chinook 

My  Friend  Flicka 

Mystery  Horse 


Marooned  on  Mars 

Map  Maker ,  The 

Mount y  in  a  Jeep 

Mutiny  on  the  Bounty 

Men  Against  the  Sea 

Men  of  Iron 

Mountain  of  Adventure 

Missing  Chumbs 

Mystery  of  the  Burnt  Cottage 

Mystery  of  the  Old  Mill 

Mystery  of  the  Missing  Necklace 

Mystery  of  the  Melted  Coins 

Mystery  of  the  Burning  Torches 

Mark  on  the  Door ,  The 

Miracle  Man,  The 

Magic 

Mounted  Police  Patrol 
Midnight 

Midnight  Radio  Champ 
Mansion  of  Secret,  The 
Mystery  at  Gathier  Cove 
Mystery  on  Cliff  Castle 
Moscow  was  My  Parish 
Modern  Apostle,  The 
Mama's  Bank  Account 
Men  of  Valor 
One  of  a  Pair 
Old  Yeller 
On  Safari 

Phantom  of  the  Foul  Lines 

Phantom  Roan 

Phantom  Deer 

Prairie  Colt 

Paul  Bunyan 

Pilot  Jack  Knight 

Pollyanna 

Professor  Brendal's  Secret 

Prince  Jon 

Pioneer  Twins 

Peter  the  Whale 

Quest  in  the  Desert,  The 

Robin  Hood 

Reach  for  the  Sky 

Robinson  Crusoe 

Red  Fox 

Revolt  in  the  West ,  The 
Red  River  Adventure 
Red  Deer 

Rosemount  Riddle 
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Rick  Brant  and  Stairway  to  Dan 

Rouge's  Valley 

River  of  Wolves,  The 

Red  Roan  Pony 

Rink  Rat 

Red  Rocket  Hondo 

Roping  Lions  in  Grand  Canyon 

T>iver  Ranch 

Red  Horse  Hill 

Robe ,  The 

Redheaded  Outfielder 
Red  Pony 

Roman  Collins  Detective 
Rocket  Jockey 
Rebels  Ride  at  Night 
Red  House  Mystery 
Silver  Chief 

Silver  Chief  to  the  Rescue 
Scarlet  Force,  The 
Stormy 

Scrubs  on  Skates 
Sea  Snake 
Sukanobi 
Silver  Saddles 

Silver  Chief  Dog  of  the  North 
Star  Crossed  Stallion,  The 
Silversheen 
Secret  Firod,  The 
Son  of  the  Forest 
Southpaw-Fly  Hawk 
Second  Season  Jinx,  The 
Secret  of  Martian  Moons,  The 
Secret  Seas 
Six  Robins,  The 
St. Peter’s  Little  Brother 
Secret  of  the  Old  Mill,  The 
Steve  Fletcher — U.S. Marine 
Stranger  From  the  Tonto 
Skin  Diver 
Strawberry  Roan 
Selected  Poems 
Treasure  Island 
Twenty  Thousand  Leagues  Under 
Tom  Sawyer 
Tarzan 


er  Thunderhead 

Thomas  Alva  Edison 
Talking  Wire 
Traplines  North 
Tom  Playfair 
Tom  Swift  and  the  Space 
Then  There  Were  Five 
Thirty-Nine  Steps 
Tom  the  Policeman 
Talking  Tree 
Ticktock  and  Jim 
Tawny 

Trojan  Mystery 

Touchdown  Trouble 

Undersea  Adventure 

Vicky's  Mysterious  Frierid 

Volcan's  Adventure 

Vigilantes  Ride 

White  Fang- 

Wild  Palomino 

Wooden  Horse 

Wahoo  Bobcat 

Whistling  Stallion,  The 

White  Panther 

Wolf  King 

Wright  Brothers 

Who  Rides  in  the  Dark 

Wild  Freak 

Wild  Horses  of  Rio  Grande 

Winter  Horse 

White  Buffalo,  The 

Wolf  Brother 

Whispering  Rails 

Wildfire 

Yearling 

Young  Bush  Pilot 

Yeah!1  Wildcats 

Young  Ranch  Detective 


the  Sea 
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BOOKS,  IN  SCHOOL  LIBRARIES,  RECOMMENDED  BY  GR.  VII  GIRLS 
Arranged  in  order  of  preference  under  each  initial  letter 


Anne  Series 

Animals  That  We  Have  Known 

Ascent  of  Mount  Everest,  The 

Animal  Stories 

Albert  Schweitzer 

Anna  Brand 

Arabian  Nights,  The 

Angry  Planet,  The 

Aesop's  Fables 

Black  Stallion 

Black  Beauty 

Behold  Your  Queen 

Big  Red 

Black  Stallion  Returns 
Bambi 

Bill  Bergson — Detective 

Big  Doc’s  Girl 

Buckaroo 

Beautiful  Joe 

Brothers  of  the  Senecas 

Black  Opal,  The 

Boy  Next  Door ,  The 

Baby  Island,  The 

Becky  the  Bandit 

Blood  Bay  Colt 

Bewitched  Caverns 

Black  Stallion  Mystery 

Bells  of  St.  Mary’s,  The 

Caddie  Woodlawn 

Clara  Barton 

Call  It  Courage 

Call  of  the  Wild,  The 

Cherry  Ames 

Cathy  Phillips 

Clue  in  the  Jewellry  Box,  The 

Clue  of  the  Crumbling  Wall,  The 

Caroline  House 

Christine  Bennett,  Chemist 

Count  of  Monte  Cristo,  The 

Cave  Twins ,  The 

Connie  Dale 

Daddy  Long  Legs 

Duff 

Dr.  G.W. Carver 
Dancing  Star 


Dr.  Doodles  in  the  Moon 
Dr.  Doddles'  Garden 
Double  Feature 
Dragon  and  Raven,  The 
Eight  Cousins 
Freckles 

First  Woman  Doctor,  The 
Flicka 

Going  on  Sixteen 
Girl  of  the  Limberlost,  The 
Green  Grass  of  Wyoming 
Ghost  Mare 

Grace  Barton  at  Prep  School 

Green  Turtle  Mystery 

Glengarry  School  Days 

Ghost  of  Blackwood  Hall 

Ginny  Gordon 

Golden  Rider,  The 

Good  Master,  The 

Golden  Stallion’s  Victory 

Glass  Mask,  The 

Heidi 

Huckleberry  Finn 

Hardy  Boys  Series,  The 

Hilda  Baker,  School  Nurse 

Hostess  in  the  Sky 

Horseman  of  the  Plains ,  The 

He  Went  With  Marco  Polo 

Her  Father's  Daughter 

Island  Stallion 

Johnny  Tremaine 

Junior  Miss 

Joan  of  Arc 

Judy's  Perfect  Year 

Jane  Eyre 

Jim-Davies 

Just  Mary  Stories 

Julie's  Heritage 

Jean  Craig  Grows  Up 

Joan's  Best  Chum 

Kidnapped 

Kit  Carson 

Kathie  the  New  Teacher 
Knights  of  the  Range,  The 
Little  Women 
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Lassie  Come  Home 
Lassie 

Lamp  is  Heavy,  A 
Little  Men 

Little  Magic  Fiddler,  The 
Lost  Horse 
Larry  O’Connor 
Long  Winter 

Last  of  the  Plainsman,  The 
Little  Lame  Prince,  The 
Lad  With  a  Whistle,  A 
Lantern  in  Her  Hand,  A 
Long,  Long  Ago 
Lion  on  the  Hunt 
Love  Replied 
Long  Ears 
Long  Years,  The 
My  Friend  Flicka 
Mystery  Horse 
Mama’s  Bank  Account 
Mercer  Boys  Mystery  Ease 
Mystery  of  the  Ivory  Charm 
Midnight 
Missie  Lee 
Mary  Poppins 
Mickey  O'Brien 
Mystery  at  the  Old  Place 
Mystery  of  the  Lost  Valley 
Mary  Todd's  Last  Term 
Man  Conquers  the  World 
With  Science 
Mrs.  Mike 

Middle  Button,  The 
Mowgali’s  Stories 
Nancy  Drew  Mysteries 
Neisi  Daughter 
On  Safari 

PJ ractically  Seventeen 
Phantom  Room,  The 
Phantom  Freighter,  The 
Phantom  Deer 
Priaire  Gold 
Poor  Little  Rich  Girl 
Paul  Bunyan 
Pearl  Lagoon 

Prince  and  the  Pauper,  The 
Peril  in  Pink,  The 
Penrod 

Pat's  Harmony 
Pinocchio 
Pollyanaa 
Robin  Hood 


Rebecca  of  Sunnybrook  Farm 

Rosemount  Riddle 

Red  Roan  Pony,  The 

Robinson  Crusoe 

Red  Horse  Hill 

Read  for  the  Sky 

Rose  in  Bloom 

Return  of  Silver  Chief,  The 

Red  House  Mystery,  The 

Run  Away  Home 

Riders  of  the  Purple  Sage 

Sue  Barton 

Silver  Chief 

Seventeenth  Summer 

Sweet  Sixteen 

Stories  from  Seventeen 

Stewart  Little 

Smoky 

Shadow  in  tile  Pines,  The 
Senior  year 

Sago  and  the  Beaver  People 

Saul's  Daughter 

Sandy 

Swiss  Family  Robinson,  The 

Secret  Panel 

Secret  Garden, The 

Sedret  at  Shadow  Ranch, The 

Secret  of  Wildcat  Swamp,  The 

Sherlock  Holmes 

Sugar  Gang 

Treasure  Island 

Tom  Sawyer 

Tale  of  Two  Cities,  A 
Thunder he ad 
Treasure  Seekers,  The 
Tarzan 

Ticktock  and  Jim 
Tales  of  Fantasy 
Tom  Whipple 
Tawny 

Thunder bird  Pass 
Trixie  Belden 
Third  Daughter 
'Teen-Age  Stories 
Valiant  Dog  of  Timberline 
Valdemere  Mystery 
White  Fang 

Whistling  Stallion,  The 
Wild  Palomino 
Winds  in  the  West ,  The 
Wait  for  Marcy 
Wilderness  Champion 
White  Sail 
Yearling,  The 

Young  Fu  of  the  Upper  Yangtse 


i  ..  'oo'.i  iv 

:  i  5  i  • 


.  . . 

.  V-  . 

ins'  t  j  i>  ..  :  . 

3  •  3lqi  ...  .  iJ 

<  .  :  '.j-  .  /: 

■'  '  .  .'  - '  ..  " 
is  \  .  :  /:■  n  c :  ..  U".;'  ' 

:  ■  1  .  *jl  . :  :  J, 

■  :  ,  i  •' 


’IT. : 

3  .7 

t 

, 

j  1  ; 

■ 

-fi.  '  .  , 

. 

■  « 

. 

1 

■.  ■  :t 

■  '  -i': 

,  V  '.I:.'.. 

:  ' 


...  '  ; 


V.  ' 

'JL  ■ 

3ii\ 

1 

k:  :"  !•:  i«I 

O  J  •'  ...  1 

t  X  '.  . 

*  u 

•i  .. 

, 

9  ;  .. 

9.  !  rc.\ 

' 

< 

.  -.'--I  'M 

' 

.1  •?■■■■  u 

: 

' 

ri 

1 

v  .. 

•  s  i  ■ ;  ■■ 

v.  .  J  i 

J  V/J . 

• 

f  ■ 

'  J"  . . 

•iOi  l  t 

, 

, 

BOOKS,  IN  SCHOOL  LIBRARIES,  RECOMMENDED  BY  GR.  VIII  BOYS 


170 


Arranged  in  order  of  preference  under  each  initial  letter 


All  American 
Abilene  or  Bust 
Albert  Schweitzer 
Ascent  of  Everest,  The 
Black  Stallion 
Big  Red 

Boy  on  Defense 

Black  Beauty 

Beau  Geste 

Black  Opal,  The 

Black  Arrow,  The 

Buckskin  Colonist 

Black  Spit  Smugglers,  The 

Bulldozers 

Bambi 

Bright  Island 

Buckaroo 

Bush  Pilot 

Buffalo  Bill 

Call  of  the  Wild,  The 

Coral  Island,  The 

Call  It  Courage 

Crimson  Rust 

Calling  Base  Ten 

Desert  Storm 

Dog  of  Flanders,  A 

£eath  Beneath  Jerusalem 

Flicker's  Feather,  The 

Frog 

Frogmen 

Fox  Island 

Flaming  Horse,  The 

Footprints  Under  the  Window 

French  Foreign  Legion,  The 

Gallows  Rock 

Ghost  Mare 

Gold  Bug,  etc. 

Golden  Stallion 
Going  on  Sixteen 
Green  Grass  of  Wyoming 
Huckleberry  Finn 
Indian  Paint 
Ivanhoe 

Hardy  Boys  Series,  The 
Hot  Rod 


Hurricane  Pinto 
Iron  Duke 
Hooded  Hawk,  The 
Jean  Val  Jean 
John  Wently 
Jungle  Book,  The 
Kit  Carson 
Kidnapped 
Key  Log,  The 
Keystone  Kids,  The 
Lou  Gehrig 
Lassie  Come  Home 
Lassie 

Little  Women 
Lions  on  the  Hunt 
Little  Men 
Last  Trail,  The 
Mystery  Horse,  The 
My  Friend  Flicka 
Mysterious  Island,  The 
Men  Against  the  Sea 
Mutiny  on  the  Bounty 
Mrs.  Mike 
Men  of  Iron 
Mount y  in  a  Jeep 
Moby  Dick 

Orphans  of  the  Range,  The 

Prince  and  the  Pauper,  The 

Pope  Pius  X 

Phantom  Roan,  The 

Prairie  Colt 

Pearl  Lagoon,  The 

Quest  of  the  Snow  Leopard,  The 

Red  Roan  Pony 

Robin  Hood 

Return  of  Silver  Chief,  The 

Reach  for  the  Sky 

Riders  of  the  Purple  Sage,  The 

Rambling  Quarterbacks 

Smoky 

Silver  Saddles 
Scrubs  on  Skates 
Silver  Chief 
Stormy 
Snow  Dog 

Second  Season  Jinx,  The 
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Shane 

Susanna  of  the  Mounties 
Silver  Wolf 
Storm  Canvass 
Southpaw  Fly  Hawk 
Sherlock  Holmes 
Shore  Road  Mystery,  The 
Sinister  Sign  Post,  The 
Treasure  Island 
Tom  Sawyer 
Thunderhead 
Thunderbird  Pass 

Twenty  Thousand  Leagues  Under  the  Sea 

Thunderbolt  House 

Talisman,  The 

Tiger  Roan 

Three  Times  and  Out 

Tale  of  Two  Cities,  A 

Twenty-One  Balloons,  The 

Tom  Swift 

Up  Periscope 

Wild  Palomino 

White  Panther 

Wilderness  Champion,  The 

Wolf  King 

''Jhite  Fang 

Wolf -Eye 

Whistling  Stallion,  The 
Wright  Brothers,  The 
Wooden  Horse 
Yearling,  The 
Young  Bush  Pilot,  The 
Yeah.'  Wildcats 
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BOOKS,  IN  SCHOOL  LIBRARIES,  RECOMMENDED  BY  GR.  VIII  GIRLS 
Arranged  in  order  of  preference  under  each  initial  letter 


Anne  Books 
Adventure  in  Store 
Albert  Schweitzer 
April  Time 
Black  Stallion 
Beany  Malone 
Big  Red 

Black  Opal,  The 
Big  Doc’s  Girl 
Black  Beauty 
Beautiful  Joe 
Beau  Geste 
Boy  Next  Door ,  The 
Bright  Island,  The 
Bambi 

Byline  for  Josie 
Big  League  Rookie,  The 
Caddie  Wood la wn 
Cherry  Ames 
Call  It  Courage 
Curtain  Call 

Clue  in  the  Cobwebs,  The 

Class  Ring,  The 

Clue  in  the  Album,  The 

Count  of  Monte  Cristo,  The 

Coral  Island,  The 

Double  Date 

Dancing  Star 

Dog  Next  Door ,  The 

Dog  Named  Chips ,  The 

Donna  Parker 

Double  Feature 

Diary  of  Anne  Frank,  The 

Every  Girls  Career  Stories 

Emily  of  New  Moon 

Eight  Cousins 

First  Woman  Doctor 

Freckles 

Footsteps  Under  the  Window 
Flamingo  Feather ,  The 
Girl  of  the  Limber lost,  A 
Green  Grass  of  Wyoming 
Going  on  Sixteen 
Game  Legs 
Going  Steady 


Ginny  Gordon 

Girl  in  White  Armour,  The 

Girl  Called  Hank,  The 

Ghost  Mare 

Green  Windows 

Glengary  School  Days 

Gone  With  the  Wind 

Hostess  in  the  Sky 

Hill  Doctor,  The 

Huckleberry  Finn 

Honeymoon  Alone 

Hot  Rod 

Haunted  Creek 

Indian  Paint 

Ivanhoe 

Junior  Miss 

Jane  Eyre 

Jane  of  Lantern  Hill 
Johnny  Tremaine 
Joan  of  Arc 
Jean  Val  Jean 
Jane  Arden  Series 
Kilmeny  of  the  Orchard 
Key  Log 

King  Solomon's  Mines 
Larry  O’Connor 
Lassie 

Lassie  Come  Home 

Lantern  in  her  Hand,  A~ 

Little  Women 

Lamp  is  Heavy,  A 

Long  Winter,  The 

Lost  in  the  Outback 

Lorna  Doone 

Little  Men 

My  Friend  Flicka 

Mystery  Horse,  The 

Mystery  of  Cabin  Island,  The 

Marooned  on  Mars 

Mrs.  Mike 

Mama’s  Bank  Account 
Midnight 
My  Sister  Mike 
Moby  Dick 

Mutiny  on  the  Bounty 
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My  Antonia 

Nancy  Drew 

Oh  Brother 

Pride  and  Prejudice 

Practically  Seventeen 

Pope  Pius  X 

Pollyanna  Series 

Phantom  Roan,  The 

Penny  Rose 

Penny  Nickel  Series 

Riders  of  the  Purple  Sage 

Rebecca's  Series 

Ready  or  not 

Rosemount  Riddle 

Ramona 

Robe ,  The 

Sue  Barton 

Silver  Chief 

Seventeenth  Summer 

Sylvan  City 

Secret  Garden,  The 

Senior  Prom 

Spike  of  Swift  River 

Separate  Star 

Scarlet  Royal 

St .Theresa  and  the  Rose 

Scarlet  Pimpernel,  The 

Susanna  of  the  Mounties 

Seventeen 

Sleeping  Minds 

Silversheen 

Sally  on  the  Fence 

St .Theresa 

Smoky 

Sherlock  Holmes 
Shadow  of  Suspicion,  The 
Thu nderhead 
Treasure  Island 
They  Loved  To  Laugh 
Trembling  Years,  The 
Tale  of  Two  Cities,  A 
Thunderbolt  House 
Trixie  Beldon 
Three  Musketeers,  The 
Uncle  Tom's  Cabin 
Virginian,  The 
Wait  for  Marcy 


White  Fang 
Wilderness  Champion 
Whistling  Stallion,  The 
Wolf  King 
White  Ruff 
Wild  Palomino 
Winning  Out 
We  Chased  a  Rainbow 
Yearling,  The 
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BOOKS ,  IN  SCHOOL  LIBRARIES,  RECOMMENDED  BY  GR.  IX  BOYS 
Arranged  in  order  of  preference  under  each  initial  letter 
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All  American 

Adrift  on  An  Icepan 

Away  All  Boats 

Albert  Schweitzer 

Adventure  dof  Sherlock  Holmes 

Angry  Planet,  The 

Ascent  of  Mt . Everest,  The 

Anne  of  Green  Gables 

Abitibi  Adventure 

Arctic  Patrol 

Amazon  Adventure 

Abilene  or  Bust 

Black  Stallion 

Big  Red 

Black  Beauty 

Boy  on  Defense 

Big  League 

Ben  Hur 

Brass  Knuckles 
Big  Eye 

Black  Opal,  The 
Buckskin  Colonist 
Beau  Geste 
Bush  Pilot 
Babe  Ruth 
Buccaneers,  The 
Balboa 

Black  Arrow,  The 

Boys’  Book  of  Engines  and  Turbines 
Boy  Scouts 

Call  of  the  Wild,  The 
Coral  Island,  The 
Champions  in  Sports 
Coyote  Kid 

Clue  of  the  Broken  Blade, The 

Captain  of  the  Ice, The 

Caine  Mutiny,  The 

Count  of  Monte  Cristo,  The 

Cherry  Ames 

Chuck 

Call  It  Courage 

Capture  of  the  Golden  Stallion 

Drums  in  the  Forest 

Dam  Busters 

Daniel  Boone 

Davy 

Dub  Halfback,  The 
Escape  or  Die 
Frog 

Falcons  of  France 


Forest  Patrol 
Forest  Ranger 
Franklin  of  the  Arctic 
Forty  Seconds  Over  Tokyo 
Freckles 

Five  Were  Chosen 
Green  Grass  of  Wyoming 
Great  Escapes 
Geo. Washington  Carver 
Guadalcanal  Diary 
Ghost  Mare, The 
Golden  Stallion 
Gone  With  the  Wind 
Going  on  Sixteen 
Genius  in  the  Jungle 
Glengary  School  Days 
Goal  To  Go 
Golden  Trail,  The 
Hardy  Boys  Series, The 
Hill  Doctor,  The 
He  Shoots,  He  Scores 
Huckleberry  Finn 
Hot  Rod 

Horseman  of  the  Plains, The 

Hickory  Wings 

Heart  of  Danger ,The 

Ivanhoe 

Iron  Duke 

Irish  Red 

Inside  the  Atom 

Indian  Paint 

I  Married  Adventure 

Jim  Davis 

Joe  Louis  Story 

Jumper 

Keystone  Kids, The 

Kidnapped 

Kit  Carson 

King  Solomon’s  Mines 

ICon  Tiki 

Kim 

Lou  Gehrig 
Lassie  Come  Home 
Lone  Cowboy,  The 
Laugh  With  Leacock 
Lost  Horizon 

Last  of  the  Plainsmen , The 
Lost  Wagon  Trail,  The 
Lions  on  the  Hunt 
Land  Divided 
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Lone  Star  Ranger ,The 
Lawrence  of  Arabia 
Last  Nail 
My  Friend  Flicka 
Marooned  on  Mars 
Midnight 

Mutiny  on  the  Bounty 
Mounty  in  a  Jeep 
Mystery  Horse, The 
Mysterious  Island, The 
Men  Against  the  Sea 
Mudhen 

Men  of  Valour 
Mustang 

Men  Under  the  Sea 
Mercer  Boys 
Moby  Dick 

Night  To  Remember, A 

Opal  Seekers 

One  of  the  50,000,000 

Outlaws  of  the  Sourland,The 

Outlaws  of  Zorn,  The 

Ocean  Gold 

Pitcairn's  Island 

Prisoner  of  Zenda,  The 

Phantom  Roan,  The 

People  of  the  Deer, The 

Pivot  Man 

Pride's  Fancy 

Pearl  Lagoon,  The 

Big  Boats 

Pied  Piper ,  The 

Phantom  Deer, The 

Quarterback 

Quest  in  the  Desert, The 
Riders  of  the  Purple  Sage, The 
Red  Fox 
Robin  Hood 
Red  Car 

Robinson  Crusoe 

Red  Badge  of  Courage, The 

Roman  Collar  Detective , The 

Reddy 

Red  Roan 

Rope  the  Wind 

Rookie  Fights  Back 

Rink  Rat 

Raw  Gold 

Reach  for  the  Sky 
Silver  Chief 
Scarlet  Pimpernel , The 
Silver  Saddles, The 
Smoky 

Spirit  of  the  Border, The 
Stormy 

Scrubs  on  Skates 


Shane 
Sukanabi 
Sun  Eagle 

Swiss  Family  Robinson, The 

Sea  Wolf  ,  The 

Sea  Snake,  The 

Silver  Shield,  The 

Simon  Bolivar 

Shadow  in  the  Pines, The 

Six  Gun 

Submarine  Sailor 
Smoke  Jumpers 
Son  of  the  Forest 
Spaceman  Jones 
Schoolboy  Johnson 
Starbuck  Valley  Winter 
Southpaw  Fly  Hawk 
Treasure  Island 
Tale  of  Two  Cities, A 
Thunder he ad 
Tom  Sawyer 
Trap  Lines  North 
Touchdown  Trouble 
Three  Times  and  Out 
Tiger  Roan,  The 
Tunnel 

20,000  Leagues  Under  the  Sea 

Trail  to  the  North, The 

Thunderhead  Pass 

T-Model  Tommy 

Thirty-Nine  Steps, The 

Three -Two  Patch 

To  Hell  and  Back 

Thunder  Road 

Trailing  Trouble 

Toughy  Taylor 

U-Boat 

Virginian, The 

Victory  Pass 

Wolf  King 

White  Panther 

White  Fang 

Whistling  Stallion 

Wolf  Eye 

Wo  odd n  Horse 

Wild  Palomino 

Who  Rides  in  the  Dark 

Wright  Bros. Story,  The 

Yearling,  The 

Young  Bush  Pilot, The 

Yeah!  Wildcats 
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Anne  Series 

Albert  Schweitzer 

Angel  on  Skis 

Ascent  of  Everest, The 

All  American 

Angry  Planet,  The 

April  Time 

Black  Stallion,  The 

Black  Opal,  The 

Big  Doc’s  Girl 

Big  Eye 

Beau  Geste 

Beany  Malone 

Blue  Treasure  Mystery,  The 
Black  Beauty 
Beautiful  Joe 
Blueberry  Muffin 
Beverly  Gray's  Adventure 
Big  Red 
Betty  Zane 
Boy  on  Defense, The 
Boy  Trouble 
Buckskin  Colonist 
Blue  Castle 
Big  League  Rookie 
Blue-Print  of  a  Dream,  The 
Bernadette  of  Lourdes 
Behold  Your  Queen 
Christie  Bennett 
Call  of  the  Wild,  The 
Cherry  Ames 
Class  Ring,  The 
Count  of  Monte  Cristo,  The 
Citadel,  The 
Clay  Finger 
Cue  for  Treason,  A 
Caddie  Woodlawn 
Cheaper  by  the  Dozen 
Diary  of  Ann  Frank,  The 
Double  Date 
David  Copperfield 
Double  Feature 
Desired  Haven 
Dianne's  New  Love 
Dancing  Star,  A 
Dragonwyck 
Emily  of  New  Moon 


Freckles 

Frog 

First  Woman  Doctor, The 

Florence  Nightingale 

Fork  in  the  Trail,  The 

Far  From  the  Madd-a«ing  Crowd 

Frances  of  the  Seven  Seas 

Going  on  Sixteen 

Green  Grass  of  Wyoming 

Girl  of  the  Limber  lost,  A 

Glengary  School  Days 

Going  Steady 

Good  Earth, The 

Ghost  Mare 

Granite  Harbour 

Girl  in  White  Armour,  A 

Girl  Called  Hank,  A 

Goodbye  My  Lady 

Gabriel  Horn,  The 

Gay  Design 

Geo.  Washington  Carver 
Girl  Called  Marge 
Hostess  in  the  Sky,  The 
Hill  Doctor,  The 
Hot  Rod 

Heart  of  Danger 
Happy  Golden  Years, The 
High  White  Wall, The 
Hillhaven 

House  of  the  Seven  Gables, T  he 
Hickory  Wings 
Happiness  Hill 
Heidi 

Hardy  Boys, The 

House  of  Her  Own 

Helen  Keller 

Ho v/  Green  Was  My  Valley 

Hills  of  Rome,  The 

Higher  Hill 

Ivanhoe 

Indian  Captive 
Indian  Paint 
Island  Stallion 
Iron  Duke 
Jane  Eyre 
Junior  Miss 
Jean  Val  Jean 
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Jean  Craig  Series 
Jane  on  Lantern  Hill 
Jim  Davis 

Judy's  Perfect  Year 

Jinks  of  Jayson  Valley 

Johnny  Tremaine 

Key  Log,  The 

Kim 

Karen 

Kon  Tiki 

Kid  Who  Beat  the  Dodgers, The 

Kidnapped 

Little  Women 

Lamp  is  Heavy,  A 

Lassie  Come  Home 

Lexie  O'Connor 

Lorna  Doone 

Let  the  Hurricane  Roar 

Lantern  in  Her  Hand,  A 

Little  Men 

Lou  Gehrig 

Lost  King  Dam,  The 

Little  Shepherd  of  Kingdom -Come 

Last  of  the  Plainsmen,  The 

Last  Queen  of  Egypt ,  The 

Lone  Cowboy,  The 

Lost  Horizon 

Laugh  With  Leacock 

Lonely  Crusader 

Life  With  Father 

Linda  Takes  Over 

Light  in  the  Forest, The 

Light  of  the  Western  Stars, The 

My  Friend  Flicka 

More  About  Glamour 

Mom's  Bank  Account 

Mrs.  Mike 

Marooned  on  Mars 

Midnight 

Marcy  Catches  Up 
Magnificent  Obsess  ion, The 
Mountain  Moved, The 
Mount ie  in  a  Jeep 
Man  of  the  Forest, The 
Men  Against  Death 
Mystery  Horse,  The 
Man  Who  Found  Out 
Mystery  Walks  the  Campus 
Mystery  Island 
Night  to  Remember,  A 
Nancy  Drew  Books 
Northland  Castaways 
Old  Ye  Her 
Oliver  Twist 
One's  A  Pair 
On  Safari 


Phantom  Roan,  The 

Proud  Rebel 

Prisoner  of  Zenda,  The 

Pitcairn  Island 

Prairie  Gold 

Paid  In  Full 

Personality  Plus 

Palomino  Girl 

Pollyanna 

Paintbox  Summer 

Ramona 

Rebecca 

Robe ,  The 

Riders  of  the  Purple  Sage, The 

Robinson  Crusoe 

Red  House  Mystery 

Sue  Barton 

Silver  Chief 

Summer  Showboat 

Silver  Saddles, The 

Seventeenth  Summer 

Smoky 

Sherlock  Holmes 
Scarlet  Pimpernel,  The 
Shadow  in  the  Pines ,The 
Seventeen 
Senior  Year 

Swiss  Family  Robinson,  The 
Star  Dream,  The 
Slipper  Under  Glass, The 
Thunderhead 
Trembling  Years, The 
Tale  of  Two  Cities,  A 
They  Loved  To  Laugh 
Trouble  After  School 
Treasure  Island 
Touchdown  Trouble 
Thunderbot  House 
'Teen-Age  Tales 
Tom  Sawyer 
Virginian,  The 
Wait  for  Marcy 
White.  Fang 
Wolf  King 
Wild  Palomino 
Wihds  In  the  West ,The 
Winning  Out 
Wolf  Eye 

'Wooden  Horse,  The 
Wild  Winter 
White  Banners 
Wildnerness  Trek 
Whistling  Stallion 
Yearling,  The 
Yea.*  Wildcats 
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APPENDIX  D 


BOOKS,  NOT  IN  SCHOOL  LIBRARIES,  RECOMMENDED  BY  GR.  VII  BOYS 
Arranged  in  order  of  preference  under  each  initial  letter 


Black  Stallion 
Black  Beauty 
Black  Storm 

Behold  the  Shining  Mountains 

Big  Red 

Cinchfoot 

Clue  in  the  Embers,  The 
Circus  Boy 

Criss  Cross  Shadow  Mystery 

Dambusters,  The 

Dragnet 

Diamond  Cove  Mystery 
Dale  of  the  Mounti.es 
Dick  Tracy 

Dog  of  Flanders,  The 
Dale  Evans  Series 
Dave  Dawson 
Bastest  Man  Alive 
Fury 

Fury  and  the  Lone  Pine  Mystery 

Gun  Thunder  Valley 

Gene  Autry 

Golden  Stallion 

Gunsmoke 

Gray  Wolf 

Gkost  Patrol,  The 

Green  Helmet 

Hardy  Boys  Series,  The 

Huckleberry  Finn 

Husky 

Hidden  Staircase ,The 
He  Shoots --He  Scores 
Indian  Mummy  Mystery,  The 
Indian  Paint 
Island  Stallion,  The 
Inside  the  Space  Ship 
Jinx  In  Payrock  Canyon 
Kon  Tiki 

Lone  Star  Ranger, The 
Lone  Ranger ,  The 
Lassie  Come  Home 
Lost  Trail,  The 
My  Friend  Flicka 
Mexican  Road  Race,  The 


Mercer  Boys,  The 

Mystery  of  Devil's  Row,  The 

Old  Yeller 

Outlaw,  The 

Proud  Rebel,  The 

Rin  Tin  Tin 

Robin  Hood 

Robinson  Crusoe 

Roy  Rogers 

Red  Ryder 

Silver  Chief 

Sky  Chief  to  the  Rescue 

Sea  Wolf,  The 

Sugar  CrEek  Gang 

Standby  for  Mars 

Smoky 

Tarzan 

Tom  Sawyer 

Tom  Swift  Series 

Tiger  Roan 

Tawny 

Tom  Quest 

Thunderhead 

Treasure  Island 

Three  Musketeers , The 

Thirty  Seconds  Over  Tokyo 

Twenty-Seventh.  Day 

Their  Guns  Were  Fast 

Tales  of  Wells  Fargo 

Trixie  Beldon 

Uncle  Tom's  Cabin 

White  Fang 

Yearling,  The 

Young  Infield  Rooky 

Zorro 


. 


'  ...... 

, 

■  '  '  ,  ".la 

•  X  ■  .1  -  ::  L  <J  Ut 

o;  c."  ' 

x  10  :r  . 

.  ’  „ 

■  ;  . 

, 

'  J 

■JO  ■■  ■  ■  0 

>n 

0  ,  0  J 

'  O':  '  i  o. 

:  '  O. 

r.  \ 

V  . 

,  • 

■  \>A. 

i'UDHO:  :■  '  .i  ’  : 

'■  ■  .  ' 

, 

:  j  ‘  •  ,  '■»  •  ’  -i  - 

,  "X  ' 

r  '■  i  J  ■  .  .. 

:  ' 

. 

’  't:  o; 

j  uu 

.  -  .  X"  5f»U’ 

,  ' 

,  O' ...  j  : ; 1 

j  .  .  • 

. 

,  i  j 

, 

,  •  •  . 

t 


BOOKS,  NOT  IN  SCHOOL  LIBRARIES,  RECOMMENDED  BY  GR.  VII  GIRLS 
Arranged  in  order  of  preference  under  each  initial  letter 
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Anne  Books 
Annie  Oakley 
Avalanche 

Assignment  in  Space 
Across  the  Tracks 
Black  Beauty 
Bobsey  Twins,  The 
Black  Stallion 
Black  Storm 
Betty  Jane 
Broken  Locket,  The 
Big  Red 
Black  Flower 
Blue  Devil 

Beverly  Grey  Mystery 
Black  Colt ,  The 
Black  Arrow,  The 
Book  of  Birds ,  The 
Boy  Trouble 
Beautiful  Joe 

Battle  of  the  River  Kwai,  The 
Bambi 

Baby  Island,  The 
Borrowed  Brother 
Black  Opal,  The 
Betsy  and  Joe 
Black  Fury 
Betty  and  the  Bandit 
Cherry  Ames  Series 

Capture  of  the  Golden  Stallion,  The 
Clue  of  the  Black  Flower ,  The 
Clue  of  the  Old  Chimney,  The 
Catch  A  Falling  Star 
Cindy  Kane 

Case  df  the  Deadly  Toy,  The 

Children  of  the  New  Forest 

Cheer  Leaders 

Cottage  on  the  Curve,  The 

Diamond  Cove  Mystery,  The 

Donna  Parker 

Darcy’s  Harvest 

Dog  That  Wouldn’t  Be,  The 

Double  Feature 

Dana  Girl  Series 


Dorothy  Dixon 

Deputy  of  San  Reno 

Disappearing  Fld>or,The 

Dragnet 

Double  Date 

David  Copper fie Id 

Dark  Horse 

Doctor  Lucy 

Eight  Cousins 

Escape  of  the  Queen 

Fury 

Five  Little  Peppers 

Fifteen 

Freckles 

Flight  Nurse 

Fourth  Farm  Gang  Again 

Flickering  Torch,  The 

Famous  Doctors 

Ginny  Gordon  Mystery 

Gatehouse  Mystery,  The 

Gypsy  Colt ,  The 

Girl  in  the  White  Coat 

Grey  Wolf 

Ghost 

Getting  The  Most  Out  of  Life 
Gloria 

Goodbye  My  Lady 

Girl  Fliers  on  Adventure  Island,  The 

Hardy  Boy  Series,  The 

Heidi 

Hidden  Staircase,  The 
Hooded  Hawk  Mystery,  The 
Hot  Rod 
Hanna  Fowler 
Hearts  in  Trim 
Happy  Hoi listers,  The 
Heartbreak  Street 
Homesteader,  The 
Hospital  Nurse 
Hangman’s  Inn 
Honk  Town  Doctor 
Indian  Paint 
Ivanhoe 
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I *11  Find  My  Love 
Inca  Luck  Piece,  The 
I  Want  a  Pony 
Island  Mystery 
Junior  Miss 
Jane  Eyre 

Jean  Craig  Student  Nurse 
Jam  Every  Day 
Joe's  Boys 

Kilmeny  of  the  Orchard 
Kidnapped 

Kay  Tracy  and  the  Red  Scarf 
Kentucky  Derby  Winner 
Little  Women 
Little  Men 
Lassie 

Lassie  Come  Home 

Lone  Ranger  Series,  The 

Last  Trail,  The 

Lady  of  Fatima 

Lost  at  the  South  Pole 

Life  With  Father 

Little  House  in  the  Big  Woods, The 

Lamp  is  Heavy,  A 

My  Friend  Flicka 

Mystery  Horse,  The 

Mysterious  Visitor 

Mystery  of  the  Lilac  Inn,  The 

Marsha 

Marcia  Private  Secretary 

Mercer  Boys  on  Adventure  Hunt 

Mystery  of  the  Black  Eye,  The 

Mystery  of  the  Velvet  Mask,  The 

Molly  Perkins  Goes  to  the  Moon 

Mystery  of  the  Black  Keys 

Mystery  of  Blueberry  Bog 

Mystery  of  Graveyard  Hill 

Mike  for  Marion,  A 

Mansion  of  Secrets,  The 

Mystery  Ranch 

Mama's  Bank  Account 

Mystery  of  the  Bungalow,  The 

Mystery  of  the  Burnt  Cottage, The 

My  First  Horse 

Nancy  Drew 

Nobody ' s  Boy 

Nurse  Kathy 

Nurse  Jenny 


One-Eyed  Trapper,  The 

Old  Man  and  the  Sea 

Old  Nick  and  Bob 

Old  Yeller 

Polly  French 

Phantom  Roan,  The 

Patty  Lou’s  Pot  of  Gold 

Proud  Rebel,  The 

Polly anna 

Prairie  Colt,  The 

Practically  Seventeen 

Password  to  Larkspur  Lane,  The 

Patty  Lou  of  the  Golden  West 

Pride  and  Prejudice 

Penny  Nichols 

Pope  Pius  X 

Pinocchio 

Red  Trailer  Mystery,  The 
Rilla  of  Ingleside 
Riders  of  the  Purple  Sage, The 
Roy  Rogers 

Roy  Rogers,  King  of  Cowboys 
Rose  in  Bloom 
Rin  Tin  Tin 

Rutledge  Trails  the  Ace  of  Spades 

Return  of  Colin  Forest,  The 

Reach  for  the  Sky 

Rustler's  Fort 

Richard  the  Lion  Hearted 

Red  Arrows  in  The  .Night 

Sue  Barton  Series 

Sand  Dune  Pony 

Silver  Chief 

Silver 

Senior  Prom 

Stopover  Tokyo 

Snow  Treasure,  The 

Surprising  Visitor,  The 

Shadows  in  the  Tower ,  The 

Spin  and  Marty  Series,  The 

Spirit  of  the  Border,  The 

Son  of  Black  Stallion,  The 

Silver  Tip 

Snow  White  and  Red  Rose 
Story  of  Jessie,  The 
Shepherd  of  Guadalope,  The 
Sixth  of  June,  The 
Snow  White 
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Trudy  Phillips 
Trixie  Be Idea 
Tom  Sawyer 
Tawny 

Thu nderhead 
Irish 

Tale  of  Two  Cities,  A 
Tarzan 

Teenage  Glamour 

39  Steps,  The 

Tangled  Cord,  The 

Teenage  Horse  Stories 

Treasure  island 

Thunder bird  House 

Thunder  Bird  Pass 

Stuffed  Owls,  The 

Uncle  Tom’s  Cabin 

Under  the  Lilacs 

Voyage  of  the  Luna  I,  The 

Virginian,  The 

Vichi  Finds  An  Answer 

Valiant,  Dog  of  Timberline 

Voice  in  the  Suitcase,  The 

'.'lest  of  the  Pecos 

Whispering  Rails 

White  Ruff 

Wild  Horse  Mesa 

We're  Going  Steady 

White  and  the  Gold,  The 

White  Waters 

West  End  Nurse 

Yearling,  The 
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Black  Stallion 
Black  Beauty 
Beautiful  Joe 
Beyond  Ropes  and  Fence 
Buffalo  Wagon 
Black  Arrow,  The 
Baseball  Stories 
Captain  of  the  Ice,  The 
Call  of  the  Wild,  The 
Caine  Mutiny,  The 
Dragnet 

Danny  Orlis  and  the  Hunters 

Dog  Who  Wouldn't  Be,  The 

Dale  of  the  Mounted 

Dave  Dawson 

Disaster  Trail 

Diamond  Cave  Mystery,  The 

Dam  Busters,  The 

Frog 

Fighting  Shortstop 
Fury 

Gunsmoke 

Hardy  Boys  Series 
Huckleberry  Finn 
He  Shoots-He  Scores 
Hot  Rod 

I  Married  Adventure 
Indian  Mummy  Mystery,  The 
Indian  Paint' 

Irish  Red 

Island  Stallion,  The 
Kidnapped 

Kid  Comes  Home,  The 
Lassie  Come  Home 
Last  Trail,  The 
Longe  Ranger, The 
Little  Men 

Light  in  the  Forest,  The 
Lone  Star  Ranger,  The 
My  Friend  Flicka 
Mudhen 

Mountain  Pony 
Mapmaker ,  The 


Night  to  Remember,  A 
Old  Yeller 

One  Out  of  Fifteen  Million 

Quest  in  the  Desert,  The 

Prairie  Colt,  The 

Proud  Rebel,  The 

Peyton  Place 

Rin  Tin  Tin 

Rink  Rat 

Robe ,  The 

Rose  in  Bloom 

Robin  Hood 

Roy  Rogers 

Reach  for  the  Sky 

Riders  of  the  Purple  Sage,  The 

Silver  Chief 

Somewhere  Lake 

Silver 

Shane 

Samauri 

Sea  Wolfe,  The 
Sand  Dune  Pony 
Tarzan 
Thunderhead 
Tom  Sawyer 

Twenty  Thousand  Leagues  Under  the  Sea 
Tawny 

Tom  Quest  Adventures 

Treasure  Island 

Tale  of  Two  Cities,  A 

Tom  Swift 

Terrible  Game 

Uncle  Tom's  Cabin 

U-Boat  977 

Uncle  Remus 

White  Ruff 

Wasp 

Winning  Basket ,  The 
Wolf  King 
Yearling,  The 
Zero,  The 
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Anne  Series 

Anne's  House  of  Dreams 

Adventure  in  Store 

Around  the  World  in  Eighty  Days 

Black  Stallion 

Big  Red 

Black  Beauty 

Beany  Malone 

Beau  Geste 

Bambi 

Big  Doc's  Girl 

Blue  Treasure  Mystery,  The 

Cherry  Ames  Series 

Caddie  Wood lawn 

Class  Ring,  The 

Clue  in  the  Cobwebs,  The 

Curtain  Call 

Clue  of  the  Tapping  Heels,  The 

Coral  Island,  The 

Clara  Barton 

Dancing  Star,  A 

Donna  Parker 

Dog  Next  Door ,  The 

Dare-devil 

Doctor  Jane 

Donna  Parker  on  Her  Own 
Freckles 

First  Woman  Doctor,  The 
Hostess  in  the  Sky,  The 
Footseps  Under  the  Window,  The 
Flamingo  Feather ,  The 
Fifteen 

Friday’s  Child 

Girl  of  the  Limber  lost,  A 

Green  Grass  ef  Wyoming 

Going  on  Sixteen 

Glengary  School  Days 

Game  Legs 

Goodbye  Mr .  Chips 

Girl  in  White  Armour,  The 

Ghost  Mare 

Golden  Windows,  The 

Ginny  Gordon  Series 


A  Girl  Can  Dream 
Gone  With  the  Wind 
Hardy  Boys  Series 
Hill  Doctor,  The 
Haunted  Creek,  The 
My  Teacher 
Helen's  Babies 
Honeymoon  in  Honolulu 
Indian  Paint 
Ivanhoe 

I  Take  This  Man 

Jane  Eyre 

Johnny  Tremaine 

Junior  Miss 

Jane  of  Lantern  Hill 

Joan  of  Arc 

Kilmeny  of  the  Orchard 

Little  Women 

Lassie  Come  Home 

Lantern  in  Her  Hand  ,  A 

Lexy  O'Connor 

Lamp  is  Heavy,  A 

Long  Winter,  The 

Lost  in  the  Outback 

Long  Way  Home,  The 

Little  Men 

My  Friend  Flicka 

Marcia,  Private  Secretary 

Marjorie  Morning  Star 

Mystery  Walks  the  Campus 

Midnight 

Mama's  Bank  Account 

Mrs.  Mike 

Marooned  on  Mars 

Mystery  Horse 

Middle  Button,  The 

Mystery  of  the  Empty  Room,  The 

Mystery  of  the  Hidden  Stair  case , The 

Mystery  of  the  Broken  Locket, The 

Nancy  Drew  Series 

Oh,  Brother.' 

Old  Yeller 

Old  Fashioned  Girl 
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Practically  Seventeen 

Polly  French  Books 

Penny  Rose 

Phantom  Roan,  The 

Practically  Sixteen 

Penny  Nickel  Series 

Proud  Rebel,  The 

Password  to  Larkspur  Lane,  The 

Robe,  The 

Robinson  Crusoe 

Riders  of  the  Purple  Sage,  The 
Ramona 

Rosemount  Riddle 
Railroad  to  Freedom 
Sue  Barton 
Silver  Chief 
Sylvan  City 
Seventeenth  Summer 
Silver  Saddles,  The 
Sleeping  Minds 
Silver  Chalice 
School  Favorite 
Student  Nurse 
Spurs  for  Susanna 
Sister  Carie 
Secret  Garden,  The 
Scarlet  Pimpernel,  The 
Silversheen 
Spike  of  Swift  River 
Seventeen 
Trixie  Belden 
Trish 

They  Loved  to  Laugh 
Treasure  Island 
Trembling  Years 
Tom  Sawyer 
Thunderhead 
Thunderbolt  House 
Unwilling  Heart 
White  Fang 
Wilderness  Champion 
Wild  Palomino 
Wait  for  Marcy 
Wedding  in  the  Family 
Whistling  Stallion,  The 
Winning  Out 
Yearling,  The 
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Black  Stallion 
Black  Beauty 
Banner  in  the  Sky 
Bruiser,  The 
Born  to  Trot 
Black' Arrow,  The 
Big  Red 

Call  of  the  Wild,  The 
Comanchos 

Christmas  Horse,  The 

Captain  of  the  Ice,  The 

Case  of  the  Blue-Eyed  Blonde, The 

Caracajou 

Caine  Mutiny,  The 

Diamond  Cave  Mystery,  The 

Deep  Danger 

Don’t  Go  Near  the  Water 
Dale  of  the  Mounted 
Dave  Dawson 

Douglas  Bader  Story,  The 
Dracula 

End  of  the  Rainbow  Trail,  The 

Enemy  Below,  The 

Fighting  Caravan,  The 

Fence  Busters,  The 

Flint  and  Feather 

Fury 

Frozen  Fire 

Forest  Ranger,  The 

Frankenstein 

Green  Grass  of  Wyoming 

God  is  My  Co-Pilot 

Green  Helmet,  The 

Grey  Wolf 

Giant ,  The 

Gone  With  the  Wind 

G.WCarver 

Golden  Trail,  The 

Hardy  Boys,  The 

He  Shoots-He  Scores 

Huckleberry  Finn 

Husky 

Hot  Rod 

Heritage  of  the  Desert,  The 
Hidden  Harbor  Mystery,  The 
I vanhoe 


Island  in  the  Sun,  The 
Indian  Paint 
Indian  Mummy  Mystery 
Iron  Duke 

I  Flew  For  the  Fuhrer 
King  Solomon’s  Mines 
Kon  Tiki 
Kazan 

Knights  of  the  Round  Table,  The 

Little  Men 

Lost  Trail,  The 

Little  Britches 

Last  Parallel,  The 

Lost  Wagon  Train,  The 

Lone  Cowboy,  The 

Last  of  the  Plainsmen,  The 

Long  Walk,  The 

Lassie  Come  Home 

My  Friend  Flicka 

Mapmaker,  The 

Midnight 

Melted  Coin  Mystery,  The 

Mystery  Horse,  The 

Mystery  of  the  Wailing  Siren,  The 

Mountie  on  Trial 

Nevada 

Night  to  Remember,  A 
Nancy  Drew  Series 
Old  Yeller 
Oliver  Twist 
Over  the  Line 
Over  the  Hurdles 
One  to  70000 
One  That  Got  Away 
Peyton  Place 
Prairie  Colt,  The 
Polly  French 
Paradise  Valley 
Proud  Rebel,  The 
Queens  Die  Proudly 
Quentin  Durward 
Rink  Rat 

Riders  of  the  Purple  Sage,  The 
Robin  Hood 

Red-Headed  Outfielder,  The 
Reach  for  the  Sky 
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Roping  Lions  in  the  Grand  Canyon 
Rally  Round  the  Flag  Boys 
Red  Stallion,  The 
Run  Silent  Run  Dee; 

Roy  Rogers 
Robinson  Crusoe 
Red  Car 
Shane 

Silver  Chief 

Sand  Dune  Pony 

Spirit  of  the  Border,  The 

Schoolboy  Johnson 

Shortstop 

Sherlock  Holmes 

Scrubs  on  Skates 

Silver 

Spike  of  Swift  River 
Sharks  and  Little  Fish 
Smoky 
Samurai 

Swiss  Family  Robinson 
St  .Roch 

Scarlet  Pimpernel,  The 
Shadow  of  the  Rope^:  The 
Sunset  Pass 
Sea  Wolf,  The 
Treasure  Island 
Thunderhead 
30,000  on  the  Hoof 
1001  Nights 

20,000  Leagues  Under  the  Sea 
Thundering  Herd,  The 
Tale  of  Two  Cities,  A 
Tawny 

They  Fought  for  the  Sky 
Three  Musketeers,  The 
Three  Men  in  a  Boat 
Thunder  Pass 
They  Were  Expendable 
Tom  Sawyer 

Thirty-Nine  Steps,  The 

Up  Periscope 

Uncle  Tom's  Cabin 

White  Fang 

Wildfire 

Wild  Stallion 

War  &  Peace 

Wild  Animals  I  Have  Known 
Wild  Horse  Tamer 


Winchester  Wages 
Wolf  King 
Yeller  Eyes 
Young  Forester,  The 
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BOOKS,  NOT  IN  SCHOOL  LIBRARIES,  RECOMMENDED  BY  GR.  IX  GIRLS 
Arranged  in  order  of  preference  under  each  initial  letter 


Anne  Books 
Ann  Porter  Nurse 
Angel  on  Skis,  The 
Annie  Oakley 

Assignment  in  Danger,  The 
Black  Stallion 
Black  Beauty 

Beverley  Gray's  Island  Mystery 

Beautiful  Joe 

Boy  Trouble 

Behold  Your  Queen 

Beany  Malone 

Betty  Zane 

Big  Red 

Below  the  Salt 

Boy  Next  Door ,  The 

Black  Arrow,  The 

Blue  Treasure,  The 

Big  Doc's  Girl 

Blueprint  of  a  Dream,  The 

Bridge  of  San  Luis  Rey,  The 

Cherry  Ames 

Carol  Trent,  Air  Steward,  The 

Clue  in  the  Crumbling  Wall 

City  Nurse 

Class  Ring,  The 

Courtesy  of  Ann  Maria,  The 

Cheer  Leaders, The 

Diary  of  Ann  Frank,  The 

Desiree 

Double  Date 

Danny  Arliss  Books 

Doctor  Jane 

Double  Feature 

Dragonwyck 

Dragnet 

David  Copperfield 
Eternity  in  Their  Hearts 
Egg  &  I  ,  The 
Enchanted  Sixteen 
Fairoaks 
Frog 

Flight  from  Natchez,  The 
Forlone  River 
Freckles 


Frenchman's  Creek 

Five  Peppers 

Green  Grass  of  Wyoming 

Ginny  Gordon 

Going  on  Sixteen 

Girl  of  the  Limber lost,  A 

Gone  With  the  Wind 

Golden  Slates,  The 

Girl  Intern 

Ghost  Mare,  The 

Gidget 

Giant 

Green  Mansions,  The 
Hardy  Boy  Series,  The 
Heidi 
Hot  Rod 

Huckleberry  Finn 
1*11  Cry  Tomorrow 
Ivanhoe 

I  Want  to  Live 
Island  Stallion,  The 
Irish  Red 
Island  in  the  Sun 
Imperial  Woman 
1111  Find  My  Love 
I  Take  This  Man 
Jane  Eyre 
Jean  Craig  Series 
Just  David 
Junior  Prom 
Kim 

Little  Women 
Lassie 
Lorna  Doone 

Lantern  in  Her  Hand,  A 
Last  Trail,  The 
Lasso  Your  Heart 
Laugh  With  Leacock 
Lost  Horizon 
Lolly  Touchberry 
Lexy  O’Connor 
Little  Men 
Light  From  Heaven 
Mrs.  Mike 
My  Friend  Flicka 


.  ...  t  . :  ,  '  .<  ■ 

'  ■  J  •  a  1  :  'X1t\ 


<>  ;V  '  '  -ri  ' 

'  :.o;  :  / 

:  f.  : 

, 

.V  t.  ,T 

. 

i  v  ;  ;  ■' 

f 1! 

. T 

:  >  '  ,  ......  ..  a  .1 

,  ;  ., 
r.  i., 

, 


'  )«  .  .  .  i  . 

:  '.  '  13 :  i4A 

t 

”  '  ,  '  ■ .  :  i  .  . 

■ . 

'.  ■  ■  :  ’  .  ’  •..  . 

O  .  JLi  * 

: 

...  :  „  ::ol 

,  •  • 

,  • 

, 

'  '  i 

,  :i  'J 

,  .  •  1 
,  j  :  .  ,  .  •. 

9 

,  U  '..a:. 


188 


Marjorie  Morning  Star 
Man.'  for  Marcy,  A 
Marcy  Catches  Up 
Midnight 

Morning  is  For  Joy 
Magnificent  Obsession,  The 
Marcia  Private  Nurse 
Marni 

My  Sister  Mike 
Mystery  Horse,  The 
Mountain  Pony 
Man  Called  Peter,  A 
Nancy  Drew  Series 
Nurse  Ellen 
Not  as  a  Stranger 
Nun’s  Story,  The 
Nevada 

Night  to  Remember ,  A 

Nurse  Had  Red  Hair,.  The 

Nurse  in  the  Tropics,  The 

Nurse  Trenton 

Nurse  with  Wings 

Nora was  a  Nurse 

Nurse  in  Training 

Old  Yeller 

Oliver  Twist 

Practically  Seventeen 

Peyton  Place 

Penny  Marsh 

Rebecca 

Rink  Rat 

Robe,  The 

Red  Trailer  Mystery,  The 
Sue  Barton 
Silver  Chief 
Senior  Prom 
Seventeenth  Summer 
Sherlock  Holmes 
Seventeen 

Silver  Chalice, The 
Star-Spangled  Summer 
Sorority  Girl 
Silver  Saddle,  The 
Sand  Dune  Pony- 
Student  Nurse 
Stars  in  Her  Eyes 
So  Love  Returns 


Skeleton  Cave 

Sign  of  the  Twisted  Candle,  The 
Snow  Dog 

Spirit  of  the  Border, The 

Trixie  Belden 

Tale  of  Two  Cities,  A 

Thunderhead 

Treasure  Island 

Trudy  Phillips  Series 

Tom  Sawyer 

Tawny 

Tanya 

Tower  Treasure, The 
Three  Faces  of  Eve 
Trish 

Uncle  Tom’s  Cabin 
Under  the  Tonto  Rim 
U.P.  Trail 
Village  Doctor 
Vagabond  Summer 
War  &  Peace 

Whistling  Stallion,  The 

White  Fang 

Woman  Doctor 

Wait  for  Marcy 

Wild  Palomino 

Wind  Blown 

Withering  Heights 

White  Orchids 

White  Fire 

Woman  Surgeon 

Wolf  King 

Written  on  the  Wind 
Young  Lions 
Yearling,  The 
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APPENDIX  E 


READING  FOR  PLEASURE 

A  Book  List  for  the  Boys  and  Girls  in  the 
JUNIOR  HIGH  SCHOOLS  OF  ALBERTA 

ORDER  FORM 

THIS  FORM  MUST  BE  USED  WHEN  BOOKS  LISTED  IN  THIS 
CATALOGUE  ARE  BEING  ORDERED 


Date 


SHIPPING  INSTRUCTIONS 

Please  send  the  books  ordered  herein  to: 

Name . . . . . 

Name  of  S.  Dist . .. . ...  No. 

Address . . . 


TEACHERS — PLEASE  NOTE 

Cash  orders  of  $5.00  or  more,  submitted  by  teachers  on  behalf  of 
students  or  school  libraries,  are  entitled  to  15  percent  discount 
provided  the  following  declaration  is  signed: 

I  hereby  certify  that  the  students  will  receive  full  benefit  of  the  discount  granted 
or,  in  cases  where  books  are  purchased  for  school  libraries,  I  certify  that  these 
books  are  to  become  the  property  of  the  school  library. 


(Signature  of  Teacher) 


Amt.  Enel.  $ 


Employed  by . . . No . 

(Name  of  School  System) 

Regulations  covering  terms  of  discount,  transportation,  and  payment 
fen •  book  orders  are  set  forth  at  the  back  of  this  form. 


SECRETARY-TREASURERS — PLEASE  NOTE 

If  order  is  to  be  charged,  Sec.-Treas.  must  complete  the  following  agreement. 
The  value  of  this  order  is  authorized  as  a  charge  to  our  account.  It  is  agreed  that 
full  payment  for  this  order  will  be  made  within  SIXTY  DAYS  of  receipt  of  books. 


Signature  of  Sec.-Treas . . . 

School  Dist.,  Div.,  County .  No. 

Address . . . . . 


THE  SCHOOL-BOOK  BRANCH 

Revised  DEPARTMENT  OF  EDUCATION  Revised 

Public  Works  Building,  104  Avenue  and  121  Street 

1960-61  EDMONTON,  ALBERTA  1960-61 


READING  FOR  PLEASURE 

FOR 

JUNIOR  HIGH  SCHOOLS 

INDEX  AND  LIST  PRICES 

(Revised  1960-61) 


PLEASE  NOTE: 

The  page  numbers  in  the  left  hand  column  refer  to  the  descriptive  section  of  the 
Reading  for  Pleasure  Catalogue  in  which  annotations  for  the  recommended  books  are 
given. 

Bracketed  numbers  following  the  authors  are  the  suggested  grade  levels  for  the 

titles. 

Separate  copies  of  this  Index,  which  are  arranged  for  purposes  of  ordering  books, 
are  obtainable  from  the  School-Book  Branch,  Department  of  Education. 


No.  of  List 

Page  Copies  TITLE  OF  BOOK  Price  Total 


11. 

36. 

31. 
11. 
17. 

27. 
21. 

9. 

8. 

34. 

20. 

17. 

17. 

17. 

21. 

21. 

22. 

22. 

28. 

32. 
20. 

3. 

42. 


A 

Abitibi  Adventure:  Hambleton  (7-9)  .  $3.00 

Adam  of  the  Road:  Gray  (7-9)  .  4.25 

Adrift  on  an  lee  Pan:  Grenfell  (7,  8)  .  .80 

Adventure  North:  Pinkerton  (7)  .  3.75 

Adventures  of  Sajo  and  Her  Beaver  People: 

Grey  Owl  (7,  8)  .  3.00 

Adventures  of  Sherlock  Holmes:  Doyle  (7-9)  .  1.95 

Adventures  of  Tom  Sawyer:  Mark  Twain  (6-9)  .  2.00 

Albert  Schweitzer — Genius  in  the  Jungle:  Gollomb  (9)  1.65 

Alice  in  Orchestralia:  LaPrade  (7,  8)  .  2.75 

.All  American:  Tunis  (7-9)  .  3.50 

Angry  Planet:  Cross  (7,  8)  .  3.25 

Animal  Book:  Hogner  (7-9)  .  5.75 

Animal  Tracks:  Mason  (5-8)  .  3.00 

Animals  of  the  Canadian  Rockies:  McCowan  (6-9)  .  3.50 

Anne  of  Avonlea:  Montgomery  (7-9)  .  2.25 

Anne  of  Green  Gables:  Montgomery  (6-8)  .  2.25 

Anne  of  the  Island:  Montgomery  (7-9)  .  2.25 

Anything  Can  Happen:  Papashvily  (9)  .  3.75 

Arabian  Nights:  Colum  (5-7)  .  2.50 

Arctic  Assignment:  Farrar  (7-9)  .  2.50 

Around  the  World  in  Eighty  Days:  Verne  (7-9)  .  3.95 

Ascent  of  Everest:  Hunt  (Sr.  Edition)  (7-11)  .95 

Aviation  Cadet:  Archibald  (7-9)  .  3.25 


Carried  Forward  $ 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


1 


READING  FOR  PLEASURE — JUNIOR  HIGH  SCHOOL 


No.  of 
Page  Copies 


List 

TITLE  OF  BOOK  Price 


Brought  Forward 


B 


32 . Back  to  Treasure  Island:  Calahan  (7-9)  . 

17.  . Bambi:  Salten  (7,  8)  . 

22.  . Beany  Malone:  Weber  (7-9)  . 

3.  . Beau  Geste:  Wren  (9-11)  . 

9.  . Behold  Your  Queen!:  Malvern  (8,  9)  . 

22.  . Beppy  Marlowe:  Gray  (8,  9)  . 

22.  . Big  Doc's  Girl:  Medearis  (9)  . 

34 . Big-League  Rookie:  Wallace  (7-9)  . 

7 . Birdhouses:  Champion  (8,  9)  . 

31 . Black  Opal:  Bird  (7-9)  . 

15 . Black  Stallion:  Farley  (7-9)  . 

15.  . Black  Stallion  Returns:  Farley  (7-12)  . 

14 . Bob,  Son  of  Battle:  Ollivant  (7,  8)  . 

9 . Bold  Heart:  Phelan  (7-9)  . 

3 . Book  of  Escapes  and  Hurried  Journeys:  Buchan  (7-9) 

3.  . Book  of  Good  Stories:  McNally  (8,  9)  . 

6  . Boy  Electrician:  Morgan  (7-9)  . 

34.  . Boy  On  Defense:  Young  (7-9)  . 

9 . Boy  on  Horseback:  Steffens  (7-9)  . 

36 . Boy  Who  Ran  Away:  Phelan  (7-9)  . 

7  . Boys'  Book  of  Engines,  Motors  &  Turbines:  Morgan  (9) 

3G .  Boys'  Book  of  Verse:  Fish  (7-9)  . . 

28 .  Boy's  King  Arthur:  Lanier  (7-9)  . 

6 . Boys'  Own  Book  of  Great  Inventions:  Darrow  &  Hylander 

(8,  9)  . 

31 . Bright  Island:  Robinson  (7-9)  . 

14 . Brown  Wolf:  London  (7,  8) 

40 .  Buckaroo:  Hess  (7,  8)  . 

36 .  Buckskin  Brigadier:  McCourt  (7-9) 

11 .  Buckskin  Colonist:  Hayes  (7-9) 


1.85 

1.30 

3.75 

1.95 

3.75 
3.25 
3.25 
3.25 
2.45 
3.00 
2.50 
2.50 
1.30 

2.50 
.80 

1.10 

4.50 

1.75 

3.75 

2.50 

3.50 
3.25 

3.95 

3.75 

3.75 

3.50 
3.00 

2.50 
3.10 


29. 

22. 

14. 

Carriod  Forward 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


C 

Caddie  Woodlawn:  Brink  (6-8)  3.00 

Call  It  Courage:  Sperry  (5-8)  .  2.75 

Call  of  tho  Wild:  London  (7-9)  .  1.30 


Total 


2 
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No.  of 
Page  Copies 


TITLE  OF  BOOK 


List 

Price  Total 


33. 

32. 

32. 

22. 

3. 

20. 

9. 

22. 

31. 
8. 

22. 

34. 
9. 

32. 
30. 

40. 

41. 
27. 
37. 


Brought  Forward 

Canadian  Anthology:  Klinck  and  Watters.  (Not  in  stock. 


May  be  obtained  on  special  order  only.)  .  7.00 

Captain  of  the  Discovery:  Haig-Brown  (7-9)  .  2.50 

Captains  Courageous:  Kipling  (7-10)  .  2.50 

Captain's  Daughter:  Coatsworth  (7-9)  .  3.00 

Caves  of  the  Great  Hunters:  Baumann  (8,  9)  .  4.00 

Centerberg  Tales:  McCloskey  (7,  8)  .  3.25 

Champlain,  Northwest  Voyager:  Tharp  (6-9)  .  1.75 

Chestry  Oak:  Seredy  (7,  8)  .  3.25 

.Christine  Bennet,  Chemist:  Brady  (7-9)  .  3.25 

Christmas  Carol:  Dickens  (6-9)  . 80 

Chuck:  llkins  (7-9)  .  3.25 

Chucklebait:  Scoggin  (8,  9)  .  3.50 

Columbus  Sails:  Hodges  (7-9)  .  4.00 

Coral  Island:  Ballantyne  (7-9)  .  1.25 

Courtship  of  Miles  Standish:  Longfellow  (8,  9)  . . 40 

Cowboy  Yarns  for  Young  Folks:  Wood  (7-9)  .  2.50 

Coyote  Kid:  Bronson  (8-10)  .  3.25 

Crow  and  the  Castle:  Robertson  (7-9)  .  2.75 

Cue  for  Treason:  Trease  (7-9)  .  1.10 


$ 


"  v 


D 

9.  Dancing  Star:  Story  of  Anna  Pavlova:  Malvern  (7-9)  .  3.35 

9 . Daniel  Boone,  Boy  Hunter:  Stevenson  (6-9)  .  2.50 

9 . Daniel  Boone,  Wilderness  Scout:  White  (7-12)  .  2.75 

10 . Dr.  George  Washington  Carver:  Graham  &  Lipscomb  (7-12)  l<10 

14.  . Dog  Next  Door:  Robertson  (7-9)  .  2.75 

6  . Dogs  and  How  to  Draw  Them:  Hogeboom  (7-9)  .  2.25 

7  . Dolls  to  Make  for  Fun  and  Profit:  Ackley  (7,  8)  .  4.50 

37 . Door  to  the  North:  Coatsworth  (7-9)  .  3.25 

6 . Drawing  Horses:  Perard  (7-9)  .  1.00 

12 . Drums  in  the  Forest:  Dwight  (7-9)  .  3.00 

17.  . Duff,  The  Story  of  a  Bear:  Rush  (7-9)  3.50 


E 

22.  . Eight  Cousins:  Alcott  (7,  8)  .  1.30 


Carried  Forward  $ 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 
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Brought  Forward 

22.  . Elizabeth  of  the  Mayflower:  Trachsel  (7,  8)  .  2.75 

37 . Emeralds  for  the  King:  Savery  (7,  8)  .  4.00 


22. 


3. 

23. 

12. 

31. 

8. 


7. 


34. 

10. 


26. 

37. 

30. 

3. 


29. 


12. 

10. 

15. 

6. 

6. 

6. 


6. 


F 

..  Fair  Adventure:  Gray  (8,  9)  .  3.25 

..  Falcons  of  France:  Nordhoff  (9)  .  4.25 

..  Farm  Boy:  Gorsline  (9)  .  2.75 

..  Farther  North:  Pinkerton  (7-9)  .  3.00 

..  Fifteen:  Cleary  (7-9)  .  3.50 

...First  Bible:  Maury  (7-9)  .  4.00 

..  First  Electrical  Book  for  Boys:  Morgan  (7-9)  .  4.75 

...First  Flowering:  Frisch  (7-12)  .  1.95 

First  Woman  Doctor:  Baker  (7-9)  .  3.35 

..Flaming  Bear:  McCracken  (7-9)  .  3.25 

...Flicker's  Feather:  Allen  (6-9)  .  3.50 

...Flint  and  Feather:  Johnson  (7-9)  .  3.50 

..  Forest  Patrol:  Kjelgaard  (8,  9)  .  3.25 

...Fork  in  the  Trail:  Gendron  (7-9)  .  3.50 

..  Fox  Island:  Pinkerton  (7-9)  .  3.75 

...Franklin  of  the  Arctic:  Lambert  (7-9)  .  3.00 

...Frog,  The  Horse  That  Knew  No  Master:  St.  Paul  Meek 

(7-9)  .  2.00 

..  Fun  With  Magic:  Leeming  (7-9)  3.50 

.  Fun  With  Puzzles:  Leeming  (7-9)  3.50 

Fun  With  Science:  Freeman  (7-9)  .  1.95 

Fun  With  Stamp  Collecting:  Reinfeld  (7-9)  3.50 


G 

23 . Gaunt's  Daughter:  Shaler  (7-9)  .  3.25 

42 . Gay  Design:  De  Loeuw  (8,  9)  .  2.75 

10 . Girl  in  White  Armour:  Paine  (9)  .  3.75 

23 . Girl  of  tho  Limbcrlost:  Stratton-Porter  (8,  9)  2.50 


Carried  Forward 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


Total 


A 
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Pag* 


35. 


23. 

12. 

23. 

32. 

14. 
35. 
26. 
17. 

15. 
20. 


No.  of  List 

Copies  TITLE  OF  BOOK  Price 


Brought  Forward 

Goal  to  Go:  Scholz  (8,  9)  .  3.50 

Going  On  Sixteen:  Cavanna  (8,  9)  .  3.25 

Golden  Trail:  Berton  (7-9)  .  2.50 

Good  Master:  Seredy  (5-8)  .  4.00 

Good  Shepherd:  Forester  (7-9)  .  2.00 

Goodbye,  My  Lady:  Street  (7-9)  .  4.50 

Granite  Harbour:  Bird  (8,  9)  .  3.00 

Great  White  Buffalo:  McCracken  (7-9)  .  3.50 

Greeka,  Eagle  of  the  Hebrides:  Chipperfield  (9)  .  3.75 

Green  Grass  of  Wyoming:  O'Hara  (7-9)  .  4.50 

Gulliver's  Travels:  Swift  (6-9)  .  2.50 


H 

37.  . Hannibal's  Elephants:  Powers  (8,  9)  . 

39  . Happy  Times  in  Norway:  Undset  (7-9)  . 

16 . Heads-Up-Heels-Down:  Anderson  (7-9)  . 

40  . Heart  of  Danger:  Pease  (8,  9)  . 

39 . Here  is  Alaska:  Stefansson  (7-9)  . 

28 . Heroes:  Kingsley  (7,  8)  . 

10 . Heroes  of  Civilization:  Cottier  (8,  9)  . 

35 . Hickory  Wings:  Philbrook  (7-9)  . 

3 . Hill  Doctor:  Skidmore  (8,  9)  . 

37 . Hills  of  Varna:  Trease  (7-9)  . 

23 . Ho  Ming:  Lewis  (8,  9)  . 

23 . Homer  Price:  McCloskey  (5-8)  . 

41  . Horsemen  of  the  Plains:  Altsheler  (7-9)  .. 

23 . Hospital  Zone:  Stolz  (7-9)  . 

42  . Hostess  in  the  Sky:  Hill  (7-9)  . 

39 . House  of  Exile:  Wain  (9)  . 

19 . House  of  Seven  Gables:  Hawthorne  (9-12) 

23 . Huckleberry  Finn:  Mark  Twain  (7-9)  . 

12 . Hudson  Bay  Express:  Davis  (7-9)  . 

30.  . Hunting  of  the  Snark:  Carroll  (7,  8)  . 


4.00 

3.50 

3.75 
3.00 

4.50 

2.50 
5.00 

2.75 

3.50 
2.25 
2.95 
3.00 

3.75 

2.75 
3.50 
5.00 

.95 

2.00 

3.50 

.90 


I 

26  . Indian  Captive:  Lenski  (7,  8)  .  4.50 

27  . Indian  Paint:  Batch  (8,  9)  .  2.00 


Carried  Forward 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


Total 
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Brought  Forward 

6.  . Indianapolis  500,  The:  Yates  (7-9)  .  2.75 

20 . Into  a  Strange  Lost  World:  Carter  (7-9)  .  3.25 

35 . Iron  Duke:  Tunis  (7-9)  .  3.50 

7 . It's  Fun  to  Make  Things:  Parkhill  &  Spaeth  (7,  8)  .  3.65 

37.  . Ivanhoc:  Scott  (9-12)  1.25 


3. 

3. 

32. 

42. 

37. 

16. 

7. 

42. 

23. 

18. 


i 

Jane  Eyre:  Bronte  (9-11)  .  .95 

Jean  Val  Jean:  Cleaver  (9)  .  1.10 

Jim  Davis:  Masefield  (7-9)  .  .75 

John  Ber.ton,  Rookie  Policeman:  Connors  (7-9)  .  3.25 

Johnny  Tremain:  Forbes  (8,  9)  .  3.50 

Jumper,  The  Life  of  a  Siberian  Horse:  Kalashnikoff  (8,  9)  3.25 

Junior  Book  of  Camping  and  Woodcraft:  Mason  (8,  9)  5.00 

Junior  Intern:  Nourse  (7-9)  .  2.75 

Junior  Miss:  Benson  (8,  9)  .  1.95 

Just  So  Stories:  Kipling  (4-7)  .  2.50 


K 

18. 

3.75 

23 . 

. Key  Log:  Philbrook  (7-9) 

2.75 

35 . 

. Keystone  Kids:  Tunis  (7-9)  . 

3.50 

35 . 

. Kid  Who  Beat  the  Dodgers:  Miers  (7-9)  . 

3.00 

24 . 

. Kim:  Kipling  (9) 

2.50 

10 . 

. Kit  Carson:  Trail  Blazer  and  Scout:  Garst  (7-9) 

3.35 

35 . Knockout:  Harkins  (7-9)  .  3.25 


L 


4. 

Lad  With  a  Whistle:  Brink  (6-8) 

.  3.50 

4. 

Lance  of  Kanana:  French  (7,  8)  . 

2.25 

39 . 

. Land  and  the  People  of  India:  Modak  (7-9)  . 

3.50 

12 . 

. Land  Divided:  Hayes  (7-9) 

3.10 

29. 

Lantern  In  Her  Hand:  Aldrich  (9)  . 

2.75 

14 . 

.  Lassie  Come  Home:  Knight  (6-8)  . 

.  2.00 

37. 

Last  Fort:  Coatsworth  (9)  . 

3.25 

27 . 

Last  of  tho  Mohicans:  Cooper  (9) 

.  1.25 

41. 

.  Last  of  tho  Plainsmen:  Grey  (7-9) 

2.00 

34 . 

Laugh  With  Leacock:  Leacock  (9) 

4.00 

Carried  Forward 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


Total 
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Page  Copies 
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Price 


10. 

29. 

7. 
24. 
42. 
18. 
10. 
24. 
24. 
41. 

30. 
20. 
27. 
39. 
24. 
10. 

8. 


Brought  Forward 


Leonardo  Da  Vinci:  Ripley  (7-9)  .  3.00 

Let  the  Hurricane  Roar:  Lane  (9)  .  3.25 

Let's  Make  Something:  Zarchy  (7-9)  .  3.75 

Levko:  MacMillan  (7-9)  .  2.75 

Lexy  O'Connor:  McKim  (7-9)  .  3.00 

Lions  on  the  Hunt:  Waldeck  (7-9)  .  2.75 

Little  Giant:  Knox  (7,  8)  .  2.75 

Little  Men:  Alcott  (7,  8)  .  1.30 

Little  Women:  Alcott  (7,  8)  .  1.30 

Lone  Cowboy:  James  (9)  .  3.95 

Long  Winter:  Wilder  (7)  .  3.00 

Lost  Horizon:  Hilton  (9-12)  .  1.75 

Lost  in  the  Barrens:  Mowat  (7-9)  .  3.00 

Lost  in  the  Jungle:  Du  Chaiilu  (7-9)  .  2.50 

Lost  Kingdom:  Bryant  (7-9)  .  3  35 

Lou  Gehrig:  Graham  (7-9)  .  3.50 

Ludwig  Beethoven  and  the  Chiming  Tower  Bells: 

Wheeler  (7-9)  .  4.25 


M 

39  . Made  in  China:  Spencer  (7,  8)  (limited  supply) 

41  . Make  Way  for  the  Brave:  Allen  (7-9)  . 

19  . Mama's  Bank  Account:  Forbes  (7-12)  . 

40  . Man  Who  Never  Was,  The:  Montagu  (7-9)  . 

10 . Map  Maker:  Wood  (7-9)  . 

6 . Marionettes:  Ackley  (8,  9)  . 

20  . Marooned  on  Mars:  Lester  Del  Rey  (8-11)  . 

32 . Martin  Hyde:  Masefield  (8,  9)  . 

37 . Master  Skylark:  Bennett  (7,  8)  . 

18 . Meeting  the  Mammals:  Cahalane  (7,  8)  . 

32 . Men  Against  the  Sea:  Nordhoff  &  Hall  (7-10) 

4 . Men  of  Iron:  Pyle  (7,  8)  . 

28 . Merry  Adventures  of  Robin  Hood:  Pyle  (7)  . 

35 . Mexican  Road  Race:  O'Connor  (7-9)  . 

42  . Middle  Button:  Worth  (7-9)  . 

16 . Midnight  Moon:  Lyons  (7-9)  . 

41  . Midnight:  Rodeo  Champion:  Gard  (7-9)  . 

18 . Monsters  of  Old  Los  Angeles:  Martin  (7-9)  . 

31 . More  Than  Glamour:  Kisinger  (7-9)  . 

12 . Mounty  in  a  Jeep:  Longstreth  (7-9)  . 


4.00 

3.75 
3.00 
3.00 

2.50 
5.00 

2.75 

1.50 

2.50 

3.75 

4.50 
3.00 
2.00 

2.75 
3.00 

3.50 
3.50 
3.00 
2.75 
2.75 


Carried  Forward  $ 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


Total 
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Brought  Forward 

32 . Mutiny  on  the  Bounty:  Nordhoff  (7-11)  .  4.50 

16 . My  Friend  Flicka:  O'Hara  (7-10)  2.50 

20 . Mysterious  Island:  Verne  (7-9)  .  3.95 

27  . Mystery  at  Ding-Dong  Gulch:  Carter  (7-9)  .  3.00 

16 . Mystery  Horse:  Riley  (7-9)  .  3.00 

20 . Mystery  of  Satellite  7:  Coombs  (7-9)  .  3.50 

28  . Mystery  on  the  Isle  of  Skye:  Whitney  (7-9)  .  3.25 


N 

18 . Neighbors  Unknown:  Roberts  (7-9) 

11  . North  For  Adventure:  Lambert  (7-9)  . 

12  . Northern  Trail  Adventure:  Lathrop  (7-9) 

12 . Nor'Westers:  Campbell  (7-9)  . 

12 . Nuki:  Houston  (7-9)  . 


.90 

2.10 

3.50 

2.50 
3.25 


O 

32.  . Ocean  Gold:  Ellsberg  (7-9)  . 

28 . Odyssey  of  Homer:  Picard  (7-9)  . 

27 . Ojibway  Drums:  Magoon  (7-9)  . 

24 . On  My  Honor:  Vetter  (7,  8) 

39 . On  Safari:  Waldeck  (7-12) 

8 . One  God,  The  Ways  Wo  Worship  Him:  Fitch  (5-9) 

24 . One's  a  Pair:  Herbert  (7-9)  . 

8 . Other  Wise  Man:  Van  Dyke  (7,  8)  . 

4 . Otto  of  the  Silver  Hand:  Pyle  (7,  8)  . 

14 . Outlay/  Red:  Kjelgaard  (7-9)  . 


3.50 

2.50 
3.25 
4.00 

3.25 

3.50 
1.00 

1.25 
3.50 
3.50 


P 

28  . Paul  Bunyan:  Shephard  (7-12)  . 

32.  . Pearl  Lagoon:  Nordhoff  (7-9)  . 

29  . Pecos  Bill:  Bowman  (6-9)  . 

24 . Penrod:  Tarkington  (7,  8)  . 

43 . Personality  Plus:  Daly  (9)  . 

20 .  Peter  Graves:  Du  Bois  (7,  8)  . 

18 . Phantom  Deer:  Lippincott  (7-9)  . 

35 .  Phantom  of  tho  Foul  Lines:  Leonard  (7-9) 

16 . Phantom  Roan:  Holt  (7-9)  . 

7 .  Photography  for  Teen-Agers:  Marshall  (7-9) 


4.25 
4.00 
3.50 
2.00 

2.75 

3.25 
3.50 
3.25 
4.00 

4.75 


Carried  Forward 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


Total 
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No.  of 
Page  Copies 


TITLE  OF  BOOK 
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Price 


20. 

33. 

30. 

16. 

4. 

4. 

38. 

14. 

4. 


34. 


Brought  Forward 


Pirates  in  the  Deep  Green  Sea:  Linklater  (7-9)  .  3.00 

Pitcairn's  Island:  Nordhoff  &  Hall  (8-11)  .  4.50 

Poems  for  Youth:  Dickenson  (7,  8)  .  4.00 

Prairie  Colt:  Holt  (7,  8)  .  3.50 

Prester  John:  Buchan  (8,  9)  .  2.00 

Pride  and  Prejudice:  Austen  (8,  9)  . 95 

Prince  and  the  Pauper:  Mark  Twain  (7)  .  1.30 

Prince  Jan,  St.  Bernard:  Hooker  (7)  .  1.95 

Prisoner  of  Zenda:  Hope  (9)  .  2.00 

Puck  of  Pook's  Hill:  Kipling  (6-8)  .  2.50 


Q 

4.  . Quest  in  the  Desert:  Andrews  (7-9)  .  3.25 


30. 

40. 

12. 

18. 

27. 
18. 
24. 

28. 


4. 


16. 

33. 

14. 

11. 

41. 

24. 


4. 


24. 

35. 


35. 


40. 


R 

Ramona:  Jackson  (9)  .  2.75 

Reach  for  the  Sky:  Brickhill  (7-9)  2.25 

Rebels  Ride  at  Night:  Hayes  (7-9)  .  3.10 

Red  Fox:  Roberts  (9)  .  3.00 

Red  Fox  of  the  Kinapoo:  Rush  (7-9)  .  4.00 

Red  Heifer:  Davison  (8,  9)  (limited  supply)  .  3.50 

Red  Horse  Hill:  Meader  (7-9)  .  3.50 

Red  House  Mystery:  Milne  (9-12)  .  1.75 

Red  River  Adventure:  Chalmers  (7-9)  .  2.50 

Red  Roan  Pony:  Lippincott  (7-9)  .  4  50 

Redcoat  Sailor:  Lambert  (7-9)  .  2.50 

Return  of  Silver  Chief:  O'Brien  (7,  8)  .  2.95 

River  Boy:  The  Story  of  Mark  Twain:  Proudfit  (7,  8)....  3.35 

River  Ranch:  Gates  (5-8)  .  2.50 

Road  Runs  Both  Ways:  Berry  (7-9)  .  2.50 

Robinson  Crusoe:  Defoe  (5-9)  .  2.00 

Roller  Skates:  Sawyer  (6-8)  .  3.25 

Rookie  Fights  Back:  Leonard  (7-9)  .  3.00 

Rough  Road  to  Glory:  Gault  (7-9)  .  3.25 

Run  Silent  Run  Deep:  Beach  (7-9)  .  4.50 


s 

25 . Saranga  the  Pygmy:  Gatti  (8,  9)  .  3.50 


Carried  Forward 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


Total 
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READING  FOR  PLEASURE— JUNIOR  HIGH  SCHOOL 


No.  of 
Page  Copies 


TITLE  OF  BOOK 


List 

Price 


25. 

13. 
4. 

29. 

35. 
33. 
33. 

36. 
25. 
18. 
25. 

40. 

30. 

33. 

14. 

14. 
16. 

41. 
25. 
11. 
36. 

31. 
41. 
21. 
16. 

4. 

5. 
41. 
18. 
36. 
27. 

7. 
21. 
25. 
21. 

34. 

8. 
33. 

15. 
17. 


Brought  Forward 


Saul's  Daughter:  Malvern  (7-9)  .  4.00 

.  Scarlet  Force:  Longstreth  (7-9)  .  2.50 

Scarlet  Pimpernel:  Orczy  (9)  .  1.95 

Scottish  Folk  Tales  and  Legends:  Wilson  (7-9)  .  3.00 

Scrubs  on  Skates:  Young  (7-9)  .  1.75 

Sea  Snake:  Meader  (7-9)  .  3.50 

Seabird:  Holling  (7-9)  .  3.75 

Second  Season  Jinx:  Leonard  (7-9)  .  3.00 

Senior  Year:  Emery  (7-9)  .  3.25 

Sentinel  of  the  Snow  Peaks:  McCracken  (7,  8)  .  3.25 

Seventeenth  Summer:  Daly  (9-12)  .  3.25 

Shadow  in  the  Pines:  Meader  (8,  9)  .  3.50 

..Shadow  Over  Wide  Ruin:  Means  .  3.00 

Ship  Aground:  Smith  (7,  8)  . .  1.25 

Silver  Chief,  Dog  of  the  North:  O'Brien  (6-8)  .  2.00 

Silver  Chief  to  the  Rescue:  O'Brien  (7-9)  .  2.00 

Silver  Saddles:  Newcomb  (9)  .  4.00 

Silver  Wolf:  Allen  (7-9)  .  3.50 

Singing  Tree:  Seredy  (7,  8)  .  4.00 

Sir  Walter  Raleigh:  Buchan  (8,  9)  2.00 

Skimeister:  Philbrook  (7-9)  .  2.50 

Skymountain:  Walden  (7-9)  .  3.50 

Sleeping  Mines:  Finney  (8-10)  .  3.75 

Smeller  Martin:  Lawson  (7,  8)  .  2.75 

Smoky:  James  (7-11)  .  3.25 

Snake  Gold:  White  (8,  9)  .  2.75 

Snow  Falcon:  Gompertz  (9)  45 

.  Son  of  the  Forest:  Carhart  (8-10)  .  3.25 

Son  of  the  Walrus  King:  McCracken  (7,  8)  .  3.50 

Southpaw  Fly  Hawk:  Rand  (7-9)  .  3.25 

Spin  a  Silver  Dollar:  Hannum  (9)  .  5.00 

Sport  and  Racing  Cars:  Yates  (7-9)  2.00 

Star  Beast:  Heinlein  (7-9)  .  3.50 

Starbuck  Valley  Winter:  Haig-Brown  (7-9)  .  2.00 

Starman  Jones:  Heinlein  (7-9)  .  3.50 

Stories  from  Shakespeare:  Chute  (7-9)  .  4.25 

Stories  From  tho  Bible:  de  la  Mare  (5-9)  5.00 

Storm  Canvas:  Sperry  (8,  9)  2.95 

Storm  of  Dancerwood:  Chippcrficld  (8,  9)  4.00 

Stormy:  Holt  (7-9)  3.00 


Carried  Forward 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


Total 


10 


READING  FOR  PLEASURE — JUNIOR  HIGH  SCHOOL 


No.  of 
Page  Copies 


TITLE  OF  BOOK 


List 

Price 


8. 

18. 

40. 

29. 

29. 

8. 

36. 

21. 

5. 

43. 

38. 

27. 

13. 

5. 

25. 

5. 

5. 


Brought  Forward 


Story  Lives  of  Great  Composers:  Bakeless  (7,  8)  .  4.50 

Story  of  a  Red-Deer:  Fortescue  (7,  8)  .  1.50 

Story  of  D-Day:  Bliven  (7-9)  .  2.25 

Story  of  King  Arthur  and  His  Knights:  Pyle  (7,  8)  .  4.50 

Story  of  Roland:  Baldwin  (5-8)  .  3.95 

Story  of  the  Bible:  Hurlbut  (7-9)  .  4.95 

Street  Rod:  Felsen  (7-9)  .  3.00 

Stuart  Little:  White  (7-9)  .  2.50 

Sturdy  Rogue:  King-Hall  (7-9)  .  1.65 

Sue  Barton,  Student  Nurse:  Boylston  (7-9)  .  3.50 

Sukanabi:  King  (7-9)  .  3.25 

Sun  Eagle:  Wyatt  (7,  8)  .  3.00 

Sunshine  Sketches  of  a  Little  Town:  Leacock  (7-11)  ....  1.85 

Swallows  and  Amazons:  Ransome  (7,  8)  .  2.95 

Swiftwater:  Annixter  (7-9)  .  3.25 

Swiss  Family  Robinson:  Wyss  (7,  8)  .  1.10 

Sword  of  the  Wilderness:  Coatsworth  (8,  9)  .  2.75 


T 

38 . Tale  of  Two  Cities:  Dickens  (9-11)  . 

34 . Tales  From  Here  and  There:  Theisen  &  Bond  (7-9) 

29 . Tales  of  Norse  Gods  and  Heroes  (9-12)  . 

38.  . Talisman:  Scott  (9-11)  . 

29  . Tall  Hunter:  Fast  (6-9)  . 

11 . Ten  Brave  Men:  Daugherty  (7-9)  . 

30  . These  Happy  Golden  Years:  Wilder  (8,  9)  . 

25 . They  Loved  to  Laugh:  Worth  (7-9)  . 

28 . Thirty-nine  Steps:  Buchan  (8,  9)  . 

36 . Three  Loves  Has  Sandy:  Walden  (7-9)  . 

25 . Thunderbird  Pass:  Jones  (7-9)  . 

28 . Thunderbolt  House:  Pease  (7,  8)  . 

17 . Thunderhead:  O'Hara  (7-11)  . 

19 . Tidewater  to  Timberline:  McCowan  (7-9)  . 

25 . Timpetill:  Michael  (8,  9)  . 

25 . Tophill  Road:  Garrett  (7-9)  . 

36 . Touchdown  Trouble:  Miers  (7-9)  . 

27 . Trail  of  the  Little  Paiute:  O'Moran  (7,  8)  . 

5 . Trail  to  the  North:  Rich  (7-10)  . 


1.25 
3.15 
3.00 

.75 

2.00 

3.50 
3.00 
3.00 

.80 

3.20 

3.25 
3.00 

4.50 
3.00 

1.75 

2.75 
3.00 
3.25 
3.25 


Carried  Forward 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 


Total 


READING  FOR  PLEASURE — JUNIOR  HIGH  SCHOOL 


Page 


No.  of 
Copies 


TITLE  OF  BOOK 


List 

Price 


Total 


Brought  Forward  $ 


13 . 

. Treason  at  York:  Hayes  (7-9)  . 

3.10 

33 . 

. Treasure  Island:  Stevenson  (6-9)  . 

2.75 

27 . 

. Tree  in  the  Trail:  Holling  (7-9)  . 

3.75 

29 . 

. Trojan  War:  Coolidge  (7-9)  . 

4.50 

5 . 

. Trumpets  in  the  West:  Trease  (7,  8)  . 

1.00 

8.  . 

. Tune  Up:  Huntington  (7,  8)  . 

3.00 

21 . 

. Twenty-One  Balloons:  Du  Bois  (7-9)  . 

3.25 

33 . 

. Twenty  Thousand  Leagues  Under  the  Sea:  Verne  (7-9)  . 

1.10 

5 . 

. Two  Arrows:  Meigs  (7,  8)  . 

3.00 

33 . 

Two  Years  Before  the  Mast:  Dana  (8,  9) 

1.25 

u 

13 . 

Upland  Trails:  McCowan  (9)  . 

3.25 

V 

36 . 

. Victory  Pass:  Leonard  (8,  9)  .  . 

3.50 

38. 

. Vikings:  Janeway  (7-9)  . 

2.25 

42 . 

. Virginian:  Wister  (9,  10)  . 

3.25 

15 . 

. Voice  of  Bugle  Ann:  Kantor  (8,  9)  .  . 

3.25 

28 . 

. Volcano  Adventure:  Price  (7-9)  . 

4.00 

w 

19 . 

Wahoo  Bobcat:  Lippincott  (7-9)  . 

3.50  ... 

26 . 

. Wait  for  Marcy:  Du  Jardin  (9)  . 

3.25 

40 . 

. We  Die  Alone:  Howarth  (7-9)  . 

1.50  ... 

43. 

.  West  Point  Plebe:  Reeder  (7-9)  . 

4.00 

40. 

White  Eaglet  Over  Serbia:  Durrell  . 

3.00 

15. 

.  White  Fang:  London  (7-9)  . 

2.00 

38 . 

. Whito  Isle:  Snedcker  (8,  9) 

3.50 

19. 

White  Panther:  Waldcck  (8,  9)  . 

2.75 

38. 

White  Stag:  Sercdy  (9,  10)  . 

3.25 

5. 

. Who  Rides  in  the  Dark?:  Meador  (7-9)  ....... 

3.50  ... 

19 . 

. Wild  Animals  1  Have  Known:  Scton  (7,  8) 

3.50  ... 

26 . 

Wild  Winter:  Wood  (7-9) 

3.00  ... 

15 . 

Wilderness  Champion:  Lippincott  (8,  9) 

4.00  ... 

Carried  Forward  $ 

PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 
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READING  FOR  PLEASURE — JUNIOR  HIGH  SCHOOL 


No.  ot 
Page  Copies 


TITLE  OF  BOOK 


List 

Price  Total 


26. 

15. 

26. 

39. 

15. 

19. 

33. 


Brought  Forward  $ 


.Wind's  in  tho  West:  Porter  (7-9)  .  2.75 

Windruff  of  Links  Tor:  Chipperfield  (9)  .  4.00 

Windy  Island:  Harper  (7-9)  .  3.10 

.Within  the  Circle:  Stefansson  (7-9)  .  4.50 

.Wolf-Eye,  the  Bad  One:  Henry  (7-9)  .  3.35 

Wolf  King:  Lippincott  (7-9)  .  4.00 

Wreck  of  the  Wild  Wave:  Hurd  (7,  8)  1.50 


29. 

36. 

31. 

21. 

19. 

11. 

8. 

7. 

5. 

38. 

13. 


Y 


Yankee  Doodle's  Cousins:  Malcolmson  (7-9)  .  3.50 

Yea!  Wildcats:  Tunis  (7-9)  .  3.50 

Year  to  Remember:  Floethe  (7-9)  .  3.50 

Year  When  Stardust  Fell:  Jones  (7-9)  .  2.75 

Yearling:  Rawlings  (8-11)  .  3.70 

Yellow  Briar:  Slater  (9)  .  2.75 

You  Can  Whittle  and  Carve:  Helium  8t  Gottshall  (8,  9)  3.35 

Young  America's  Cook  Book:  N.Y.  Tribune  (7-9)  .  2.50 

Young  Fu  of  the  Upper  Yangtze:  Lewis  (8,  9)  .  2.95 

Young  Harry  Tremayne:  Pertwee  (7-9)  .  2.25 

Young  Mac  of  Fort  Vancouver:  Carr  (7-9)  .  4.50 


NOTE:  Read  carefully  important  regulations  respecting 
Discount  Privilege  on  the  following  page. 


Total  $ 
Less  15%  $ 
NET  TOTAL  $ 


PRICES  SUBJECT  TO  CHANGE  WITHOUT  NOTICE 
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IMPORTANT  NOTICE  TO  TEACHERS  AND 
SECRETARY-TREASURERS 


Discount  Regulations 

(a)  An  order  amounting  to  less  than  $5.00  total  list  value  will 
not  be  granted  a  discount. 

(b)  Orders  from  school  boards,  which  amount  to  $5.00  or  more 
in  terms  of  list  value,  will  receive  a  discount  of  15  per  cent 
off  list  price. 

(c)  Cash  orders  of  $5.00  or  more,  submitted  by  teachers  on 
behalf  of  students,  are  entitled  to  a  1 5  per  cent  discount 
provided  the  teacher  signs  a  declaration  certifying  that 
the  students  will  receive  full  benefit  of  the  discount 
granted. 


Payment  for  Book  Orders 

(a)  All  cash  orders  must  be  accompanied  by  a  certified  cheque 
or  money  order  payable  to  the  School  Book  Branch.  No 
charge  accounts  are  permitted  for  teachers  or  students. 

(b)  An  order  authorized  as  a  charge  by  the  secretary-treasurer 
of  a  school  division,  county,  or  school  district  will  be 
allowed  sixty  days  credit  terms. 


The  School  Book  Branch  Prepays  All  Shipping 
Charges  in  Alberta 


M 
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shy  away  from  books  written  for  girls.  Girls  have  their  own  preferences 
too.  They  like  mystery  stories  (Adventures  of  Sherlock  Holmes),  stories 
about  family  life  (Little  Women),  and  stories  about  the  ordinary  affairs 
of  daily  living  (A  Place  for  Kerself).  Pupils  of  greater  intellectual 
capacity  have  a  keener  appreciation  of  humour  met  in  books.  Boys  of  lower 
intellectual  ability  seem  to  prefer  books  with  considerable  action —  fight¬ 
ing,  sports,  prank  playing,  and  the  like.  Girls  of  the  same  mental  ability 
seem  to  prefer  stories  because  they  are  real  or  at  least  have  verisimiltude . 
To  the  general  interests  of  young  adolescents  mentioned  above,  the  teacher 
must  add  the  individual  preferences  of  his  pupils  as  he  has  determined 
them  from  observation  and  consultation. 

As  a  guide  in  the  leisure  reading  program,  it  is  the  teacher's 
function  to  assist  the  pupil  up  the  reading  ladder  from  the  round  on  which 
his  present  interest  and  ability  have  placed  him  to  a  round  that  demands 
broader  interest,  increased  skill,  and  greater  maturity.  It  is  important 
that  we  work  from  the  present  level  of  the  pupil's  reading  competence  and 
interest  toward  that  which  is  better.  A  pupil  climbing  the  ladder  of 
adventure  stories  might  have  reached  only  the  round  represented  by  Franklin 
Dixon's  Castaway  in  the Stratosphere.  The  teacher  should  attempt  to  guide 
him  to  read  adventure  stories  that  are  more  faithful  to  life  and  demand 
slightly  increased  skill,  for  example,  Stephen  Header's  Traplines  North. 
Advancing  from  this,  the  pupil  might  be  helped  to  climb  to  Armstrong 
Sperry's  Call  It  Courage  ,  up  again  to  Nordoff  and  Mall’s  Mutiny  on  the 
Bounty,  to  a  high  round  represented  by  Conrad's  Lord  Jim  or  Melville's 
Moby  Dick.  Not  many  pupils  in  the  junior  high  school  will  reach  this  last 
round,  only  a  few  will  reach  the  second  last,  but  most  will  reach  the 
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middle  round.  An  animal  adventure  ladder  might  lead  from  Sander's 
Beautiful  Joe,  through  Oliphant's  Bob,  Son  of  Battle,  O'Brien's  Silver 
Chief,  and  London's  Call  of  the  Wild,  to  Knight's  Lassie  Come  Home. 

Not  only  do  the  books  in  these  two  ladders  make  progressively  greater 
demands  upon  the  reader,  but  they  are  increasingly  more  faithful  to  life 
and  they  introduce  increasingly  complex  situations  involving  significant 
human  problems.  All  of  this  does  not  mean  that  the  teacher  should  assign 
the  pupil's  reading,  but  rather  that  he  should  guide  it  in  such  a  way;  as 
to  make  the  transition  as  easy  as  possible  and  growth  in  reading  as  contin¬ 


uous  as  possible. 
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APPENDIX  G 

TWENTY-FIVE  MOST  POPULAR  BOOKS  OF  FORTY-EIGHT  GIVEN  TO  4000 
STUDENTS  IN  GRADES  VII,  VIII  AND  IX  ^ 


BOOK  BOYS  FREQUENCY 

BOOK 

GIRLS  FREQUENCY 

1. 

Smoky 

305 

1. 

Anne  of  Green  Gables 

273 

2. 

White  Fang 

190 

2. 

A  Girl  of  the  Limber - 

lost 

243 

3. 

Riders  of  the  Purple 

3. 

Daddy-Long-Legs 

220 

Sage 

145 

4. 

Black  Beauty 

112 

4. 

Rebecca  of  Sunny- 

brook  Farm 

218 

5. 

Lad,  A  Dog 

104 

5. 

Freckles 

193 

6. 

Kazan 

97 

6 . 

Old-Fashioned  Girl 

192 

7. 

Robinson  Crusoe 

72 

7. 

Mrs.Wiggs  of  the 

Cabbage  Patch 

182 

8.  ' 

The  Virginian 

68 

8. 

Seventeen 

148 

9. 

Freckles 

66 

9. 

Understood  Betsy 

143 

10. 

Baree ,  Son  of  Kazan 

i  61 

10 

.  Eight  Cousins 

119 

11. 

Arnold  Adair .American 

Ace 

58 

11 

.  The  Circular  Staircase  117 

12. 

Tawny 

56 

12 

.  Just  Patty 

115 

13. 

Skipper 

55 

13 

.  Pollyanna 

114 

14. 

Penrod 

55 

14 

.When  Pattey  Went  to 

College 

108 

15. 

Wings 

53 

15 

.  Black  Beauty 

95 

16. 

Big  Enough 

52 

16 

.  The  Boarded-Up  House 

84 

17. 

The  Rainbow  Trail 

52 

17 

.  Smoky 

83 

18. 

A  White  Indian 

48 

18 

.  Under  the  Lilacs 

80 

19. 

Swiss  Family  Robinson 

47 

19 

.  Just  David 

79 

20. 

Wildfire 

46 

20 

.  Nobody's  Girl 

78 

21. 

Uncle  Tom’s  Cabin 

46 

21 

.  Lad,  A  Dog 

76 

22. 

Arnold  Adair  With  the 

English  Aces 

45 

22 

.  The  Sapphire  Signet 

75 

23. 

Kidnapped 

44 

23 

.  Uncle  Tom’s  Cabin 

72 

24. 

Black  Storm 

42 

24 

.  Dandelion  Cottage 

70 

25. 

The  Covered  Wagon 

41 

25 

.  Magic  Garden 

69 

Z.  Dale  Zeller,  "Relative  Importance  of  Factors  of  Interest  in 
Reading  Materials  for  Junior  High  School  Pupils."  Contributions  to 
Education ,  No.  341  (New  York:  Bureau  of  Publications,  Teachers 
College,  Columbia  University,  1941). 
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